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ABSTRACT
With the goal of improving student satisfaction, one local program, the Frances
County Adult Education (FCAE) system, chose to create a systemic initiative named
Honoring Adult Behaviors and Influencing Thinking Skills. This dissertation in practice
explored two questions: 1) What benefits do students expect to receive as a result of
student participation in the Frances County Adult Education program? and 2) How does
implementation of the Honoring Adult Behaviors and Influencing Thinking Skills
(HABITS) initiatives, inclusive of Habits of Mind curriculum and Integrated Educational
Training, impact student satisfaction with Frances County Adult Education? Based on
two theories, three-factor satisfaction and constructivism, a mixed-methods study
gathered qualitative and quantitative data from student surveys and one-on-one
interviews over a 4-month period from November 2020 to February 2021. Of the 343
enrolled students at the time, 189 participated by completing one or more research
instruments, based on convenience sampling for survey instruments and purposeful
sampling to select 12 interview participants. Using descriptive statistical analysis and
qualitative data analysis performed in stages, the study found that, in general, adult basic
education students came to adult education with a commitment to themselves and a
mindset of wanting to do better. The HABITS initiative offered a value-added component
to the adult basic education experience and to student satisfaction. The study concluded
that FCAE should continue to honor student self-directedness and community by doing
the following: pursuing student satisfaction as a programmatic goal; engaging in
v

behaviors that foster trust; offering thinking habits as a foundational practice; and
working to ensure high quality workforce-related training opportunities for participants.
Keywords: adult basic education; student satisfaction; 16 Habits of Mind; integrated
educational training; WIOA; self-directedness; constructivism; corporate workforce
training; andragogy; trust; three-factor satisfaction theory
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CHAPTER 1: INTRODUCTION TO THE PROBLEM OF PRACTICE
“There is no power for change greater than a community discovering what it cares
about.”
Margaret J. Wheatley (2002, p. 55)
In 2017, the U.S. Department of Education, Office of Career, Technical and Adult
Education (USDOE OCTAE) published “Adult Workers with Low Measured Skills: A
2016 Update.” These data indicated that double-digit percentages of employed U.S.
workers had low skills in literacy, numeracy, and digital problem solving. According to
the update, half of those with low skills were under the age of 45, making this a concern
for the present and the future of the U.S workforce of employees and employers. Adults
with low academic skills struggle in a number of ways. These statistics are only part of
the narrative.
Most adult education students have stories of failure—and resilience. Failure can
sometimes characterize their academic struggles (Belzer, 2004; Crowther et al., 2010;
Davis, 2014). Failure may also characterize the personal, financial, and professional lives
of adult education students. The U. S. Department of Education, Office of Career,
Technical, and Adult Education (USDOE OCTAE, 2017) documented that workers with
low academic skills tend to earn salaries that fall in the lowest quartile nationally. The
U.S. DOE also found that adults with low academic skills are more likely to be
unemployed. The majority of these low skilled workers are minority parents and male,
making this concern generational in nature and a matter of equity. Some adults need
1

English language skills to function in American society. Thirty-three percent of the
respondents in the lower-skilled working adults report indicated Spanish as a firstlanguage (USDOE OCTAE, 2017).
Legislative restructuring of the Workforce Innovation Act (WIA) resulted in the
passage of the Workforce Innovation and Opportunity Act (WIOA) in 2014 (USDOE
OCTAE, 2019). WIOA designated the work of educating adults in basic skills to be a
primary function of adult basic education. A large number of states operate adult basic
education programs through their state’s community college system (Miller et al., 2016.).
Miller et al. (2016) assessed perceptions of state leaders toward GED programs and found
an overall marginalizing of the work and conversations about adult basic education,
implying a lack of systemic commitment to the students and their needs.
What does the work in adult basic education programs look like? In 2014 and
2015, the National Center for Education Statistics (2016) showed over 1,500,000
participants in adult basic education working on their high school equivalency degree,
their high school degree, or English as a Second Language. Of that nationwide number,
667,500 participated in English as a Second Language instruction (National Center for
Education Statistics, 2016).
According to the Program for the International Assessment of Adult
Competencies (PIAAC) (2021), national comparisons of the level of literacy and
numeracy of adults in South Carolina is similar to those across the nation. Approximately
57% of adults in South Carolina score in the lowest levels of literacy and 68% score in
the lowest levels of numeracy (PIAAC, 2021). South Carolina has the sixth worst
graduation rate in the nation (Kerr & Shin, 2020), indicating a great need for adult basic

3

education programs in the state. South Carolina has 53 adult basic education and literacy
programs in the state (South Carolina Department of Education, 2020). On a state level,
the National Center for Education Statistics showed that in 2014 and 2015, over 27,000
adults participated in adult basic education programs in South Carolina. Over 4,225
adults participated each year in English as a Second Language (ESL) instruction in South
Carolina.
Adult basic education participation is a means by which these adult students
might accomplish their personal and professional goals, helping themselves, others, and
society. In a general sense, adult basic education functions as a service. Adults come to
adult basic education voluntarily, and for some programs, pay a registration fee to attend.
Even without a registration fee, the cost of attending adult basic education minimally
involves time, travel, and valuable resources for adults with other responsibilities.
Framed in this manner, adult basic education students are investors. How might these
students feel honored as a part of their process? The purpose of this dissertation in
practice was to explore students’ satisfaction with Frances County Adult Education,
specifically examining the impact of an incentive program entitled Honoring Adult
Behaviors and Influencing Thinking Skills (HABITS).
Statement of the Problem of Practice
Dissonance at the intersection of two primary factors related to adult basic
education contributed to the problem of practice for this research. One primary factor was
the voluntary nature of adult basic education learner-participation; the other primary
factor was the federally mandated adult basic education mission, which is based on an
economic need for a more educated United States workforce. Mandated by the
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Workforce Innovation and Opportunity Act (WIOA), the Frances County Adult
Education (FCAE) program began providing more workforce-related training
opportunities, but these did not seem to necessarily serve as incentives for student
participation. In fact, getting students to participate in workforce related trainings seemed
to be more a matter of proactive, time-consuming advertising, marketing, and recruiting
efforts that produced minimal participation in the workforce trainings and no obvious
impact on student academic participation and progress. The sense was that WIOA
mandates did not necessarily serve to incentivize voluntary adult basic education student
participation. FCAE realized it could not control federal mandates nor adult-participants’
conflicting values and responsibilities that competed with their educational participation.
Research Questions and Purpose Statement
In the 2018-2019 school year, as FCAE grappled with what it might identify as
influential work in the area of incentivizing student participation, it submitted a grant
proposal to the Coalition on Adult Basic Education (COABE) entitled Honoring Adult
Behaviors and Influencing Thinking Skills (HABITS). This grant proposal won the
national COABE Incentive Award for 2020. The HABITS initiative was a combination
of interventions designed to address student satisfaction during the adult basic education
experience. Embedded within this initiative was recognition of student achievements,
integration of 16 Habits of Mind (HOM) into the curriculum and adult basic education
experience, and integration of work-based learning opportunities for students.
Adult basic education programs, like any service-organization, should be
concerned with evaluating and monitoring student satisfaction as a means to identify and
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implement improvements that students might value. With Frances County students and
programmatic factors in mind, this study explored the following research questions:
Research Question 1: What benefits do students expect to receive as a result of
student participation in the Frances County Adult Education program?
Research Question 2: How does implementation of the Honoring Adult Behaviors
and Influencing Thinking Skills (HABITS) initiatives, inclusive of Habits
of Mind curriculum and Integrated Educational Training, impact student
satisfaction with Frances County Adult Education?
These questions informed the nature of student feedback instruments for the FCAE
program and this dissertation in practice.
The primary purpose of this study was to (a) identify student perceptions of their
hopes related to participating in the Frances County Adult Education school community;
and (b) assess the degree of influence implementing two separate initiatives (Habits of
Mind and Integrated Education and Training) had on student satisfaction. Students come
to adult basic education with diverse backgrounds and perceptions. The interventions
which comprised this research study were designed to honor the student diversity within
the program, improve students’ academic foundation, and support students’ sense of
satisfaction in the adult basic education program.
One additional purpose of this study was to contribute to scholarly dialogues and
programmatic collaborations by offering qualitative and quantitative data related to
Frances County Adult Education’s initiatives. There is limited scholarly literature and
research related to adult basic education programs. The Program for the International
Assessment of Adult Competencies and County Health Rankings and Roadmaps update
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statistics on the global and local level regarding adult educational levels. Organizations
such as the Coalition on Basic Education (COABE) and ProLiteracy maintain some
statistical data regarding adult education participation numbers and offer some highlights
of yearly student award-winners. In 2013, COABE began publishing a quarterly journal
about issues and research related to adult basic education initiatives. Searches through
these sources offered some insight into the nature, opportunity, and concerns related to
Workforce Innovation and Opportunity Act requirements from a national perspective but
did not yield articles related to student satisfaction nor direct student feedback concerning
WIOA initiatives. There was also no evidence of adult basic education research—
literature specific to South Carolina.
Lastly, this action research was uniquely positioned to honor and support adult
basic education students in their academic journey and provide the FCAE program with
feedback that could inform programmatic reflection on its own practices. Adult basic
education learners can be characterized as fearing failure and having low self-concept
(Bennett, 2016; Henschke, 2016). In addition, adult basic education student perceptions
of their participation in adult basic education vary, with a tendency toward the negative
(Bennett, 2016). National, state, and local participant statistics abound. Rose (2012)
noted, “What we lack in reports is the blending of the statistical table with the portrait of
a life” (p. 49). To create “portraits,” research must occur locally.
Theoretical Framework
One means to the goal of student achievement for all adult education programs is
to keep students engaged in learning. So, what theoretical frameworks might inform a
study on student satisfaction? The Three-factor satisfaction theory offers a framework for
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how to elicit and process participant feedback. Constructivism theory aligns well with the
nature of adult learners and was a foundational theory for the construction of Habits of
Mind curriculum practices. Figure 1.1 identifies theories and theorists that informed the
creation of the HABITS initiative.

Figure 1.1: Visualization of Theoretical Construct
Satisfaction is a complex and multifaceted construct (Cardozo, 1965; Oliver,
2015; Walter et al., 2020). While two-factor and four-factor theories have been proposed,
after decades of research, consensus found the three-factor satisfaction theory honors the
complexity of satisfaction (Anderson et al., 2004; Berman, 2005, Füller et al., 2006).
Three-factor satisfaction theory defines elements of satisfaction as basic, performance,
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and excitement (Füller & Matzler, 2008). Basic factors are minimal expectations that
consumers might expect of a service (Füller & Matzler, 2008; Matzler & Sauerwein,
2002). When these factors are present, consumers may or may not judge a service as
satisfactory, but when they are absent, consumers will definitely judge a service as
unsatisfactory. Consumers tend to base satisfaction for performance factors off of their
perception of the level of performance (Füller & Matzler, 2008; Matzler & Sauerwein,
2002). Poor-quality performances result in low satisfaction ratings; high-quality
performances result in high satisfaction ratings. Excitement factors are surprise factors
that a consumer may not anticipate that have a significant positive impact on consumer
satisfaction perceptions (Füller & Matzler, 2008; Matzler & Sauerwein, 2002). The threefactor satisfaction theory is considered versatile and valid for diverse services and
contexts (Fuchs & Weiermair, 2004; Füller & Matzler, 2008; Matzler et al., 2006).
Known as a critical theory, constructivism emphasizes the “subjective and social
construction of knowledge rather than objective knowledge” (Schiro, 2013, p. 174).
Knowledge is subjective, something the learners generate in relationship to their context
and relationships. Dewey (1929) equated “progress” as dependent on students developing
“new attitudes towards, and new interests in, experience” (p. 37). Part of learning for
Dewey (1922) was the adaptive development of intelligent habits. Social constructivism
theorist, Vygotsky (1930) asserted that “community plays a central role in the process of
‘making meaning’” (p. 90). Other contributors to constructivist theory emphasized the
importance of learning in communal real-life context (Bruner, 1987; Dewey, 1929;
Piaget, 1952). Learners construct their own knowledge and judge its validity within their
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social context. Piaget (1952) credited the learner as proactively engaged and self-directed
in learning. Constructivism honors self-directedness in the learning process.
In addition to these two theories, three other conceptual frameworks gave a valueadded perspective that informed FCAE programmatic practices. Andragogy was relevant
because it lent insight into the nature of adult learners. Trust serves as a critical factor in
classroom and programmatic culture, and as such should be a foundation for any school
related work. Based off constructivism theory, 16 Habits of Mind provided a curriculum
related to internal dispositions for supporting people in thinking through complex
academic and life challenges.
Andragogy is the art and science of helping adults learn. The study of adult
learners provides some historical context for examining adult basic education initiatives.
Largely promoted in the United States by Knowles, andragogy emphasizes the individual
learner. According to Knowles et al. (2015), adult learners exhibit the following: desiring
contextualized learning, being metacognitive, being self-directed, and having lifeexperiences and expertise. Knowles et al. (2015) asserted, “Adults need to know why
they need to learn something before undertaking to learn it” (p. 43). Understanding how
curriculum content and skills connect to real life challenges and opportunities can help
increase adult interest in learning. In addition, adults possess life experiences and
thinking skills that act as value-added resources for adult-learners and the classroom as a
whole.
Trust factors also influence school culture, students, and student achievement
(Barth, 1990; Bryk & Schneider, 2002; Garmston & Hayes, 2003). Trust has multiple
facets (Bryk & Schneider, 2002; Costa & Garmston, 2016). School leader behaviors of
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trust-building and empowering other adults in the building contribute to a positive school
culture (Barth, 2001; Chavez & Fairley, 2010). Teachers both influence school culture
and contribute to a positive school culture through their behaviors and language (Pink,
2011; Bennett, 2016; Costa & Kallick, 2009). Trusting relationships result from
demonstrating respect, competence, caring, and integrity (Bryk & Schneider 2002;
Comings et al., 2003; Tschannen-Moran, 2004). Systemically honoring trust factors can
promote student satisfaction among voluntary, adult basic education participants.
Ideally, school culture has a symbiotic relationship with curriculum choices. The
16 Habits of Mind curriculum promotes trust behaviors and student self-directness by
offering clarity around intelligent choices people can make when confronting academic
and life challenges (Costa & Kallick, 2008). In particular, the 16 Habits of Mind provide
a common vocabulary that can be operationalized through instructional practices (Costa
& Kallick, 2008; Vazquez, 2020). These internal dispositions can be learned and
developed by individuals and communities, making them well suited for school-use
(Costa & Kallick, 2008).
In the 2019-2020 school year, legislatively mandated deadlines related to
workforce preparation were what the FCAE had to do. Honoring students with a goal of
improving student satisfaction was what the program wanted to do. Honoring Adult
Behaviors and Influencing Thinking Skills initiatives were developed through a synthesis
of adult basic education legislative mandates, constructivist learning theory, andragogical
concepts, trust research, and Habits of Mind curriculum. This action research study is a
means by which to capture data related to these theories as implemented through the
Honoring Adult Behaviors and Influencing Thinking Skills initiatives.
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Positionality
In this study, I serve as research-practitioner and Director for FCAE. Prior to my
career in education, I was a fast food restaurant manager. During that time, I learned to
prioritize and provide quality customer service. When I transitioned to a career in
education, I continued the practice of treating all stakeholders with respect and
consideration. For over 30 years within the field of education, I have worked as a studentadvocate, staff developer, and educational leader, working to increase stakeholder
investment. When I transitioned from high school principal to director of adult education,
I began to sense that I was serving in three primary roles: educational leader, financial
manager, and social change agent. While these roles were not entirely foreign to my
previous position, now the students were voluntary participants, the finances were
variable, and the responsibility as social change agent felt more high-stakes. Plus, as I
started as an adult education director, the nation was fully implementing WIOA, adding
to my sense that I had a lot more questions than answers regarding my role as an adult
education director. Creswell and Creswell (2018) suggested practitioner-researchers
explore the degree to which they can and should conduct action research (p. 23). As a
Director, I had several reasons to conduct research relevant to student satisfaction. First, I
only had 2 years of experience with adult basic education and was still on a learning
curve. Secondly, the HABITS initiative had begun implementation in 2019-2020.
Thirdly, WIOA legislation was being fully implemented as of the 2019-2020 school year,
resulting in additional programmatic mandates. Fourthly, FCAE had expanded from a
city program to a county-wide program in the 2019-2020 school year, creating a number
of questions related to programmatic offerings. However, the research was doable, as
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Directors have direct access to programmatic data. FCAE staff executed the interventions
and surveys, ensuring school-community involvement. I scripted interviews to ensure that
student voices and values were explored with integrity. A teacher statistician analyzed
quantitative data to ensure sound statistical analysis.
Overview of Methodology
Bryk et al. (2017) advocated that school practitioners engage in a “focused
learning journey” as a means of improving systemic practices (p. 8). Mertler (2017)
added that action research empowers educational practitioners and promotes professional
learning. Action research is widely accepted by academia for addressing local questions
and present findings localized to specific settings and participants (Herr & Anderson,
2015; Mertler, 2017; Mills, 2018). This particular dissertation in practice aligned with
Herr and Anderson’s (2015) validity criteria by creating information, being actionoriented, educating researcher and participant, staying relevant to the local setting, and
following processes with integrity (p. 67). The credibility of action research lies in
facilitating researchers to provide solutions to their own problems of practice (Efron &
Ravid, 2013; Herr & Anderson, 2015; Mills, 2018)
This research used a mixed methodology of qualitative and quantitative research
practices to explore student satisfaction in the FCAE program. In its evolution, since the
1960’s, mixed methodology has been a credible form of research (Creswell & Creswell,
2018; Merriam & Tisdell, 2016). Creswell and Creswell (2018) advocated that the nature
of the research question should dictate the research methodology. This study explored
student perceptions about what students hoped they would gain from attending classes in
adult basic education. This research also asked questions that explored the value of
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programmatic interventions and student perceptions. Collected through student surveys
and interviews, data were both quantitative and qualitative in nature. Using a mixedmethods approach was particularly important for this study because it provided the
richest possible exploration of factors influencing student satisfaction.
Significance of the Study
The 2014 passage of the Workforce Innovation and Opportunity Act (WIOA)
increased the complexity and accountability for adult basic education programs.
Societally, the diminishing number of employment options for low-skilled workers
increased the high-stakes nature of adult basic education participation for the learner.
This combination of factors increased the importance of this dissertation in practice.
There is a limited body of current research related to the general topic of adult
literacy-learning education, making this dissertation of even greater value. On a national
scale, most of the research related to adult learning has focused on highly educated
professionals and professional development. Other than the exception of some English as
a Second Language (ESL) students, the vast majority of adults recruited and retained for
adult basic education are adults lacking in basic numeracy and text literacy who need to
complete a high school diploma or pass a high school equivalency exam. Many of these
students are seeking to make themselves eligible for advanced learning and/or
professional employment.
Also, on a national scale, changes to adult basic education programs resulting
from the 2014 Workforce Innovation and Opportunity Act are recent. Specifically,
WIOA required adult basic education programs to provide workforce training
certifications concurrent with high school and high school equivalency degrees, as well
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as Family Literacy and English as a Second Language instruction. The 2019-2020 school
year was the first year of full implementation of these workforce requirements, making
this a recent mandate and an apt time to explore the implications of this national policy
from a local, student perspective.
This study was implemented to inform, and transform, an adult basic education
community of learners and leaders. Because lives were at stake, because Frances County
Adult Education program had not achieved all its performance goals in the past, because
state-level negotiated performance goals increase yearly, there was an urgent need to act.
Action research was a means to improve a system and its results. This research was
designed to provide programmatic feedback to improve the Frances County Adult
Education program, and hopefully benefit the local and regional community by
contributing to a better educated adult population and workforce.
Dissertation Overview
The nature of this research was multifaceted and complex. It will be explained
through multiple chapters. Chapter One presents the context, history, and urgency of
researching student satisfaction with adult basic education to help students succeed,
promote sustained programmatic improvement, and benefit society as a whole. Chapter
Two discusses the theory and research-based criteria for conducting this particular action
research study and discusses the lack of recent research in adult basic education. Chapter
Three identifies the qualitative and quantitative data of student perception, system
response, and degree of influence of system interventions. Chapter Four presents findings
associated with the investigation and interventions of the action-based research. Chapter
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Five presents findings, implications, and recommendations. The final sections of the
dissertation are References and the Appendices.
Definition of Terms
Adult Basic Education (ABE) - For the purposes of this dissertation in practice, adult
basic education refers to education which falls under the supervision of WIOA legislation
and is responsible for providing instruction in basic numeracy and literacy skills, high
school equivalency preparation, high school diploma credit-work, workforce literacy
upskills, and English as a Second Language skills to students, aged 16 and older.
Adult Learner - For the purposes of this study, adult learner refers to a student, aged 16
or older, who is engaged in adult basic education for the purpose of addressing numeracy
and/or text-based literacy needs. More often than not, this adult is seeking a high school
degree or its equivalent.
Corporate Workforce Training – Training offered through technical colleges or private
training companies that offers opportunity for students to earn workforce-related
credential-preparation and actual credentials.
English as a Second Language (ESL) – For the purposes of this study, ESL students are
students who are developing their English speaking, listening, reading and writing skills
as a foreign language-learner. All of these students have home languages other than
English.
Habits of Mind - “What successful, ‘intelligent’ people do when they are confronted
with problems to solve, decisions to make, creative ideas to generate, and ambiguities to
clarify (Costa & Kallick, 2008, p. 1). Costa and Kallick identify 16 specific habits:
Persisting; Listening with Understanding and Empathy; Thinking about your Thinking;
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Questioning and Problem Posing; Taking Responsible Risks; Thinking Interdependently;
Managing Impulsivity; Thinking Flexibly; Striving for Accuracy; Gathering Data
Through All the Senses; Responding with Wonderment and Awe; Applying Past
Knowledge to New Situations; Finding Humor; Remaining Open to Continuous Learning
Integrated Education and Training (IET) - Mandated by 2014 Workforce Innovation
and Opportunity Act, all adult basic education programs receiving federal grant monies
are required to create a plan by which students may attain workforce certifications
concurrent with their adult basic education curriculum (United, 2014).
Low-skilled - Low-skilled adults, as defined by the Organization for Economic Cooperation and Development are adults scoring at National Reporting System Educational
Functioning Level of 2 or below in the Test for Adult Basic Education (TABE).
Student Attendance - For the purposes of adult basic education, student attendance can
refer to in-class attendance, distance learning, online learning, workforce related training,
assigned teacher homework. Every adult basic education system has to have a way to
document and report student dates and hours of attendance (Gaston, 2018).
Student Satisfaction – This refers to a student’s judgment as to the degree that their
adult education experience meets (or is meeting) their expectations, including the
possibility of under- or over fulfillment (Oliver, 2015).
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CHAPTER 2: REVIEW OF LITERATURE
This study explored factors influencing adult basic education student satisfaction
within the context of Frances County Adult Education (FCAE). An action-based research
design, the study explored what students wanted regarding adult basic education
participation, and how well aligned FCAE practices were in honoring those constructs.
This study grew out a sense of dissonance between the voluntary nature of student
participation in adult basic education, and the federally mandated nature of many adult
basic education programmatic requirements. With the hope of incentivizing students,
FCAE created and implemented an initiative named Honoring Adult Behaviors and
Influencing Thinking Skills (HABITS) in 2019-2020. The HABITS initiative
incorporated two interventions: implementation of 16 Habits of Mind curriculum and
provision of corporate workforce training opportunities. This study was designed to
inform FCAE regarding the impact of the HABITS initiative on student satisfaction.
This chapter is divided into sections, beginning with an explanation of student
satisfaction within the context of adult basic education. Next, two theoretical frameworks
are discussed: 3-factor customer satisfaction and constructivism. A section detailing the
historical perspective follows the theoretical frameworks section. The historical
perspective is discussed in the context of adult learners in general with applications
specific to adult basic education learners. Similarly, in the fourth section, adult basic
education in the context of social justice includes a discussion of the ideological
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challenges from a historic and present-day perspective. In this section, adult basic
education challenges specific to South Carolina are outlined. Two additional topics
relative to this study are also explored: trust as a critical factor in classroom and
programmatic culture is explored, and the 16 Habits of Mind curriculum. The chapter
then reviews research related to student persistence and differing factors influencing adult
basic education students, followed by a summary section.
An Exploration of Adult Basic Education Student Satisfaction
Challenges abound in the context of adult basic education programs. Adult basic
education programs exist for one primary reason: educate adults who have not graduated
from high school to provide a better trained workforce. How many adults might this
include? The national dropout rate measures the percentage of 16-24-year-old adults who
are not in school and have not graduated. According to the National Center for
Educational Statistics (USDOE NCES, 2020), in 2017, this rate was 5.4%, over 2.1
million students. These students face a variety of challenges returning to school as adults.
The primary reason the national political agenda supports educating adults and legislates
money at the national level yearly is to promote a better trained workforce (U.S.
Department of Labor, 2019). This offers opportunity... and challenges. The regulations
regarding the receipt and use of these funds is very workforce oriented, and patriarchal in
nature. Adult basic education programs must perform to meet pre-negotiated achievement
standards or risk losing funding (King, 2019; U.S. Department of Labor, 2019). Programs
that do not meet performance standards may fall into a category of needing state-level
technical assistance (King, 2019).
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Adult basic education programs, nationally and locally, have a student success
rate of about 60% (King, 2018). Students who are successful benefit because they attain
high school degrees and language skills that enable them to seek higher-paying
employment and advanced degrees and certifications. Reflecting a national trend, locally,
81% of the jobs in the Francis County regional area require a high school diploma as a
minimum (Dukes, 2019). The local community benefits when adults succeed in adult
basic education because it then has a more highly educated workforce that is better
equipped to fill these jobs. In addition to the community gaining a more highly educated
worker, for each adult high school graduate, the local community benefits by having an
additional adult with increased spending-revenue potential. Based on Coalition on Basic
Education (2020) “fact sheets,” adults with high school diplomas earn $9,620 more per
year than non-high school graduates, creating increased spending revenue for local
economies.
Theoretical Framework
Two theories contributed to the integrated framework for this dissertation in
practice exploring adult basic education student satisfaction: three-factor satisfaction
theory and constructivism theory. While ABE students are more investors in their own
education than consumers of education, ABE programs are providing services, and threefactor consumer satisfaction theory framed a complexity of factors inherent in the
concept of a school system attending to student satisfaction. Constructivism theory
provided a sense of congruency with the philosophy of ABE students as investors in their
own learning and helped frame the educational initiatives associated with the problem of
practice. Three-factor satisfaction theory and constructivist learning theory were
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combined to inform the FCAE HABITS initiative and, in turn, influence and inform
research questions and related interventions. Figure 2.1 is a visual representation of the
theoretical construct of this dissertation in practice.

Figure 2.1:Visualization of Theoretical Construct
Three-Factor Satisfaction Theory
Satisfaction is a multifaceted construct (Oliver, 2015; Walter et al., 2020).
Research regarding measuring satisfaction began in the 1960’s as a means of analyzing
customer behaviors (Grigoroudis & Siskos, 2010). Cardozo’s laboratory study sought to
understand possible relationships between satisfaction and consumer buying and found
that consumer satisfaction corresponded to the degree to which the consumer’s
expectations regarding the product were met. The study further suggested that satisfaction
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levels were influenced positively when a consumer had to work to obtain a product for
which they had high expectations. Cardozo concluded that satisfaction was a complex
issue. Later research also suggested that satisfaction was a complex issue (Anderson,
1973; Cohen & Goldberg, 1970; Oliver, 1977; Swan, 1977).
Early in the study of satisfaction, Weaver and Brickman (1974) distinguished
feelings of satisfaction from summary judgments. Hunt (1977) summarized speaker
presentations at the first consumer satisfaction conference saying that satisfaction was a
self-assessment of an emotion. Oliver (1977) posed a multi-faceted process called the
expectancy disconfirmation mode which proposed that customer anticipation prior to a
purchasing experience influenced post-purchase satisfaction level. Satisfaction was
defined as the emotional response to the before-after comparison. Two-factor theory
evolved from a variety of studies (Cadotte & Turgeon, 1988; Maddox, 1981; Swan &
Combs, 1976); the two factors being satisfiers and dissatisfiers (Matzler & Sauerwein,
2002). Throughout the 1970’s and 1980’s, various studies supported the two-factor
theory, either partially or in-whole (Cadotte & Turgeon, 1988; Maddox, 1981), with some
exceptions (Leavitte, 1977).
Kano (1984) offered a more sophisticated, non-linear approach for analyzing
satisfaction via four attributes: threshold, performance, excitement, and indifference.
Based on Kano’s model, threshold attributes are factors consumers expect as a minimum.
So long as they are present, they do not add to greater satisfaction. A larger quantity or
higher quality does not affect a level of satisfaction in this case, but the absence of
threshold attributes does contribute to dissatisfaction. The performance attribute can be
measured linearly: low performance quality corresponds to low satisfaction; high
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performance quality corresponds to high satisfaction. The excitement attribute is a valueadded attribute; the consumer may not expect excitement attributes, so their presence
pleasantly surprises the customer, adding a level of excitement or delight to the
experience and contributing to a higher degree of satisfaction. A lack of the excitement
attribute does not necessarily create dissatisfaction. Indifferent attributes are factors that
are of little to no importance to a consumer and thus do not affect satisfaction whether
they are present or absent.
In the 1980’s and 1990’s other research supported a three-factor theory (Brandt,
1987, 1988; Brandt & Reffet, 1989; Johnston, 1995; Silvestro & Johnston, 1990). The
three-factor theory mirrors three of Kano’s (1984) attributes but excludes the indifference
attribute. Matzler and Saurewein (2002) identified the three factors in this theory as the
following: basic factors, performance factors, and excitement factors.
Basic factors include experiences consumers expect and that negatively influence a
person’s sense of satisfaction if not lacking. Figure 2.2 illustrates the relationship
between basic factors and satisfaction. When basic factors are met, people may not judge
an experience as one of satisfaction, but when they are not met, people definitely judge
an experience as less than satisfactory (Füller & Matzler, 2007; Matzler & Sauerwein,
2002). Like Kano’s threshold factors, basic factors are experiences people assume will
occur.

23

Figure 2.2: Illustration of Relationship between Basic Factors and Satisfaction
Performance factors can be judged as high or low based on the perception of how
well others did in providing service (Füller & Matzler, 2007; Matzler & Sauerwein,
2002). Figure 2.3 illustrates the relationship between performance and satisfaction. Like
Kano’s performance factors, in three-factor satisfaction theory, when performance factors
are judged to be high, people rank their satisfaction as high; when performance factors
are judged to be low, people rank their satisfaction as low.

Figure 2.3: Illustration of Relationship between Performance and Satisfaction
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Like Kano’s excitement factors, three-factor satisfaction theory excitement factors
include life experiences (Füller & Matzler, 2007; Matzler & Sauerwein, 2002). They are
positive in nature, characterized as a delightful surprise above and beyond what people
expected or hoped. These are considered value-added because if people do not experience
excitement factors, they do not tend to feel dissatisfied, and, in fact, could still feel very
satisfied with their experience(s) (Füller & Matzler, 2008; Matzler & Sauerwein, 2002).
Figure 2.4 illustrates the relationship between excitement factors and satisfaction.

Figure 2.4: Illustration of Relationship between Excitement Factors and Satisfaction
Research over several decades has resulted in consensus regarding the three-factor
structure of satisfaction (Anderson et al., 2004; Berman, 2005; Füller et al., 2006; Oliver,
1997), supported by a variety of research methods (Brant, 1988; Cadotte & Turgeon,
1988; Johnston, 1995; Mersha & Adlakha, 1992) and validated in research related to a
variety of diverse services and contexts (Fuchs & Weiermair, 2004; Füller & Matzler,
2008; Johnston, 1995, Matzler et al., 2006). The three-factor satisfaction theory informed

25

the creation of student satisfaction instruments for this dissertation in practice and
illuminated the findings.
Constructivism Theory
Because this dissertation in practice explores the specific context of participant
satisfaction regarding adult basic education services, it warranted an educational theory
that aligns with adult-student learning. Since the 1970’s, constructivism theory has
gained validity as a means by which to explain the art and science of teaching and
learning (Prawat, 1992; Schiro, 2013; Solomon, 1994). Philosophical and psychological
works of Dewey, Vygotsky, Piaget, Bruner, Goodman, and others have contributed to
constructivism as a theory (Perkins, 1991; Doolittle, n.d.). Known as a critical theory,
constructivism emphasizes the “subjective and social construction of knowledge rather
than objective knowledge” (Schiro, 2013, p. 174). Knowledge is subjective, something
the learner generates in relationship to their context and relationships.
Role of Education
Dewey (1929) believed education was foundational to “social progress and
reform” (p. 39). Dewey (1938) advocated students acquiring skills and techniques by
means of producing products and processes. Dewey (1929) criticized educators who
adopted a mindset of mechanically teaching structure. In constructivist theory, the
instructor contributes to an interactive, collaborative, dialectic culture of learning,
embedding content knowledge in realistic situations, often of a problem-solving nature
(Ertmer & Newby, 2013; Harasim, 2012). Dewey (1929) equated “progress” as
dependent on students developing “new attitudes towards, and new interests in,
experience” (p. 37). Part of learning for Dewey (1922) was the adaptive development of
intelligent habits.
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Nature of Intelligence
As a social constructivist, Vygotsky (1930) asserted that “community plays a
central role in the process of ‘making meaning’” (p. 90). Other contributors to
constructivist theory emphasized the importance of learning in communal real-life
context (Dewey, 1929; Piaget, 1952). Vygotsky (1930) asserted, “Learning is a necessary
and universal aspect of the process of developing culturally organized, specifically
human, psychological functions” (p. 90). In constructivism, “learning is a function of the
interaction between people and their environment” (Schiro, 2013, p. 120). Piaget (1952)
explained that intelligence “is entangled in a network of relationships between the
organism and the environment” (p. 19). In constructivism, learners are expected to
construct their own knowledge and judge its validity within their social context.
Piaget (1952) defined intelligence as relationally and experientially based. The
mind assimilates, accommodates, and organizes data to both make and change meaning.
“It is by adapting to things that the mind organizes itself and it is by organizing itself that
it structures things” (p. 8). Piaget credited the learner as proactively engaged and selfdirected in learning. Constructivism honors self-directedness in the learning process.
Doolittle (n.d.) stated,
Constructivism acknowledges the learner's active role in the personal creation of
knowledge, the importance of experience (both individual and social) in this
knowledge creation process, and the realization that the knowledge created will
vary in its degree of validity as an accurate representation of reality (para. 2).
Individual self-directed interest and engagement are critical elements for learning.
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Learner-Centered Curriculum
Constructivism is learner-centered (Schiro, 2013) meaning focused on “the needs
and concerns of individuals,” and their personal growth (p. 5). A curriculum that reflects
learner centered ideology tends to emphasize students learning in interactive, multidimensional contexts that involved student choice. Part of the job of the engaged learner
in a learner-centered curriculum is to organize the knowledge for themselves which
requires student initiative and decision making. The role of the teacher is to facilitate
inquiry and learning on the part of the adult learner.
Teacher Beliefs and Competencies
Learner-centered teacher competencies of serving as observer, diagnostician, and
facilitator align with constructivist beliefs. As the experiences of adult learners are
honored, classroom learning becomes more collaborative in nature. Lindeman (1926)
affirmed the social nature of learning; “Knowing-behavior, which is intelligence, is social
in two directions: it takes others into account, and it calls forth more intelligent responses
from others” (p. 165).
Historical Perspectives
Steeped in a rich history, adult teaching and learning have attracted the focus of
ancient cultural and philosophical figures, such as Confucius, Hebrew prophets, Aristotle,
Socrates, and Plato, but a specific term for adult teaching and learning was not
recognized until 1833 (Henschke, 2016; Knowles et al., 2015; Loeng, 2018). A German
high school teacher, coined the term, andragogic, using Plato’s teaching as a foundation
and emphasized reasoning skills, metacognition and character development (Henschke,
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2016; Loeng, 2018). This early term evolved in its definition and meaning as a distinct
concept over time (Knowles et al., 2015).
The Evolution of Andragogy
A more modern exploration of educating adults began in the United States in the
1920’s (Knowles et al., 2015) when Lindeman (1926) identified “a new kind of
education” based on the assumption “education is life” (p. 6). Lindeman named this idea
adult education because an adult perspective “defines its limits” (p. 6). Some of what
Lindeman (1926) affirmed concerning adult education was the following:
•

Adult education assumes people can continue to grow in reasoning and
adaptability.

•

Adults education honors human need for power because “genuine power is
wisdom” (p. 43).

•

Adult education helps individuals transform “experience into influence” (p.
57).

•

Adult education promotes personal freedom that is “conscious of a degree of
self-direction proportionate to our capacities” (p. 79).

•

Adult education is an “agency of progress” (p. 166) for the larger community.

Lindeman emphasized the importance of honoring the experiences that adults bring to
their own learning. In 1928, Thorndike et al. (1928) provided scientific evidence that
adults could learn, a previously assumed, but not proven concept. In 1938, Sorenson
delineated adult interests and abilities differed from those of children.
Knowles extended andragogical understandings, making the teaching of adults
into a distinct practice with a strong emphasis on the individual learner. Referring to the
study of adult learning and teaching, prior to the mid-1960’s, Knowles et al. (2015)
29

stated, “What was needed was an integrative and differentiating concept” (p. 38). In
1967, an adult educator from Yugoslavia, visited America and used the term andragogy
to label the study of adults as learners (Knowles, 2015, p. 38). In 1968, Knowles defined
andragogy as the “art and science of helping adults learn” (Knowles, 2015, p. 38).
Knowles began using the term in speaking, teaching, and writing anchoring andragogy as
a precise and distinct, even necessary, term by distinguishing it from the more commonly
used term for teaching and learning, pedagogy. Knowles et al. (2015) asserted,
“andragogy is applicable to any adult learning transaction, from community education to
human resource development in organizations” (p. 557).
Knowles et al. (2015) spoke of andragogy as a transactional model that built
“effective learning processes for adults” (p. 4). Lindeman (1926) stated, “Growth should
be a process of integrating emotions with thought, an evolving capacity for feeling more
deeply and thinking more clearly” (p. 172). In other words, process becomes product.
Knowles et al. (2015) suggested adult education should help adults “examine their habits
and biases and open their minds to new approaches” (p. 45). Lindeman (1926) also
valued the process of learner metacognition suggesting,
Adult education is a process through which learners become aware of significant
experience. Recognition of significance leads to evaluation. Meanings
accompany experience when we know what is happening and what importance
the event includes for our personalities (p. 169).
The learners self-assess meaning and learn through metacognition as a means of defining
values for themselves.
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Knowles’ concept of andragogy has its critics. Hartree (2006) described findings
based on Knowles’ perception of andragogy “contentious” (p. 1), and Jartree and others
viewed Knowles’ concept of andragogy as largely a North American concept rather than
a global definition (Henschke, 2016; Loeng, 2018). Knowles’ concept of andragogy is
more focused on adults as individual learners, while other global perspectives of
andragogy view adult learners from a more social perspective (Henschke, 2016; Loeng,
2018). Because Knowles’ theory appear to ignore social and political contexts, it has not
been viewed as a critical theory (Chan, 2010; Loeng, 2018). Rather, Knowles’ concept of
andragogy is perceived as aligning with linear reasoning, westernized values, and middleclass assumptions, and, as such, is incongruent with diverse ways of knowing and
thinking culturally (McGrath, 2009; Roberson, 2012; Sandlin, 2005). Still, Knowles’
framework of andragogy has persisted as a useful conceptual frame for guiding adult
learning and learners.
Andragogy Specific to Adult Basic Education Students
Andragogy is a broad theory encompassing a large diversity of adult learners.
Lindeman said, “In an adult class, the student’s experience counts for as much as the
teacher’s knowledge” (Gessner, 1956, p. 166). Knowles acknowledged adults were
“heterogeneous in terms of background, learning style, motivation, needs, interests, and
goals” (p. 44). Adult basic education (ABE) students are also a diverse subgroup within
the larger group of adult learners.
On a national scale, most of the research related to adult learning has focused on
highly educated professionals and professional development. With the exception of some
English as a Second Language (ESL) students, the vast majority of adults who participate
in adult basic education are low in basic numeracy skills and text-literacy skills, and lack
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a secondary school diploma. ABE students have varied life experiences and varied
reasons for participating in adult education. Henschke (2016) identified some learner
characteristics specific to adult basic and adult literacy learners and aligned these learnerdescriptors with some andragogical practices for supporting them. Learner characteristics
included the following: “Immediate concerns; low self-concept; different value systems;
use of defense mechanisms; sensitivity to nonverbal communication; alienation; reticence
and lack of; hostility and anxiety toward authority; fear of school, failure and change;
limitations from deprived home life; cultural exclusion” (p. 21). Henschke (2016,
October) also created a Modified Instructional Perspectives Inventory for teachers of
adult learners that measures teachers in seven areas, five of which align with
andragogical practices: “empathy with learners; trust of learners; planning and delivery of
instruction; accommodating learner uniqueness; learner-centered learning process” (p. 6).
Henschke’s work serves to support teacher thinking about the usefulness of
andragogically-aligned teacher strategies, primarily for teachers to build trust.
Adult Basic Education in the Context of Social Justice
Advocates for adult basic education see it as an agent of social change. For
example, the Senior Technical Advisor at World Education wrote, “I believe quality adult
education is an anti-poverty and an anti-intergenerational poverty strategy” (Mortrude,
2018, p. 114). Historically and philosophically, adult education has had potential to serve
as an impetus for social change (Bragg, 2016; Jurmo, 2021; Lindeman, 1926; Pickard,
2016).
Ideological Challenges for Adult Basic Education Programs: A Historical Analysis
With the passage of the Economic Opportunity Act of 1964, the Federal
government created a national vision for adult basic education, establishing educational
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opportunities at the secondary level in every state (USDOE OVAE, 2013). The Adult
Education Act of 1966 established and funded adult basic education based on minimal
student participation (USDOE OVAE, 2013). Federal legislation from 1998, the
Workforce Innovation Act (WIA), created national regulations regarding the purpose,
evaluation, and funding of adult basic education programs (WIA, 2018). WIA created a
workforce identity for adult basic education, distancing it from its more inclusive identity
of Community Education, the latter being more associated with adult hobbies and
interests (USDOE OVAE, 2013, p. 24). Redefining adult basic education as a school for
adult learners in need of basic academic skills such as literacy, numeracy, and English
language learning also changed adult basic education funding. Adult basic education
began to be accountable for recruitment, retention, and academic gains related to
numeracy, literacy, and high school or high school equivalent degrees (American, 2013,
p. iv).
In 2014, WIA was superseded by the passage of the Workforce Innovation and
Opportunity Act (U.S. Department of Labor, 2019). This act, which allowed for gradual
implementation over 4 years, once again changed the identity of adult basic education.
The goal of the Workforce Innovation and Opportunity Act (WIOA) is to provide a more
highly educated and skilled workforce of American workers, particularly youth ages 1624 (U.S. Department of Labor, 2019). Funding for adult basic education has to be
attained through grant submissions which requires programs to show multiple years of
prior academic success with students (U.S. Department of Labor, 2019). Programs also
have to create career certification pathways that students can earn concurrently with their
high school or high school equivalent degrees or English as a Second Language (ESL)
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learning (Uvin, 2016). WIOA named this concurrent certification process Integrated
Education and Training. Thus, over the past 20 years, under the nomenclature of
Innovation and Opportunity, adult basic education evolved from a fairly all-inclusive lifeenrichment focus of education to a production-oriented, degree-and-workforce training
focus (USDOE OVAE, 2013, p. 32). As a requirement of WIOA, all adult basic
education programs must partner with regional Workforce Councils of Government,
Commission for the Blind, and Vocational Rehabilitation, creating collaborative services
for students to provide for local workforce needs (USDOE OCTAE, 2019).
The emphasis on vocational training aligns with social efficiency ideology as
defined by Schiro’s (2013) statement, “Youth achieve an education by learning to
perform the functions necessary for social productivity” (p. 5). In 1918, Franklin Bobbitt,
considered one of the early social efficiency theorists and advocates, published
“Scientific Method in Curriculum Making,” advocating that schools construct vocational
curriculum from investigating local employment needs and skills required within specific
jobs, and then teach those things. Bobbitt (1918) complimented the city of Indianapolis
for identifying “knowledge, habits and skills needed for effective work” (p. 15) and
constructing curriculum accordingly. In “Education and the Cult of Efficiency,” Callahan
(1962) was “surprised and dismayed” (viii) by the degree of business influence on
education curriculum and practices:
What was unexpected was the extent, not only the power of the business industrial
groups, but of the strength of the business ideology in the American culture on the
one hand and the extreme weakness and vulnerability of schoolmen, especially
school administrators, on the other. (p. viii)
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The financial tie between adult basic education and workforce preparation in WIOA
legislation evinces the enduring influence of social efficiency ideology and corporate
workforce power over adult basic education.
The 2014 legislative Workforce Innovation and Opportunity Act, which governs
the jurisdiction and funding for adult basic education, gives power to local workforce
boards deciding for technical colleges, employment offices, and adult basic education
programs what adults can be trained to do, much of which is designed to meet present
labor needs (Bragg, 2016). Washington (1995) would have approved of providing a
skilled workforce to “do what the world wants done” (p. 35), whereas DuBois (1903) was
critical of Washington’s asking youth to sacrifice civil rights and “concentrate all their
energies on industrial education, and accumulation of wealth” (p. 22).
Similarly, Freire (1970) criticized literacy programs that ignored the marginalized
nature of their students, contending, “They will never question the very reality which
deprives men of the right to speak up” (p. 180). A proponent of freedom, Freire stressed
that marginalized populations “cannot overcome their dependency by ‘incorporation’ into
the very structure responsible for their dependency” (p. 181). Ladson-Billings (2009) and
Hooks (1994) valued collaborative student dialogue and community-building as
components of knowledge-building pedagogy. Hooks (1994) said, “To educate as a
practice of freedom is a way of teaching that anyone can learn” (p. 13). All three confront
socio-economic class issues. Ladson-Billings (2009) narrated how teachers provided
resources and experiences for students, including personal grooming for one of her
students (p. 9). Hooks (1994) shared her personal reactions to “bourgeois values” (p. 180)
in college classrooms.
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WIOA legislation and its funding provisions created a scenario in which adult
basic education programs must manage conflicting ideological values of honoring the
learner-centered nature of andragogy and constructivism theory while appeasing
patriarchal political mandates aligned with social-efficacy theory. This dissertation in
practice is designed to help the FCAE program manage this tension in a way that honors
students.
Challenges Specific to South Carolina
A variety of data indicate a great need for South Carolina adult basic education
programs to serve as social change agents for the state. According to Kerr and Shin
(2020), South Carolina graduation rates were 4% lower than those of the nation, and only
5 states had lower success rates. Low graduation rates accounted for 365,850 workingage adults in South Carolina without a high school credential (South Carolina Department
of Education, 2019). According to Riser-Kositsky (2019), the percentage of special
education students in South Carolina is approximately 13.5%. Ravipati (2017) reported
that students with learning issues were three times more likely to drop out, making them
potential participants for adult basic education. Many of them do matriculate to adult
education. According to the South Carolina Office of Adult Education, 13% of adult
basic education participants in SC in the 2019-2020 programmatic year did have a
disability, creating additional challenges for programs (LiteracyPro, 2021).
While the need for ABE is great in South Carolina, the funding has been limited.
According to COABE, 57.5% of students in South Carolina adult basic education
programs tested in grade levels 0-8.9 (Educate and Elevate, 2020). Approximately 5% of
the state’s population are English Language Learners (Data USA, 2019). According to
the COABE (2020) fact sheets, the federal funding levels for adult basic education
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nationwide were about $641/student. According to the COABE South Carolina Fact
Sheet, the average amount of federal funds per adult learner in South Carolina is only
$390/student. This funding is low compared to approximately $10,000/student each year
received by K-12 educational institutions (Educate and Elevate, 2020). In other words,
local adult basic education programs in South Carolina receive less money to educate
larger numbers of students with greater needs for differentiated instruction and academic
accommodations than the K-12 system. South Carolina adult basic education programs
also receive less money than adult basic education programs in many other states. Many
of these adult basic education students have learning barriers, and the majority of these
students perform academically at a middle school level or lower. In addition to learning
needs, the general population in South Carolina struggles with financial and health
concerns at a higher rate than many states in the nation. According to Data USA (2019),
in 2019, 16.6% of the population was below the poverty line, whereas the national
average was 13.1%. Also, 15.8% of residents had not seen a doctor in the last 12 months
because of cost, and only seven states in the nation had a higher percentage (Data USA,
2019). These life-challenges add to the challenge of South Carolina adults succeeding in
adult basic education programs.
Trust as a Critical Factor in Classroom and Programmatic Culture
Given the challenges adult basic education students and systems face, the
voluntary nature of ABE, and the high-stakes nature of performance-based funding,
programs must consider what norms support their work. The more high stakes for
academic accountability exist, the more schools must foster trust (Barth, 1990; Bryk &
Schneider, 2002). Trust measures are often the primary indicator of school community
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and culture (Bryk & Schneider, 2002; Barth, 1990). Trust can exist on multiple levels and
depends on multiple factors (Bryk & Schneider, 2002; Tschannen-Moran, 2004). Costa
and Garmston (2016) identified four trust factors most relevant to mediational work:
•

Relational-trust

•

Self-trust

•

Trust in the Environment

•

Trust in the Process

All of these trust factors contribute to the level of overall trust supporting system work.
Relational Trust
Bryk and Schneider (2002), in their school-based research, categorized three types
of trust: organic, contractual, and relational. Of these, relational trust was the most
important for school leaders to improve schools (Bryk & Schneider, 2002; TschannenMoran, 2004). Trusting relationships result from demonstrating respect, competence,
personal regard for others, and integrity (Bryk & Schneider 2002; Tschannen-Moran,
2004; Comings et al., 2003). Leaders earn respect by valuing all stakeholders in the
educational process. Other researchers concur that social relationships within
organizations influence organizational results (Bryk & Schneider, 2002; Garmston &
Hayes, 2003). The effectiveness of school staff to perform defines competence. Teachers
both influence school culture and contribute to a positive school culture through their
behaviors and language (Bennett, 2016; Costa & Kallick, 2004; Pink, 2011). School
leaders contribute to a positive school culture through behaviors that demonstrate and
earn trust and choices that empower other adults in the building (Barth, 2001; Chavez &
Fairley, 2010).
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Personal regard is the degree to which people feel a sense of caring from others.
Barth (1990) said, “My years in school suggest that the quality of adult relationships
within a school has more to do with the quality and character of the school and with the
accomplishments of students than any other factor” (p. 162). Others echo the importance
of caring in establishing trusting relationships (Costa & Garmston, 2016; TschannenMoran, 2004; Tschannen-Moran et al., 1998). Integrity is the perceived measure of
congruency between what others say and what they actually do. People process others’
words and actions to inform their own behaviors regarding degree of reliance and risk
(Costa & Garmston 2016; Heifetz & Linsky, 2002; Murrell, 2020). Beder and Medina
(2001) recommended teachers exhibit behaviors that are learner-centered and honor
student voices and values as a means to promote student learning.
Self-Trust
Garmston and Costa (2016) identified self-trust as an important factor in being able to
foster trust, dependent on several factors:
•

“Awareness of one’s actions and the effect they have on others” (p. 96)

•

“A high stage of affective development, characterized by a strong sense of
values” (p. 96)

•

Awareness of how one “processes and makes meaning of experiences” (p. 96)

Inherent within human neurobiology, people have the capacity to grow in self-awareness
(Costa & Garmston, 2016; Costa & Kallick, 2008; Sutton, 2016). Growing in selfawareness means people are more aware of their choices and how they affect others, as
well as why they make the choices they do. People can intentionally develop their level
of consciousness (Costa & Garmson, 2016; Costa & Kallick, 2008). This often involves
people viewing themselves less as victims and more as efficacious agents. Others can
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serve as mediators of a person’s degree of self-trust (Buckingham & Clifton, 2001; Eger,
2006; Costa & Garmston, 2016; Kallick, 2008). Tools such as paraphrasing, pausing, and
asking open-ended questions when used in non-judgmental ways can support others’
sense of efficacy (Costa & Garmson, 2016; Murrell, 2020)
Trust in the Environment
Stakeholders within an organization, make conscious and unconscious judgments
regarding the degree they trust the system. The degree of trust in an environment is based
largely on the perceived level of congruency between what the organization says it values
compared with its daily behaviors. Personal judgments regarding the degree of systemic
integrity result from a variety of cultural elements, such as organizational norms, values,
and rituals (Bryk & Schneider, 2002; MacNeil, et al., 2009). In turn, personal judgments
that stakeholders make regarding their perception of the degree that the organization acts
with integrity affect the degree that those stakeholders choose to engage with, and depend
on, the organization as a whole (Bryk & Schneider, 2002; Costa & Garmston, 2016).
School leadership plays a role in influencing school culture (Chavez & Fairley, 2010;
MacNeil, et al., 2009). Costa (2008) suggested leadership offer clear and congruent
verbal and behavioral signals that “the development of the intellect and cooperative
decision making are the school’s basic values (p. 233). Mediational coaching of school
stakeholders can improve their capabilities to build more trustworthy school
environments (Costa & Garmston, 2016; Ellison & Hayes, 2006).
Trust in the Process
Trusting in a process has the double layer of trust itself being a process
(Blomqvist, 1997; Costa & Garmston, 2016). Processes usually involve multiple steps
over time and often include some level of ambiguity as to exactly what to do when,
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where, and why. The learning process is extreme complex, often lacking clarity or
purpose (Costa & Kallick, 2008; Marzano et al., 2001). School management options
regarding the process of teaching and learning are comprised of a myriad of facets:
teaching strategies, methods of delivery, length of time in instruction, nature of
curriculum, instructional setting, teacher style, nature and size of the learning cohort, etc.
Empowering students by offering choice and honoring their voice in their own process of
learning serves to build student trust in the process (Costa, 2008; Costa & Kallick, 2004).
Plus, intentionality matters. Costa and Garmston (2016) asserted that adults tend to be
more trusting of a process when the intent of the process is to “grow intellectually, to
learn more about learning, and to mutually increase their capacity for self-improvement”
(p. 99). In addition, aforementioned aspects of trust in relationships, self, and
environment can support students trusting in the process of learning (Bryk & Schneider,
2002; Costa, 2008; Costa & Garmston, 2016). Trust research gives a value-added
perspective concerning constructivist theory and andragogy which can inform adult basic
education programmatic practices.
The Nature of 16 Habits of Mind Curriculum
Another value-added perspective for adult basic education programs is an
understanding of the 16 Habits of Mind Curriculum. Based on constructivist theory, 16
Habits of Mind curriculum promotes student self-directedness (Campbell, n.d.; Costa &
Kallick, 2008; Muscott, 2018). Costa and Kallick defined the 16 Habits of Mind as
intelligent choices for people to practice when they are confronted with “problems to
solve, decisions to make, creative ideas to generate, and ambiguities to clarify” (p. 1).
Learner-centered, Habits of Mind help students develop dispositions that build
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capabilities to self-monitor, self-manage, and self-modify thoughts and behaviors as they
face life and academic challenges (Costa & Kallick, 2008; Carner & Iadaviaia-Cox, 2012;
Anderson, 2017). Costa and Kallick (2008) emphasized the importance of common
terminology regarding thinking practices. Vazquez (2020) affirmed this. This mindset
influenced Costa and Kallick (2008) to identify specific dispositions, which they named
habits. These internal dispositions can be learned and developed individually and by
communities (Costa & Kallick, 2008).
Teaching the Habits of Mind curriculum has proven benefits. Habits of Mind
instruction supports learners in feeling more resourceful to resolve problems (Chang, et
al., 2011; Houston, 2009; Vazquez, 2020), although students value some thinking habits
more than others (Hew & Cheung, 2011; Houston, 2009). Teaching Habits of Mind
curriculum has also supported student growth related to perceived use of Habits of Mind
(Houston, 2009; Marshall, 2004). Applied use of Habits of Mind has academic and life
benefits (Hew & Cheung, 2011; Houston, 2009; McArthur, 2011; Vazquez, 2020).
Vazquez (2020) also found that quality of instruction can influence the impact of Habits
of Mind on students. What follows are the 16 Habits of Mind as identified by Costa and
Kallick:
•

Persisting;

•

Listening with Understanding and Empathy;

•

Thinking about your Thinking;

•

Questioning and Problem Posing;

•

Taking Responsible Risks;

•

Thinking Interdependently;
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•

Managing Impulsivity;

•

Thinking Flexibly;

•

Striving for Accuracy;

•

Gathering Data Through All the Senses;

•

Responding with Wonderment and Awe;

•

Applying Past Knowledge to New Situations;

•

Finding Humor; and

•

Remaining Open to Continuous Learning.

Research related to Habits of Mind curriculum was relevant because of the inclusion of
Habits of Mind curriculum into the HABITS initiative.
At the intersection of constructivist theory, andragogical concepts, trust research
and 16 Habits of Mind are two primary constructs: self-directedness and community
connectedness. This intersection suggests that adult basic education programs should
offer choices to their adult basic education learners, choices that honor and promote
student self-directedness within the student’s community contexts. Figure 2.5 illustrates
this relationship of ideas.
Related Research
Several studies have explored ABE programmatic responses to student needs and
programmatic accountability measures. Historically, researchers have largely been
interested in adult basic education student persistence issues. Some studies have explored
differing influences on adult basic education students.
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Figure 2.5: Visual Representation of the Intersection of Constructivist Theory,
Andragogical Concepts, Trust Research and Habits of Mind Curriculum
Exploration of Student Persistence
Thematically, factors related to ABE programs influence on student
persistence. In particular, Comings (1999, 2000, 2001, 2003) collaborated with other
researchers in various regions in the United States on studies related to student
persistence and programmatic responses. These studies were sponsored by the National
Center for the Study of Adult Learning and Literacy prior to the inception of WIOA.
Comings et al. (1999) sought to identify measures for persistence in pre-GED
students and began exploring factors that might influence student persistence. They
found that most student demographic factors did not inform programs as to how to
support adult persistence and concluded that ABE programs should pay attention to
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helping students identify and achieve goals. Nearly half (48.7%) of participants
mentioned “life demands” as a deterrent to literacy participation. Such life demands
included health, fatigue, child care, transportation, lack of income, and work. This study
also recommended redefining persistence and challenged programs to increase their
resourcefulness and mindset in helping students to persist who might not be able to attend
formal class sessions consistently. The study identified four supports of greatest help to
students: student-goal, student self-efficacy, “student management of positive and
negative forces that help and hinder persistence,” and student goal-progress (p.
71). Comings et al. (2000) made identical recommendations and encouraged programs to
view their students as “long-term customers” by providing ongoing services that students
can use on a flexible basis over time, with perhaps intermittent stops and starts (p. 6).
Comings and Cuban (2000) researched adult learner persistence and documented
strategies libraries could employ to increase learner-persistence: childcare; relevant
curriculum; more classroom hours; teacher training; improved instruction; and student
orientations. Results of these initiatives appeared in Comings et al. (2000; 2001; 2003).
Porter et al. (2005), with the National Center for the Study of Adult Learning and
Literacy and Manpower Demonstration Research Corporation, researched
implementation and influence of strategies designed to increase adult persistence in
literacy instruction. The study recognized promising programmatic practices, yet no
demographic group showed a significant increase in participation over time. Some
recommendations did emerge from the study, elicited by listening to participants and
analyzing patterns of attendance:
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1. Provide students with referrals to other social agencies that can help them with
life-challenges (p. 44).
2. Offer support to students, such as child care (p. 45).
3. Create more pathways for literacy learning, such as online and off-site options
(p. 46).
The study referred to programs becoming more aware of student persistence trends and
possible promising interventions, but there was no deep-dive into student stories that
might lend insight as to reasons for limited attendance patterns and differences in
attendance patterns.
These explorations in student persistence provided the historical foundation of a
significant body of research related to adult basic education. The findings provided
insights into adult basic education student needs and some programmatic responses. This
dissertation in practice chose to distinguish itself from the historical norm of exploring
problems related to student persistence by looking instead at exploring the potential
associated with student satisfaction.
Exploration of Some Influences on Adult Basic Education Students
Related to adult basic education student self-concept, Nwosu (2012) conducted a
mixed-methods exploration of the impact of technology on the self-beliefs of ABE
learners. The study involved four training centers and 85 students in north west Ireland.
Two groups used computer technology, and two did not. Based on interviews and
surveys, the study found that computer-learning contributed to increased learner selfconfidence as compared to those who did not have the benefit of computer-learning. The
study found that computer use felt safer and contributed to a greater sense of
empowerment.
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Mellard et al. (2013) focused on adult basic student motivation during learning,
particularly looking at dispositional factors affecting motivation. They used three survey
instruments and a questionnaire in their qualitative study of 274 ABE and adult
secondary education students. They found that dispositional and demographic variables
accounted for little explanation in the difference between 204 students who made
academic gains versus the 70 who did not. Reasons why students participated in ABE
differed. Hope, for example, was a “goal-directed construct” (p. 534). The research also
found that connecting students with outside agencies could enhance learners’ sense of
agency and provide them with a greater sense of resourcefulness to overcome barriers.
Drago-Severson (2014) engaged in a qualitative study of eight women enrolled in a
diploma program. Participants engaged in multiple interviews over 14 months. Three
findings emerged related to why participants enrolled in the program and what they
hoped to gain:
1. Participants had workforce related goals.
2. Family responsibilities affected when participants chose to enroll in the
program.
3. The participants had goals of family- and work-related leadership.
Participants valued and engaged in goal-oriented behaviors.
Related to adult basic education satisfaction and technology, Riddle (2004)
conducted a survey study using Likert scale ratings of 106 ABE students and found they
got their greatest sense of satisfaction from being able to measure improvement. High
levels of technology use did not correspond to higher levels of student satisfaction, but
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Riddle recommended that ABE programs continue to use technology as a means to
promote student-centered instruction and digital literacy.
Telef et al. (2015) conducted a quantitative study surveying 173 Turkish
adolescents. The study found a positive correlation between how the student participants
perceived teacher support and their level of school satisfaction. The implications were
that student-teacher relationships can serve as a foundation for school satisfaction.
All of these studies explored student mindsets regarding their hopes for
participation and/or experiences in participating. The overlap between these studies and
this dissertation in practice is the insight gained into student perceptions of what FCAE
adult basic education students might value.
Summary
From the literature review, adult basic education learners clearly come to adult
basic education with diverse backgrounds, perceptions and experiences. The literature
review also identified obligations to academic instruction, workforce preparation, and
student achievement. The passage of WIOA increased the complexity and accountability
for adult basic education programs. Societally, the diminishing number of employment
options for low-skilled workers has increased the high-stakes nature of ABE participation
for the learner. A synthesis of research related to three-factor satisfaction theory,
constructivist theory, andragogical concepts, trust research, and Habits of Mind
curriculum informed the design of programmatic interventions and the data collection
instruments related to this dissertation in practice. There is no current or past research on
the Frances County Adult Education (FCAE) program, which serves adult learners whose
literacy and/or numeracy skills fall below the level of a high school graduate, students
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who have often been unsuccessful in traditional school settings. Because of the diverse
student body, FCAE served as an appropriate convenience sample for current
research. Because of recent implementation of policy changes, 2020–2021 served as an
apt time for research related to adult basic education and full-implementation of WIOA.
This combination of factors, combined with limited recent research on the adult basic
education student increases the importance of this dissertation in practice.
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CHAPTER 3: METHODOLOGY
Born of a desire to investigate adult basic education student-perception, a mixedmethodology design using surveys and interviews sought to explore student perceptions.
This chapter highlights the problem of practice, research questions, and purpose of the
study and explains more fully the research design, nature of participants, data collection
measures and research procedures. The chapter also discusses data analysis and data use
in supporting students and system feedback and improvement.
Problem of Practice
On a local level, Frances County sustains about an 80% graduation rate in its K12 system (County Health Rankings, 2018). This accounts for data indicating that over
17% of the adult population, approximately 22,330 adults in Frances County have less
than a twelfth-grade education (SC Department of Employment & Workforce, 2021).
Included in these figures are over 8,000 Frances County adults who have less than a
ninth-grade education (SC Department of Employment & Workforce, 2021). The Limited
English Proficiency population in Frances County is around 1,800. The poverty level in
Frances County is 28 percent, compared to 23 percent statewide (County Health
Rankings, 2018). According the U.S. Bureau of Labor Statistics, Frances County’s
unemployment rate was 9.1%, which was almost triple the percentage for SC overall
(3.2%). Also notable, teen births in Frances County are more prevalent than across SC as
a whole, with a disproportionately higher percentage of those mothers being Hispanic
(County Health Rankings, 2018).
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Because the Frances County Adult Education program offers high school diploma
classes, GED classes, ESL classes, Generational Family Literacy classes, and onsite
childcare options, the program is uniquely resourced within the county to help a
significant portion of the population. Frances County Adult Education, a mid-sized
program in the state of South Carolina, historically has over 450 participants yearly
(LiteracyPro, 2021).
Adults with low academic skill levels are disadvantaged in many ways. According
to the Coalition on Adult Basic Education (2020), low skilled adults tend to be two times
more likely to be unemployed, three times more likely to be low-income, and four times
more likely to be in poor health. Low academic-skilled adults come to adult basic
education by the hundreds in Frances County, South Carolina, and by the millions
nationwide, to engage in learning. What might they hope to gain? What are some of the
factors that contribute to adult basic education student satisfaction?
Presented with federal mandates as to what adult basic education programs must
provide in the way of workforce training and preparation, one local program grappled
with a way to support those mandates and the thinking skills students have as adult
learners while also promoting student satisfaction. The Frances County Adult Education
system chose to create a new initiative called Honoring Adult Behaviors and Influencing
Thinking Skills (HABITS). The HABITS initiative was a combination of interventions
designed to address student satisfaction in the adult basic education experience.
Embedded within this initiative was recognition of student achievements, integration of
16 Habits of Mind (HOM), and integration of work-based learning opportunities for
students. Student satisfaction seemed an important factor to explore as a follow-up to this
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initiative as an additional means by which to honor students, build trust, and influence
individual and system results.
Research Questions
With Frances County students and programmatic factors in mind, this study
explored the following research questions:
Research Question 1: What benefits do students expect to receive as a result of
student-participation in the Frances County Adult Education program?
Research Question 2: How does implementation of the Honoring Adult Behaviors
and Influencing Thinking Skills (HABITS) initiatives, inclusive of Habits
of Mind curriculum and Integrated Educational Training, impact student
satisfaction with Frances County Adult Education?
Research Design
This mixed-methods research design gathered qualitative and quantitative data
relative to student satisfaction with the FCAE HABITS initiative. Grigoroudis and Siskos
(2010) asserted that because satisfaction is an overall perception by the consumer, using
multiple assessment measures provides greater reliability. Surveys and semi-structured
interviews were data instruments for this exploratory study. Mixed methodology
facilitates data-rich explorations (Creswell & Creswell, 2018; Mills, 2018). Student
surveys provided quantitative and qualitative student-perception data. Interviews
provided narrative-rich student data, which facilitated evaluation of the HABITS
initiative and informed future initiatives. Demographic data contributed to the descriptive
nature of the data analysis. Creswell and Creswell (2018) identified this form of mixedmethodology as exploratory sequential. After generating qualitative data to explore
participant views and analyze for understandings and themes, researchers can cross52

reference quantitative data with the qualitative data to offer additional insights into the
problem of practice.
Research Constructs
Constructivism presupposes that learners bring intelligent, internal resources to
participation in adult basic education. At the intersection of constructivist theory,
andragogical concepts, trust research, and the 16 Habits of Mind are two primary
constructs: self-directedness and community connectedness. Supported by the positive
presumption of adult-learner diversity and capabilities, this intersection suggests that
adult basic education programs should offer choices to their adult basic education
learners, choices that honor and promote student self-directedness within the student’s
community contexts. Figure 3.1 illustrates this relationship of ideas.
FCAE created the Honoring Adult Behaviors and Influencing Thinking Skills
(HABITS) initiative to offer a cohesive approach to providing what was nationally
mandated of FCAE in a way that promoted student self-directedness and supported
students making choices that best served them within their community contexts of family,
work, school, and personal activities.
Interventions
Adult basic education students should be respected for making the life-choice to engage
in additional learning. As a means of honoring these participants, the FCAE program
asked itself, “What factors might influence adult student satisfaction?” Included in this
initiative was an exploration of student perceptions about what students hoped they
would gain from participation in adult basic education. Asking students what they hoped
to gain provided data from which to gain insights on student satisfaction in relation to the
Honoring Adult Behaviors and Influencing Thinking Skills (HABITS) initiative.
53

Figure 3.1: Visual Representation of the Intersection of Constructivist Theory,
Andragogical Concepts, Trust Research and Habits of Mind Curriculum
The HABITS initiative was designed to offer a framework that honored student
self-directedness regarding academics, work, family, and life while also satisfying
federally identified mandates for the FCAE program. The HABITS initiative included
two interventions:
•

Integration of Habits of Mind dispositions into teacher training and student
orientation and instruction.

•

Initiation of corporate workforce training opportunities.

The “Thinking Skills” within the HABITS initiative were operationalized as the 16
Habits of Mind (Costa & Kallick, 2008). The HABITS initiative provided staff with
ongoing professional development in the 16 Habits of Mind. The goal in sustaining this
54

ongoing emphasis was to influence student resourcefulness in setting goals, and
responding to life and academic challenges. Staff had been engaged in the use of Habits
of Mind for 2 years. Awareness and integration of Habits of Mind had been an ongoing
priority for the FCAE program, with Habits of Mind training included in monthly
professional development faculty meetings and school visuals. Students first encountered
the language of Habits of Mind during orientation through a Habits of Mind selfassessment survey. This part of the initiative was designed to influence the entire school
culture in promoting awareness of, and growth in, thinking habits. A second intervention
was offering options related to concurrent educational and workforce training
certifications called Integrated Education and Training (IET). Embedded into the
HABITS initiative was provision of workforce training opportunities for students. FCAE
worked collaboratively with local training providers and partner agencies to provide
students with training opportunities. In many cases, these collaborations resulted in the
resources to pay for the trainings, and the means to access trainings in terms of schedule
and location. New student orientation included career exploration and counseling.
College and Career Navigators followed-up with students, offering career counseling and
matching student interests and skills with training opportunities for students to consider.
To evaluate these interventions, designed to improve student satisfaction, surveys and
student interviews measured the degree of influence. Figure 3.2 offers a visual construct
of the participants in relation to the programmatic interventions and desired outcomes.
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Figure 3.2: Visual Construct of Participants in Relation to Programmatic Interventions
and Desired Outcomes
Research Setting
This research was conducted with FCAE students using a mixed-methods
research design during the 2020–2021 academic school year, from August through
February. The county-wide FCAE program included multiple sites that served students
on-site and virtually. For research purposes, four physical school sites located in different
geographic areas of the county served as the locations for student in-person access.
The research-practitioner for this study was the Director for FCAE. As the
Director for the program, the research-practitioner knew the participants on a first-name
basis. The only data collection in which the Director had direct contact was when she
conducted all the one-on-one interviews, recording and scripting participant-responses for
coding. The research-practitioner chose to conduct the interviews herself to standardize
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interview protocols for all interview-participants. FCAE teachers and College and Career
Navigators facilitated students’ taking various surveys. The research-practitioner worked
with a FCAE teacher-statistician to analyze quantitative data to ensure insightful,
descriptive analysis.
Participants
One overarching ethical guideline for research-practitioners engaged in
transformational research includes researching with a goal of benefiting the community
(Belmont, 2018; Creswell & Creswell, 2018). Creswell and Creswell (2018) advocated
spending time with the community to “build trust” (p. 68) and offered the following
questions as an ethical compass for transformational research:
1. “Will the research findings be credible to that community?”
2. “Will communication with that community be effective?”
3. “Will the data collection open up avenues for participation in the social
change process?” (p. 69).
Another question Creswell and Creswell (2018) asked that resonated in this research is,
“Did the participants initiate the research, and/or were they actively engaged in the
project?” (p. 69). This research was designed to honor the people involved in the process,
and work consistent with transformational research.
The Frances County Adult Education program, serves adult learners whose
literacy and/or numeracy skills fall below the level of a high school graduate, students
who have often been unsuccessful in traditional school settings. FCAE also serves
English as a Second Language (ESL) learners. Since adult basic education does not have
attendance zones related to student-residency, students participating in FCAE may reside
in other counties in the state. Students choose to participate with FCAE because of the
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nature and convenience of its offerings, and/or because of the convenience of schoollocations to student homes and work. Less than 1% of FCAE students in the 2020-2021
school year were less than 17 years of age or court-ordered to attend, making student
participation voluntary in nature for the vast majority of FCAE students (LiteracyPro,
2021). This study only included students who were voluntary participants in adult basic
education.
FCAE served a diverse population of 343 enrolled students at the time of this
study. An enrolled student is one who had completed registration, testing, and at least 12
hours of participation in the program.
Given that this research design focused specifically on FCAE, convenience
sampling was appropriate to gather perception data for the following instruments:
•

“Why Adult Education?” Survey (see Appendix A)
o Student Survey – Largest population of 159 students surveyed
during student orientation.
o The results provide a context of informing the organization as to
student hopes and expectations.

•

Habits of Mind Self-Assessment Surveys (see Appendix B)
o 142 students surveyed during student orientation.
o The survey provided a means to educate students as to the nature
of the 16 Habits of Mind and their own uses of them.
o Results informed the organization regarding baseline data for
student perception as to how well students applied 16 Habits of
Mind to school and life.
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•

Student Satisfaction Surveys (see Appendix C)
o 72 students completed this survey after approximately 40 hours of
participation.
o Results provided quantitative and qualitative data informing the
organization regarding student satisfaction related to HABITSrelated initiatives.

•

Pre- and Post-Corporate Workforce Training Surveys (see Appendices D
and E)
o 13 students completed both pre- and post-surveys.
o Results informed the organization regarding student satisfaction
with the training and the organization.

•

One-on-one Interviews (see Appendix F)
o 12 students participated.
o Qualitative data informed the organization regarding student
satisfaction related to HABITS-related initiatives.
Convenience sampling was chosen because of convenience and availability and

because it was integral to a practitioner-focused study. All students were asked to
participate. Of the 343 enrolled students, 189 chose to participate in some form. This
number accounted for 55% of the student population enrolled at the time. All participants
were actively enrolled in adult basic education and represented a diverse cross-section of
FCAE students. The Adult Education Barrier Assessment, included as a part of the
registration form, lists 37 possible barriers related to learning, income, behavior, health,
or family issues (see Appendix G). Collectively, student-participants in this research self-
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identified as representing all of the listed barrier options (LiteracyPro, 2021). Table 3.1
identifies the student demographics of the population of enrolled students compared to
the sample of students who contributed feedback to one or more research instrument(s).
All student-demographics reflect how students self-identified themselves using languagechoice options provided by the federal government for adult basic education use. Student
participants were very similar demographically to the total student enrollment population.
Table 3.1: Student Descriptors: A Comparison of Enrolled Students to ResearchParticipants
Demographic Descriptor
37 possible barriers related to
learning, income, behavior,
health, or family issues
Age
Gender
Ethnicity

Low Socio-Economic
Status
US Citizenship
Program
High school
Participation diploma or
equivalency
Basic literacy
and numeracy
ESL

343 Enrolled
Students
100% of barriers
represented by one or
more students
Ages 17 to 60+, with a
mean age of 29
59% female
41% male
57% Black
30% White
10% Hispanic
1% Asian
1% Two or more races
47% received public
assistance
92% US Citizens
44%

189 ResearchParticipants
100% of barriers
represented by one or
more students
Ages 18-60+, with a
mean age of 27
62% female
38% male
64.5% Black
27.5% White
6% Hispanic
2% Asian

46%

54%

10%

5%

49% received public
assistance
93% US Citizens
41%

Figure 3.3 represents the overlap of student populations providing feedback. All
students who completed the Habits of Mind Self-Assessment survey had also completed
the “Why Adult Education?” survey. Of the 72 students who completed the student
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satisfaction survey, 36 had not completed other surveys. Thirteen students who
completed pre- and post-corporate workforce training surveys had all completed one or
more other survey. All 12 student interviewees completed the student satisfaction survey
but had not necessarily completed any other survey. FCAE also explored student data
related to the following variances: gender, age, ethnicity, economic status, and program
status (adult basic education, adult education, adult high school, and English as a second
language).

Figure 3.3: Diagram Illustrating Overlap of Student Participation
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Data Collection Instruments
This research design used six data instruments, including five student surveys.
Surveys can facilitate participant sharing of thoughts and opinions as quantitative and/or
qualitative data (Creswell & Creswell, 2018; Dana & Yendol-Hoppey, 2020; Mills,
2018). Surveys used drop-down choices, open-ended questions, and Likert-scale items.
Mills (2018) recommended the use of both closed and open-ended questions in surveys
and interviews (p. 121). Drop-down choices and Likert-scale items lend valid insight to
research questions through descriptive statistical analysis (Creswell & Creswell, 2018;
Mills, 2018). The sixth instrument was a one-on-one semi-structured interview protocol
for in-person use with students. Interviews can provide depth of data that is typically
more qualitative in nature (Creswell & Creswell, 2018; Dana & Yendol-Hoppey, 2020;
Mills, 2018). Semi-structured interviews benefit data collection when the intent is to
facilitate exploration (Dana & Yendol-Hoppey, 2020). The interview format also honored
“freedom to express diverse opinions,” which Green and Johnson (2010) said is, “for
many, the hallmark of a democratic society” (p. 225). In addition, this study referenced a
student data base that tracked student demographics and participation.
Survey 1: Why Adult Education?
For the purpose of learning about the students, and raising student and
programmatic awareness regarding student motivation for participation in adult basic
education, students completed a practitioner-designed Student Expectation Survey,
entitled “Why Adult Education?” (see Appendix A). Drop-down choices stemmed from
listening sessions during student orientations during fall 2019. Conversations with ESL
teachers contributed three additional options to the drop-down menu. The nature of the
survey was such that students could choose as many drop-down menu items as they
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wanted. In addition to the drop-down options, students could add additional thoughts
before submitting the survey. The drop-down options enabled students to articulate some
visionary-level hopes they might have for themselves. For instance, instead of offering
the option of “Get my GED,” drop-down menu items offered choices like “Feel smarter”
and “Open doors to more education later.” Broad goal statements create a greater degree
of resourcefulness (Costa & Garmston, 2016; Rock, 2009). A pilot survey in informal
orientation sessions with adult basic education students in the FCAE program in spring
2020 yielded sufficient student responses, with very few students offering any additional
comments.
Survey 2: Habits of Mind Self-Assessment
The Habits of Mind Institute had earlier published a self-assessment Habits of
Mind instrument (Huffman, 2008), which this study adapted for a lower reading level,
with the institute’s approval. The Habits of Mind Self-Assessment Survey (see Appendix
B) was embedded into student orientation during the 2019–2020 school year to introduce
students to thinking habits. Students assessed themselves along a 1-5 Likert scale, defined
by the statements, “Not yet, but I’m learning” and “I usually behave this way.” Survey
results offered feedback to the program related to student-perceptions of their uses of
Habits of Mind, which in turn informed teacher-instruction concerning Habits of Mind.
Survey 3: Student Satisfaction
This practitioner-designed student satisfaction survey (see Appendix C)
embedded questions related to possible factors that might contribute to student
satisfaction as identified through the review of literature: school culture, instruction,
related supports, overall satisfaction. The eight items regarding school culture embedded
questions related to trust factors like respect, relationships with staff and students, and
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feedback on processes and environment. One item in this section refers back to the
educational hopes that students referenced as a part of orientation to ascertain their
perceptions regarding how the program has helped them in areas they hoped it would.
The five items regarding instruction honored constructivist theory. The first two items
asked students to evaluate programmatic instructional provisions. Questions three and
four asked students to evaluate program partnership with them. The fifth item asked
students to self-assess their own progress, a hallmark of constructivism (Schiro, 2013).
Within the eight items included in the section of the survey entitled “Some Optional
Adult Education Related Supports,” specific questions addressed HABITS initiatives:
Habits of Mind applications and perception of workforce training experiences. The last
section of the survey, “Overall Satisfaction” included three items related to overall
satisfaction. Quantitatively formatted questions supplemented six qualitatively formatted
questions about school culture, learning experiences, and level of satisfaction. Pilottesting with staff in August 2020 yielded feedback for revision. Based on three-factor
satisfaction theory, some assessment items asked participants for their perspective on
basic factors, some on performance factors, and some on optional aspects of adult basic
education participation that might be classified as excitement factors for some students.
Surveys 4 and 5: Pre- and Post-Corporate Workforce Training
Two practitioner-created surveys, based on student feedback, served as pre- and
post- surveys for adult student-participants in corporate workforce trainings (see
Appendices D & E). Pilot-testing with students in July 2020 ensured ease of use and
programmatic relevance. Drop-down options reflected student feedback in accordance
with constructivist theory (Items 3, 4, 5, 7) and WIOA workforce related interest (Items
1, 2, 6). Post-survey drop-down options corresponded to drop-down options in the pre64

survey with one difference being the use of past tense. A second difference was that in
the post-survey students could select that they “Learned that this was something I liked
doing” and/or select “Learned that this was something I did not like.”
A. Corporate Workforce Pre-training Survey (see Appendix D). This practitionerdesigned survey asked participants what they hoped to gain from their workforce
training experience and also asked them to conjecture as to how they think their
participation in corporate workforce training might affect their degree of
satisfaction with their ABE experience.
B. Corporate Workforce Post-training Survey (see Appendix E). This
practitioner-designed survey asked how participants benefitted from their
corporate workforce training and their perception of how the experience
affected their degree of satisfaction with their adult basic education
experience.
One-on-One Interviews
A sixth instrument, the Student Satisfaction Interview (see Appendix F),
facilitated one-on-one semi-structured interviews with student-participants. The pauseparaphrase-question pattern of interaction and the design of the questions derived from
Costa and Garmston’s (2017) Cognitive Coaching framework. Open-ended questions
related to participant’s ABE experience allowed interviewees the flexibility to name the
ABE-related factors they valued. The nature of the protocol and the questions themselves
were designed to facilitate and honor student metacognition and opinions. Table 3.2
details the interview questions and their intentional order.
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Table 3.2: One-on-One Interview Questions
Questions
1.

How satisfied are you with your adult education experience?

2.

What might be some specific things you think about that help account for that
feeling?

3.

How would you describe the degree to which you trust the school and its staff?

4.

What are some ways your adult education experience has influenced you?

5.

What are some things you have paid attention to differently because of your adult
education experience?

6.

What are some different decisions you have made as a result of your adult
education experience?

7.

What are some things you believe about yourself now as a result of your adult
education experience?

8.

What are some things that have helped you be successful in adult education?

9.

What are some things that have helped you persist in adult education
participation?

10. To what degree has Habits of Mind instruction increased your satisfaction with
your adult education experience?
11. Did you earn any workforce development certifications?
If yes…
To what degree did your participation in workforce training increase your
satisfaction with your adult education experience?
12. What might you want to stay mindful of from now on?
13. How might you ensure that you keep that focus for yourself?
14. As you reflect on this conversation, what are some things that seem clearer to you
now?
Research Procedure
The study began with permission from three school district superintendents to
conduct research at their sites (see Appendix J) and approval through the Institutional
Review Board (see Appendix K). Flyers posted in building sites and distributed through
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email notified students of the study (see Appendix L), and students received letters of
invitation to participate (see Appendix M).
FCAE staff collected data between November 2020 and February 2021. Students
accessed all surveys via Google Forms, using personal or school devices. Studentparticipants took two surveys associated with the research as a part of their orientation to
adult basic education: Why Adult Education? and Habits of Mind Self-Assessment.
Students who participated in corporate workforce trainings were asked to complete the
pre and post training surveys. Throughout the student-experience, students were exposed
to Habits of Mind visuals, applications, and instruction.
Sampling regarding student satisfaction was multistage sampling (Appendix H)
which elicits more in-depth data from a smaller population within the larger population
(Creswell & Creswell, 2018). Once students had attained a measurable skill gain and/or
participated for 40 hours, they were asked to take the Adult Education Student
Satisfaction Survey. From within that larger sample, students volunteered to participate in
an interview. Purposeful sampling led to a smaller sample of students for the Student
Satisfaction Interview Protocol. As students registered to participate in Corporate
Workforce Trainings, they were invited to complete the Pre-Corporate Workforce
Training survey. As they completed a training, they were invited to complete the PostCorporate Workforce Training survey.
Data analysis also took into account student demographic data obtained from
student registration forms at the time of enrollment and entered into a database system
associated with Literacy Pro Systems. The State Department of Education, Office of
Adult Education contracts with Literacy Pro Systems to house all student registration data
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associated with all students enrolled in SC Adult Education. This database system limits
access to authorized users for the program and State Department. The FCAE employee
entering these student data has over 13 years of experience with accurate data entry for
the program.
Interviews occurred in private offices at table and chairs currently used for
student-conferences. All interviews followed a semi-structured protocol. Interviews were
audio-recorded by use of a digital recording device. Interviews lasted between 8 and 32
minutes. All interview recordings were transcribed, staying as accurate as possible to
student use of syntax, pronunciation, and phrasing. Interviewees verified transcripts by
reading, signing and dating them, thus validating the research process (Creswell &
Creswell, 2018; Creswell & Miller, 2000; Merriam & Tisdell, 2016) This dissertation is
also available to the FCAE community as an additional form of integrity in research.
Anonymized data protects the identity of the participants and setting. Participating
students submitted surveys through Gmail accounts, which facilitated aligning
demographic and programmatic participation data. Thereafter, 5-digit identification
numbers replaced student names. Interview narratives also received student numbers
prior to data analysis. These protocols served to honor student input while protecting
student anonymity.
Data Analysis
Data analysis was both formative and summative. Formative analysis is
characterized as “ongoing” throughout the study, whereas summative analysis occurs as
data collection has ended (Dana & Yendol-Hoppey, 2020). In this study, formative
analysis included reviewing student responses during the piloting stages of generating the
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data instruments. Surveys and interview questions piloted during registration and
orientation sessions for the 2019–2020 school year, informed the final instruments. As
data collection began, regular reports determined which students had achieved 40 hours
or a measurable skill gain and were therefore eligible to participate in the student
satisfaction survey. Survey analysis was ongoing to determine which student
demographic might be under or over represented compared to the total enrolled student
population of FCAE, followed by targeted outreach to students in underrepresented
demographic sectors. Additional examination of survey respondent demographics guided
invitation of interview participants who might be representative of the program and
survey sample.
Summative analysis varied based on the data collection methodology. Survey data
warranted statistical analysis and grounded theory, depending on the survey items.
Survey items using a Likert scale were analyzed based on numerical values, from 1–5
and figuring the mean, median, mode, and standard deviation. This form of descriptive
statistical analysis helps summarize data (Dana & Yendol-Hoppey, 2020).For open-ended
and narrative survey data, grounded theory methods offered trustworthy protocols for
gathering and categorizing student perceptions (Corbin & Strauss, 2015; Urquhart, 2013).
Urquhart (2013) asserts that grounded theory methods “allow the data to tell its own
story” (p. 17). This research used a four-step process recommended by Dana and YendolHoppey (2020). The first step was to read the narratives and summarize the data with a
description (see Appendix N). The second step was to look for patterns and outliers in the
data. Also known as open coding, this involved disaggregating the participant-provided
longer narrative text into smaller phrases and words (Dana & Yendol-Hoppey, 2020;
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Urquhart, 2013), in this case, concise text-statements on strips of paper. The third step
was to begin axial coding by interpreting the narrative based on possible theories or
themes (Dana & Yendol-Hoppey, 2020), in this case, titling charts based on patterns and
themes that emerged from the text-statements. These first three steps were recursive,
changing over time from continual reflection on data and research constructs. A
spreadsheet compiled data from the original sources, along with axial codes, student
identification numbers, the source of the statement, and the date of collection. This
document enabled the creation of an Axial Code Listing document. The fourth step in
analyzing qualitative data involved exploring implications (Dana & Yendol-Hoppey,
2020, p. 188). Core codes identified findings.
Quantitative data were analyzed using descriptive statistical analysis. All items
scored with a 1–5 Likert scale were analyzed for mean, median, and mode and
disaggregated by gender, age, socio-economic status, ethnicity, and program participation
to see what trends might emerge. Sum Squared Error (SSE), which measures statistical
differences between group-responses was calculated per question between the different
variables to look for themes. For items that students could choose to not answer,
omissions were labeled as a 6, which kept those responses from biasing the results. This
only affected six of the items on the Student Satisfaction Survey.
Pre- and Post-Corporate Workforce Training survey data were evaluated for
student-participants who completed both the pre- and post-survey. Several reasons
accounted for some students having completed one survey but not both. Survey
completion was voluntary, and some corporate workforce trainings lasted for multiple
weeks and were ongoing past the data-collection timeframe for this study. Using data
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collected from pre- and post-surveys allowed for statistical comparisons of which
responders selected any given item on the pre-survey against each item on the postsurvey. An analysis compared the non-selected items on the pre-survey against selected
items on the post-survey calculated the number of responders who did not choose a given
item on the pre-survey but did choose the corresponding drop-down option on the postsurvey. The percentages for each pair were calculated and ranked.
Qualitative perception data were compared to quantitative data as a means of
triangulation to strengthen educational research (Creswell & Creswell, 2018; Mills,
2018). Additional findings were identified and documented. This research design
assumed that programmatic insights would be gained from qualitative, quantitative, and
narrative data. Engaging in all of these analyses provided the richest possible exploration
of the FCAE system and culture, with the hope of promoting benefits for students
programmatically.
Summary
Adults with low academic skill levels are disadvantaged in many ways. This
dissertation in practice was designed to explore student perceptions of what students
hoped to gain from participation in adult basic education and how satisfied they perceived
themselves to be with their adult basic education participation. Exploring student
satisfaction could honor students, build trust, and influence individual and system results.
The research design included two interventions designed to honor and enrich the adult
basic education experience of the participants: integration of Habits of Mind in
instruction, and participation in Integration of Education and Training programs. Data
collected through six instruments, including surveys and interviews over a 4-month
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period, underwent quantitative descriptive statistical analysis and qualitative analysis
using grounded theory. Additional student demographic and participation data
contributed to the findings, providing a rich exploration of FCAE student satisfaction
factors.
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CHAPTER 4: PRESENTATION AND ANALYSIS OF DATA
The passage of the Workforce Innovation and Opportunity Act in 2014 changed
the identity and accountability of adult basic education programs. Full implementation of
these changes was effective during the 2019–2020 school year, making the 2020–2021
school year an apt time to research implications related to local program implementation.
This increased emphasis on adult basic education programs providing students work
certifications concurrent with their academic study coincided with a diminishing number
of employment opportunities for low-skilled workers, making the work of adult basic
education of greater importance to learners and a larger society.
Overview of Study
Within the frame of this larger societal context, Frances County Adult Education
(FCAE) chose to create an initiative called Honoring Adult Behaviors and Influencing
Thinking Skills (HABITS). One goal of FCAE was to structure its workforce preparation
offerings (adult behaviors) while also building cognitive resourcefulness (thinking habits)
that could support students in academic, personal, and professional challenges. This
research was designed to explore adult basic education student satisfaction regarding this
initiative at the local program-level using qualitative and quantitative means of discovery.
The two questions related to this study were as follows:
Research Question 1: What benefits do students expect to receive as a result of
student-participation in the Frances County Adult Education program?
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Research Question 2: How does implementation of the Honoring Adult Behaviors
and Influencing Thinking Skills (HABITS) initiatives, inclusive of Habits
of Mind curriculum and Integrated Educational Training, impact student
satisfaction with Frances County Adult Education?
Over a 4-month time frame between November 2020 and February 2021, this mixedmethods study gathered student feedback from a convenience sample through surveys
and one-on-one interviews with a subsequent purposeful sample. A total of 189 FCAE
students (55% of enrolled students) participated in one or more research instruments. The
189 students represented a diverse cross-section of enrolled students. One of the survey
instruments was a student satisfaction survey of 72 students, 12 of whom participated in
one-on-one interviews as a means of exploring student satisfaction at a deeper level.
Findings
The larger goal of this initiative was to use student feedback to assess the degree
to which FCAE had created a programmatic culture that honored student satisfaction
using methodology designed to also facilitate student satisfaction. The mixed
methodology associated with this dissertation in practice produced data that were
quantitative and qualitative in nature. Descriptive statistics guided quantitative data
analysis. Grounded theory practices guided qualitative data analysis. In action research,
data analysis is multi-layered (Efron & Ravid, 2013; Herr & Anderson, 2015). Specific to
this research, two questions filtered data analysis.
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Question 1: What benefits do students expect to receive as a result of studentparticipation in the Frances County Adult Education program?
The “Why Adult Education?” survey results provided some insights as to what students
hoped to gain from participation in adult basic education (see Appendix A). The “survey
used drop-down menu items to allow students an opportunity to make selections relative
to their hopes for participating in the program. Frequency of choices featured in Table 4.1
capture the results in rank-order by most often chosen option down to the least chosen
option. One hundred fifty-nine enrolled students, representing diverse ages, ethnicities,
program participation, and socio-economic income status responded to this survey. The
total frequency of each option offers some insights into which hopes resonated most with
students. The 159 students who participated in the survey, selected 727 responses. No
students surveyed added any additional hope-comments to the survey for chart-inclusion
or coding consideration.
Four of the five most commonly selections aligned with the theoretical construct
of student self-directedness. The number one reason students chose was “Fulfill a
promise to myself.” Student comments from other instruments echoed this sentiment.
One student commented in an interview, “I want to become a better person for myself
and for others” (12621, 02-11-2021). Another interviewee said, “I want to make myself
proud. Just the fact that I want to do it for myself, the fact that I see a future for myself
that I want to achieve and that I know I can achieve due to the help that I have here”
(97257, 1-25-2021). A fourth student testified,
This is my testimony and my belief for my future, that I believe that one day I can
be able to say, “I made it. My picture’s on the wall. I graduated!!! I graduated.”
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I’m looking forward to that day, but I’m going to miss too in a way because then I
realize I accomplished the goals that I need to be here, and the time here be
almost like ended, but on a good note. That I came in, didn’t really do what I
thought I could at the beginning, but in the end, I accomplished a world that I’m
not scared to go out and face anymore. Yeah. This gonna be my story, and a
chapter ended, but it gonna end with good note (85328, 02-09-2021).
All of these statements spoke to the student hope and value of living up to their own
expectations for themselves as a part of their adult basic education process.
Table 4.1: Student Hopes for Adult Education Participation in Rank-Order
Survey Parameter
Item #
9
14
7
8
6
10
12
11
4
13
5
15
17
3
16
1
2

Fulfill a promise to myself
Open doors to more education later
Improve my quality of life
Feel smarter
Be a role model for my children
Fulfill a promise to someone else
Become a better self-advocate
Live healthier
Earn self-respect
Become a better community activist
Earn others' respect
Build relationships
Begin a path to citizenship
Improve employability skills
Integrate with community and culture
Get a job
Get a better job

Total
Times
Chosen
98
90
81
60
52
52
51
47
43
34
32
32
20
17
17
1
0

Alignment with
Theoretical
Constructs
Self-Directedness
Self-Directedness
Self-Directedness
Self-Directedness
Community Context
Community Context
Self-Directedness
Self-Directedness
Self-Directedness
Community Context
Community Context
Community Context
Community Context
Self-Directedness
Community Context
Self-Directedness
Self-Directedness

The second most chosen hope of adult basic education students surveyed was to
“Open doors to more education later.” One student in interviews and open-ended survey
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questions referenced this idea. The student commented, “I want to study technology when
I learn more English. Start career. Maybe I work in the career. Now I need to study”
(70007, 02-04-2021). Other students when speaking of their future spoke of joining the
military or going to work, which implied additional learning, without overtly stating so.
The third most selected drop-down option regarding student hopes was to
“Improve my quality of life.” Some student comments supported this theme. One student
said, “The decisions that I’ve made now is that I’d rather come here and get the GED and
after that, do something with my life” (97669, 02-11-2021). Another student commented
in a student satisfaction survey, “I've been through some this most difficult events in the
last year. That's usually why we're in the situation to get a GED because life hasn't
handed us the best cards, but your hand will get better if you graduate” (97257, 01-252021). Another interviewee commented similarly, “With hope there’s a future. There’s a
good future waitin’ on you, but you got to believe” (85328, 02-09-2021). One student
confessed, “When I first started coming here, I really didn’t want to be here, and then I
started coming more and more and more. It influenced me where I wanted to start coming
back so I could change my life around” (97669, 02-11-2021). Another student survey
respondent stated, “I see a difference in where I wanted from where I am now and where
I know I want to go to having to know where you want to be in life is really great. It gave
me a lot to think about maybe something I might want to do in life” (59179, 12-16-2020).
The fourth most selected hope was to “Feel smarter.” Students mentioned the
word learn 45 times in a variety of interview and open-ended survey questions. One ESL
student equated learning with feeling satisfied with their adult basic education
experience, “I’m satisfied because I have learned a lot. It is a great experience” (12679,
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02-03-2021). In a satisfaction survey comment, one student wrote, “I can finally say I
found peace with myself just being here and learning other things” (59179, 12-16-2020).
Related to this, one of the Habits of Mind that students self-assessed highest, Remaining
Open to Continuous Learning accounted for the third highest number of codes related to
Habits of Mind. Some students also indicated this was a habit they had developed as a
result of their engagement with adult basic education. One interviewee commented,
School open up my mind, so I’m glad of that. I want to stay mindful of how the
way you learn, how the way you open up your mind. So keep my mind open and
be willing to listen and stay focused. I look for certain grades for me. Not saying
that the teacher say, “You got a bad grade.” I just look for see if I’m improving
myself (85328, 2-09-2021).
Another interviewee contributed the following,
If somebody come to me right now and ask me how to do something, I can tell
them, step-by-step, or show them step-by-step. You know, I’m really learning day
by day things I didn’t know at first and what I should have already know, but I
didn’t know at the time” (65738, 1-28-2021). In response to a Student Satisfaction
question, one student replied, “It's great and it's a challenge. I have learnt and still
willing to learn more” (55196, 2-09-2021).
The fifth most common hope that students selected in the “Why Adult
Education?” Survey was “Be a role model for my children.” One student commented,
“I’m really truly happy to be back in school, and to show myself, and then I can show my
kids that I succeeded, I made it. I made it too. It maybe took me a while, but I made it
too” (85328, 02-09-2021). Another mother commented in a survey, “Everything went
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well, and I can now move forward with my goals I'm determined to accomplish! Getting
myself to be a better person for myself and my child and to get my GED and to become
someone in life” (12758, 01-22-2021). One student interviewee shared,
I want to be successful and be able to do something, show my grandkids what
they grandma did. Even I did it late, but still, I got it, though. My kids, they went
to school, I really didn’t know how to teach them, so I had to get extra help for
them because I didn’t know. I was ashamed about it, but you know, still they got
what they needed. But my grandkids, I can tell them to work hard (65738, 01-282021).
Another interviewee said, “The decisions that I’ve made now is that I’d rather come here
and get the GED and after that, do something with my life. I don’t wanna disappoint any
of my family members; I don’t want to disappoint myself” (97669, 2-11-2021).
In addition to the “Why Adult Education?” survey, other instruments contributed
data relative to student hopes and expectations regarding participation in FCAE. In these
follow-up instruments, students identified hopes they had for their adult education
experience retrospectively. The open-ended nature of the interview questions and some
student satisfaction survey items, combined with fact that students completed them after
they had been participating with the adult education program over time seemed to
facilitate student reflection as to what they valued about their adult education experience,
factors that they might not have considered upon entry. In particular, trust-concepts
resonated with students. Two items, one on the student satisfaction survey and one in the
one-on-one interview specifically asked students about trust. Other survey items were
more open-ended, worded as “What additional feedback might you want to give
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regarding school culture/learning experience/adult education experience?” Another openended question on the student satisfaction survey was “What are some things that have
contributed to your level of satisfaction?” Participant responses resulted in 101 codes
related to trust factors, all but three of which were positive. Juxtaposing these data to
quantitative student data indicating that students would recommend FCAE to others and
were very satisfied with their overall experience resulted in the finding that students
highly valued a high-trust environment.
With this in mind, two other drop-down options from the “Why Adult Education?”
survey grew in significance. “Build relationships” ranked 12th out of 17 options, but
qualitatively, 17% of student comments were coded as associated with aspects of
relational trust. Table 4.2 includes the statistical data related to some of the student
satisfaction survey data regarding school culture. The highest mean scores from the
student satisfaction survey occurred in response to questions regarding staff relationships
with students. The level of respect students felt that staff exhibited towards them and the
level of respect students felt staff exhibited toward others received the highest mean
scores of any items in the survey. The third highest mean score of 4.84 was in regard to
student satisfaction with their relationships with staff. The student satisfaction survey
asked students, “How well do you trust the adult education staff?” This question yielded
a mean of 4.69 on a 1-5 scale.
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Table 4.2: Student Satisfaction Survey Data Regarding School Culture: Mean, Median,
Mode, Variance, and Standard Deviation
Question

Mean Median

How satisfied are you with your
relationships with staff?
How satisfied are you with the
level of respect adult education
staff have demonstrated towards
you?
How satisfied are you with the
level of respect you have
observed adult education staff
demonstrating towards others?
How well do you trust the adult
education staff?

4.85

5

Mode Variance Standard
Deviation
0.16
0.40
5

4.36

5

5

0.97

0.98

4.81

5

5

0.30

0.55

4.81

5

5

0.30

0.55

When asked in interviews, “How would you describe the degree to which you
trust the school and its staff?” 12 out of 12 participants responded favorably. One
interviewee responded,
They will not steer you wrong. They will help you. I’d say they’re always 100%
honest about anything. Like, they will tell you whether or not if it’s a good idea or
not. They leveled with me with the GED transfer, transitioning into high school
diploma” (12621, 02-11-2021).
Another participant responded similarly,
I trust you a whole lot. I feel like I can tell you things and I know it’s not going to
get back out. But whatever I’m telling you, I feel like I’ve got somebody telling
me the right thing to do. You all ain’t telling me nothing wrong to go do. You
got... your teachers, you know, you keep your teachers around and they not the
only ones in life, you … stay and help, do all this, for number one. I’m glad for
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you. And you ain’t looking at people like you got yours and I ain’t got mine and I
don’t care” (65738, 1-28-2021).
On a more personal level, one participant replied, “I would entrust my life to some of the
staff here, to like my teachers, and to some administrators” (83430, 1-26-2021).
In addition, “Earn self-respect” ranked 9th out of the 17 drop-down choices in the
“Why Adult Education?” survey, yet the value of developing self-respect in the form of
self-trust emerged as a significant theme in student qualitative feedback. In student
satisfaction and interview questions, students celebrated that they gained a greater sense
of self-trust through their participation with adult education. One student shared in an
interview, “It's very complicated, but I know I can do it. I believe that I can do it, can
pass it. As whenever I first came here, I didn’t believe in myself” (97669, 2-11-2021).
Other students echoed a similar theme,
I feel like I’m more inspired to be a better person. The staff as a whole has helped
me be successful, like, them showing me what I can do and what I’m capable of
doing, and really me surprising myself of what I am capable of doing. Honestly,
two years ago, I doubted myself on a mental state when it came to really my work
and how I was doing it (83430, 1-28-2021).
Another student echoed a similar thought,
I learned that I’m capable, and I learned what I learned, and I learned this with the
help of the teachers. Just believe that… take a chance. Believe in yourself. That’s
my ultimate goal and to realize that even me, I can make it. I learned not to
second-guess myself, to believe that I can instead of say, “I don’t think I can do
that.” I know I can do it, and I can accomplish it” (85328, 2-9-2021).
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In a satisfaction survey response, one student wrote, “I'm very proud of myself, and the
path I'm on. I really have a better mindset now that I can finally say I have a high school
diploma” (12758, 1-22-2021). When asked in the student satisfaction survey, “What
advice might you give to new students?” one student implied that self-trust was most
important by writing, “You are intelligent enough to complete this program successfully”
(11908, 1-20-2021).
While students did not initially articulate hopes that they might trust the school
environment or the learning process, analysis of student responses resulted in multiple
codes related to these themes. Overall, student ratings of school culture were high, with
mean scores of 4.4 or higher for each item in that section of the student satisfaction
survey. For the purpose of this research, school culture included student relationships
with students and staff, as well as registration and orientation processes. In addition, from
survey and interview comments, 17 codes related to student-trust in the overall school
environment. All of them were positive, though most were vague in nature indicating
something about culture or atmosphere in general, using descriptors like “good,”
“friendly,” “smooth,” and “nice” (Appendix S). Some responses were more explicit. One
student wrote on the student satisfaction survey, “I think that it is a great place. I can
finally say I found peace with myself just being here and learning other things” (59179,
12-16-2020). Another student volunteered, “I don’t know the school before, so for me, I
discover this, and that is one of the point what make me feel better, safer, protected
because oh, this I have” (1732, 1-28-2021). One student compared FCAE to other schools
by saying, “Here, I can see you love. People should register and give it a try” (83430, 128-2021).
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Being able to trust in the learning process also seemed important to students. An
analysis of student responses resulted in 19 codes related to student-trust in the learning
process. Unusual as compared to other responses, not all of these were positive. One
student was critical of building closings due to COVID-19 (73820, 2-1-2021) and another
thought the teachers should “teach more lessons” (65738, 1-28-2021). A third did not like
being “all alone while doing everything” (12820, 1-21-2021). All three of these
respondents also rated their overall satisfaction with adult education lower than the
median average of 4.67. Two rated it a 4, and one rated it a 2. Other coded responses in
regard to trust in the educational process were positive. Four respondents mentioned selfpaced work as a positive. Three respondents mentioned small classes as a positive. The
second section of the Student Satisfaction Survey aligned with feedback related to the
process of instruction, and those results were overwhelmingly positive. The Likert
spectrum was 1 – Very unlikely and 5 – Very likely. All mean scores in this area were
closer to 5 than 4, with median and mode scores of 5, placing all of the measured
instructional factors at a high level of student satisfaction. Table 4.3 provides the
descriptive statistical data related to student perceptions of their satisfaction with the
instructional process.
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Table 4.3: Student Satisfaction Survey Data Regarding Instruction: Mean, Median,
Mode, Variance, and Standard Deviation
Question

Mean Median

How satisfied are you with the
quality of instruction?
How satisfied are you with
instructional resources provided?
How satisfied are you with the
choices you have been offered as
a part of your school experience?
How satisfied are you with the
help you received from staff in
establishing academic goals for
yourself?
How satisfied are you with your
educational progress?

4.76

5

Mode Variance Standard
Deviation
0.30
0.54
5

4.67

5

5

0.37

0.61

4.78

5

5

0.23

0.48

4.78

5

5

0.29

0.54

4.68

5

5

0.42

0.65

Seven of the top 10 most chosen “Why Adult Education?” survey items related to
student self-directedness. In addition, from the qualitative data, of the 288 coded
responses from interview responses and open-ended survey-questions, 13% related to
student self-directedness. In interview and open-ended student satisfaction survey
responses, students celebrated taking advantage of opportunities to do such things as
attend class, learn English, earn a GED, graduate, and work towards their next goal. One
student in a student satisfaction interview shared what advice she would give to a
prospective student, “A lot of your success is on you. You'll find there's a lot of selfsufficiency involved. You either do this or you don't” (97257, 1-25-2021).
The student satisfaction survey, after a median average of 59 hours of
participation, asked students, “As you think back to things you hoped to gain by engaging
with Adult Education, how well do you feel like the program has helped you in those
areas? The Likert spectrum of choices was 1 – It has not been at all helpful and 5 – It has
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been very helpful. Student responses to this question yielded a 4.7 on a 1-5 scale. The
median and mode were 5.0. Table 4.4 captures the data related to these student responses.
Table 4.4: Student Responses to Student Satisfaction Survey Item Regarding Fulfillment
of Student-hopes
Question

Mean Median

As you think back to things you
hoped to gain by engaging with
Adult Education, how well do
you feel like the program has
helped you in those areas?

4.72

5

Mode Variance Standard
Deviation
0.37
0.61
5

Overall, students came to adult education with the internal motivation to succeed
academically. Through participation with adult education, students seemed to identify
how important trust factors and growing self-directedness were in their actually being
successful.
Question 2: How does implementation of the Honoring Adult Behaviors and
Influencing Thinking Skills (HABITS) initiatives, inclusive of Habits of Mind
curriculum and Integrated Educational Training, impact student satisfaction with
Frances County Adult Education?
In general, student data indicated a high degree of satisfaction with FCAE. The
final section of the Student Satisfaction Survey instrument asked students three Likertscale questions related to overall student satisfaction. All three questions yielded above
4.6 on a 1–5 scale. The median and mode for all items were 5. Based off statistical data,
student overall satisfaction level reflected student perception data of specific elements of
the adult education experience. Table 4.5 provides the descriptive statistical data
concerning these questions.
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Likert-scale items on the Student Satisfaction Survey, also underwent comparison
analysis based on gender, age, ethnicity, program status, and income status, yet no groupbased descriptions emerged regarding these data besides the ones offered related to mean,
median, mode, and variance analyses (See Appendices O & P). Quantitatively, student
responses to student satisfaction questions on the Student Satisfaction Survey and preand post-training surveys all yielded means higher than 4.4 on a 5.0 scale. Median and
mode for the same survey items were 5 and 5 across all instruments.
Table 4.5: Student Satisfaction Survey Data Regarding Overall Satisfaction: Mean,
Median, Mode, Variance, and Standard Deviation
Question
How likely are you to
recommend this
adult education
program to a friend
or family member
who could use its
services?
How satisfied are you
with the overall
support you received
form this adult
education program?
How satisfied have
you been with your
overall adult
education
experience?

Likert
Spectrum
1 – Very
unlikely
5 – Very
Likely

Mean Median
4.6

5

Mode Variance Standard
Deviation
5
0.7
0.84

1 – Very
dissatisfied
5 – Very
satisfied

4.7

5

5

0.27

0.52

1 – Very
dissatisfied
5 – Very
satisfied

4.67

5

5

0.3

0.628

Qualitatively, the 29 axial codes related to overall student satisfaction were all
neutral to positive in nature. The most neutral words were okay (11909, 02-08-2021) and
fine (13045, 01-20-2021) Good appeared five times, and participants used great eight
times by students. Some additional synonyms were “going well” (46357, 12-16-2020) “I
love it” (12680, 01-25-2021) “It’s been a blast” (76486, 11-11-2020) “I just overall really
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enjoy this program” (11908, 01-20-2021) “I give it a 10 out of 10” (74585, 02-02-2021).
When the Student Satisfaction Survey asked, “What are some things that have
contributed to your level of satisfaction?” 57 of the 72 respondents volunteered additional
information. Of those 57 additional comments, 21 referenced something positive in
regard to the staff. Although none of the additional comments mentioned the HABITS
initiative by name, one student specifically mentioned two workforce training certificates
(84592, 02-04-2021).
Inclusion of Habits of Mind Curriculum
Thinking habits were internal resources that adult learners brought with them to
participation in Frances County Adult Education. In orientation processes, with no prior
background in Habits of Mind, students navigated the vocabulary and meanings of the
Habits, responding to the Habits of Mind Self-Assessment Survey without questions. The
Habits of Mind Self-Assessment Survey used Likert scale items, scored on a 1–5 scale of
1 – Not yet but I’m learning to 5 – I usually behave this way. A diverse representation of
ages, ethnicity, program participation, and socio-economic status characterized the 142
students who responded to this survey at the time of orientation. These data were
analyzed for mean, median, mode, and standard deviation. Mean scores were 3.96 or
higher on a scale of 1–5. The highest mean scores were associated with Taking
Responsible Risks and Remaining Open to Continuous Learning. The lowest mean scores
were associated with Managing Impulsivity and Persisting. Table 4.6 identifies survey
results, identifying statistical variances.
Examining mean, median, mode, variance, and standard deviation data for the 16
different Habits of Mind revealed the data were very similar. The range of the means for
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all the Habits of Mind responses was less than 0.423, or less than an 8.5% difference. The
medians were all between 4 and 5 inclusively. Every discreet Habit of Mind question had
a mode of 5. When asked to self-assess their level of application of Habits of Mind to
academic and life challenges, the means for these two questions were in the lowest 17%
of ranked mean-averages. At 4, the medians were also equivalent to the lowest for this
data set. The modes, which were 4, were most telling. These were the only two questions
of 18 where the mode was not 5.
The Habits of Mind Self-Assessment Survey also underwent comparison analysis
between groups based on gender, age, ethnicity, program status, and income status. Bar
charts specific to question and demographic group, along with a key for use in
interpreting these data appear in Appendix Q. Sum Squared Error (SSE), which measures
statistical differences between group-responses, was calculated per question between the
different variables to look for themes (see Appendix R). These statistical analyses added
little in the way of insight to the meaning of the data. All SSE’s were less than 1.5. The
largest variables existed between population groups with 2–5 people. Allowing for
individual differences in people for a variety of reasons, no group-based descriptions
could be identified regarding these data besides the ones offered related to mean, median,
mode, and variance analyses.
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Table 4.6: Habits of Mind Self-Assessment Survey Data: Mean, Median, Mode, Variance,
and Standard Deviation
Item Description

Mean

Persisting
Managing Impulsivity
Listening with Empathy and
Understanding
Thinking Flexibly
Thinking about Thinking
(Metacognition)
Striving for Accuracy
Questioning and Posing
Problems
Applying Past Knowledge to
New Situations
Thinking and Communicating
with Clarity and Precision
Gathering Data through all the
Senses
Creating, Imagining,
Innovating
Responding with wonderment
and Awe
Taking Responsible Risks
Finding Humor
Thinking Interdependently
Remaining Open to Continuous
Learning
Currently, to what degree do
you feel you use these Habits
when you are tackling academic
challenges?
Currently to what degree do
you feel you use these Habits
when you are tackling lifechallenges?

4.02
3.9
4.0

Median Mode Variance Standard
Deviation
4
1.10
1.04
5
0.98
0.99
4
5
1.06
1.03
4
5

4.22
4.2

4
4

5
5

0.82
0.89

0.91
0.94

4.20
4.10

5
4

5
5

0.97
1.01

0.99
1.01

4.26

4.5

5

0.79

0.89

4.09

4

5

1.20

1.10

4.23

5

5

0.97

0.99

4.07

4

5

1.14

1.07

4.09

4

5

1.13

1.06

4.39
4.06
4.30
4.317

5
4
5
5

5
5
5
5

0.90
1.12
1.00
0.9

0.95
1.06
1.00
0.98

3.85

4

4

0.95

0.97

4

4

4

0.92

0.96

In terms of a direct answer to the impact that Habits of Mind curriculum might
have had on student satisfaction, one interview question directly asked students to assess
the degree that Habits of Mind affected student satisfaction. When asked this question in
interviews, students did not seem to recognize the phrase Habits of Mind. Students gave
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responses like, “I forget what that was,” (74585, 02-02-2021), “What is that?” (83430, 128-2021), and “I’m not sure” (63441, 02-03-2021). No other student assessment items
directly related to this part of the research question.
Though they had no apparent relationship to student satisfaction, thinking habits
supported students. Data indicated that student use of thinking habits was significant. Of
the 288 open codes from qualitative analysis, 39% matched Habits of Mind descriptors,
and 11 of the 16 Habits of Mind appeared in 114 axial codes, with persisting and
managing impulsivity referenced most. Interviewees were explicitly asked about Habits
of Mind, but 73 of the 114 Habits of Mind references came from open-ended questions
from the Student Satisfaction Survey, mostly in response to the following two questions:
“What advice might you give to new students?” and “What do you wish someone had
told you about adult education before you began your participation?”
When interviewees were asked a more general question about use of thinking
habits, they seemed to be able to make more of a connection. One student talked about
how important it was to listen and take notes (85328, 02-09-2021). Another student
described their process for problem-solving, “Whenever I’m thinking on the work, I think
about it, and then I try to solve the problem, and if I can’t get it, I’ll try it a second time,
and after that, I’ll ask the teacher for help” (97669, 02-11-2021). Another interviewee
acknowledged an interviewer paraphrase of “You wanted to be mentally active for
yourself” (65738, 01-28-2021).
Two interviewees, when asked, indicated they did little thinking at school. One
replied, “When you’re just doing APEX, you don’t really learn much. Just do the work
and not really learning” (11909, 02-08-2021). Another student, when asked about use of
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thinking habits commented, “I really don’t have many. I really don’t have any, actually. I
just come and do the work. That’s about it” (12621, 02-11-2021). In other interview
questions, however, both students made comments that spoke to their use of a number of
thinking habits like persisting when one student talked about “struggling” and shared that
she tells herself, “Just keep going, and don’t lose yourself, and don’t give up” (12621, 0211-2021). The second student also commented on persisting, sharing some words of selfencouragement she used, “Keep on working and keep going. Yeah, I’m going to keep
doing that” (11909, 02-08-2021).
Students valued some thinking habits more than others. Of the 11 different Habits
of Mind they referenced, Persisting and Managing Impulsivity accounted for 53 of the
114 total Habits of Mind codes. Most of these references came from student responses to
interview questions and one open-ended item on the Student Satisfaction Survey: “What
advice might you give to new students?” Students responded with advice like “Don’t give
up,” “Work hard,” “Put your mind to it.” Significantly, the two Habits of Mind with the
lowest mean scores on the Self-Assessment Survey were the two Habits of Mind coded
most overall.
Participation in ABE seemed to have impacted efficacy in applying thinking
habits. Table 4.7 captures the comparison data of students’ responses to similar questions
posed pre- and post-participation in adult education. Within the total number of students
who responded to both the Habits of Mind Self-Assessment Survey and the Student
Satisfaction Survey was a shared subset of 36 participants. Within this sub-group, in the
Habits of Mind Self-Assessment Survey, the question, “To what degree do you feel you
use these Habits when you are tackling academic challenges?” yielded a mean of 3.91,

92

with a median and mode of 4. After some hours of participation in adult basic education,
data from students responding to similar questions on the Student-Satisfaction Survey
were more positive: the mean increased to 4.2, and the median and mode increased to 5.0.
Table 4.7: Comparison of Same-Student Responses to Questions Regarding Application
of Habits of Mind
Survey Question

Mean Median Mode

Habits of Mind SelfAssessment Survey
completed at
orientation
Student Satisfaction
Survey completed
after an average of 59
hours of participation

Currently, to what degree do you
feel you use these Habits when
you are tackling academic
challenges?
As a part of orientation, you were
asked to take a Habits of Mind
self-assessment survey. To what
degree does your use of Habits of
Mind help you in handling
academic-challenges these days?
As a reminder, the Habits of
Mind are listed.
Habits of Mind Self- Currently, to what degree do you
Assessment Survey feel you use these Habits when
completed at you are tackling life challenges?
orientation
Student Satisfaction To what degree does your use of
Survey completed Habits of Mind help you in
after an average of 59 handling life-challenges these
hours of participation days?

3.92

4

4

4.22

5

5

4.06

4

4

4.36

5

5

A similar pattern with the following question: “To what degree do you feel you
use these Habits when you are tackling life-challenges?” Initially, at the time of
orientation, student responses yielded a mean of 4.1 and a median, and mode of 4. After
some participation in the adult basic education program, student responses to a similar
question indicated a growth in student application of thinking skills: the mean increased
to 4.4, with a median and mode of 5. There were several findings relative to the HABITS
implementation of 16 Habits of Mind curriculum. While the 16 Habits of Mind
curriculum implementation had no apparent impact on student satisfaction, the 16 Habits
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of Mind were relevant to adult education students meeting academic and life challenges.
Also, 16 Habits of Mind curriculum aligned with student hopes and fostered value-added
opportunity for adult basic student growth and development. Lastly, students perceived
that they had grown in their application of 16 Habits of Mind.
Participation in Integrated Educational Training
The second intervention related to the HABITS initiative was the provision of
corporate workforce training opportunities. Because of WIOA legislation, a foundational
requirement for adult basic education programs is that they provide workforce-related
trainings and report accountability data for student employment data 6 and 12 months
after leaving the adult basic education program. Based on the qualitative and quantitative
data from this study, some students valued provision of workforce-related opportunities
more than others. In the “Why Adult Education?” survey, 159 students selected 727
responses, only 18 of which specifically related to employability skills or job acquisition.
Options related to workforce accounted for three of the five least common selections.
Improving employability skills resonated with students more than specific goal-language
related to the possibilities of getting or improving jobs.
Some interview responses gave insight to the quantitative data from the “Why
Adult Education?” survey that indicated workforce-related goals were not of highest
priority for students. Some interviewed students were not eligible nor interested in work
as a part of their adult basic education experience. An ESL student shared in an
interview, “Now I can study because I don’t have paper for work... I need... am waiting
for my son through the paper for me and my husband, maybe two years. I think in this
time, I learn more English and I am prepared for study” (70007, 2-04-2021). Another
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student shared, “At this point, I’m not looking for a job because I’m 78 years old. I have
my social security retirement. It’s fine for me, but make me feel a lot better coming here,
be a student, be part of this” (17321, 1-28-2021). Other students sought out and
participated in workforce trainings.
The Student Satisfaction Survey asked, “Have you earned a workforce training
certificate as a part of your adult education experience?” and 36% of the respondents
chose “yes.” Students also indicated how their participation in workforce training
affected their degree of satisfaction with the adult education experience, using a Likert
scale of options from 1 – It had a very negative effect, to 5 – It has a very positive effect.
Students also indicated their level of satisfaction with the actual workforce preparation
choosing options from 1 – Very unsatisfied to 5 – Very satisfied. Table 4.8 includes the
data associated with these questions.
Table 4.8: Student Satisfaction Survey Data Regarding Workforce Training-Related
Responses
Question

Mean Median

If yes, how did your
participation in a workforce
training certificate affect your
degree of satisfaction with the
adult education experience?*
How satisfied are you with the
level of workforce preparation
received?*

4.3

5

Mode Variance Standard
Deviation
1.45
1.21
5

4.4

5

5

1.4

1.21

* Optional question; respondents did not have to answer.
Among the 13 students completed pre- and post-Corporate Workforce Training
surveys (see Appendices D & E), participant ranking of what they hoped to gain from
participating in training varied. On the Corporate Workforce Pre-Training survey, all
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participants anticipated more than one positive benefit they hoped to receive from
participation. Table 4.9 depicts the drop-down menu items they chose, ranked by
frequency of choice. Even though students had an option to supply additional rationale
for taking a workforce training, none of the respondents did. The most frequently chosen
option was “Learn new skill,” selected by 10 of the 13 respondents.
Those who completed pre- and post-training surveys added insight regarding
expectations related to employment training. Students expected workforce participation
to improve their satisfaction with, and attendance in, ABE. In addition, these participants
expected specific benefits from participating in workforce training. The highest ranked
choices of possible benefits were to learn new skills, improve their chances for
employment and learn about themselves. Because these trainings were voluntary, above
and beyond class time, student participation indicates trainings were valuable.
Table 4.9: Corporate Workforce Training Hopes Prior to Training, in Rank Order
Survey Item
Number
3
1
7
2
5
6
4

Descriptor

Number of Times Chosen

Learn new skills
Improve my chances for employment
Learn some things about myself as a
person
Improve my chances for higher pay
Meet new people
Satisfy a requirement for another
certification I am seeking
Learn if this is something I like

10
7
7
5
5
5
3

Comparing pre-survey results to post-survey results all students but one agreed
that training met one or more of their expectations in at least one area, and a few students
experienced positive benefits that they did not anticipate. An analysis comparing nonselected items on the pre-survey against selected items on the post-survey calculated the
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percentage for each pair and ranked these by occurrence. Three survey items that students
did not anticipate being benefits of training prior to the training but perceived having
occurred post-training were the following: chances for higher pay, chances to meet new
people, and chances for employment. These data appear in Table 4.10.
Table 4.10: Corporate Workforce Training: Post-training Added Value
Survey Pre-training Survey
Item # Item Descriptor –
What are some
hopes you might
have as you think
about participating
in this training?
2
Improve my
chances for higher
pay
5
Meet new people
1
Improve my
chances for
employment
7
Learn some things
about myself as a
person
4
Learn if this is
something I like

3
6

Learn new skills
Satisfy a
requirement for
another certification
I am seeking

Post-training
Survey Item
Descriptor – What
were some benefits
you feel like you
gained from your
participation?
Improved my
chances for higher
pay
Met new people
Improved my
chances for
employment
Learned some things
about myself as a
person
Learned that this
was something I
liked doing
Learned that this
was something I did
not like doing
Learned new skills
Satisfied a
requirement for
another certification
I am seeking

# of students
who selected
item in post
survey but
not in presurvey
4

% of
students who
selected item
in postsurvey but
not in presurvey
31%

4
3

31%
23%

2

15%

1

8%

0

0%

0
0

0%
0%

The quality of workforce training seemed to impact the level of student
satisfaction with the adult education program. The pre-training survey asked students to
judge the degree to which they were currently satisfied with their adult basic education
experience, and to anticipate the degree that participation in workforce training might
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affect their satisfaction with adult basic education. The post-training survey asked
participants how satisfied they were with their adult basic education experience and how
participation in the training affected their degree of satisfaction. All of these were Likert
scale questions with a 1–5 scale, a score of 1 being unfavorable, and a score of 5 being
most favorable. The pre-training survey yielded a mean of 4.8 for current satisfaction
with adult education and 4.9 for anticipated impact of participation in corporate
workforce training, indicating that anticipation was high. The post-training survey also
yielded a mean of 4.8 for student level of satisfaction. The pre-/post-training survey
sample was small, but how the training experience went seemed to affect participant
degree of satisfaction with adult education. Participant degree of satisfaction of the adult
education program on the post-training survey matched the degree to which students
judged how satisfied they were with the training itself, the mean for both being 4.7. With
a larger survey audience, in the Student Satisfaction Survey, students who had
participated in workforce training responded to how that had affected their degree of
satisfaction with adult education, yielding a mean of 4.4, which also corresponded to the
level of satisfaction they had with workforce related training. This mean of 4.4 was lower
than student ratings of their overall satisfaction of the program, which was a 4.7. In
addition, participants reported their level of satisfaction with the training, yielding a mean
score of 4.7, with a median and mode of 5, a variance of .73, and a standard deviation of
.85. One participant scored the training at a level of 2, and that participant’s additional
responses to how the training experience affected their degree of participation in, and
student satisfaction with, adult basic education were also low. This response created a
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noticeably high variance of 1.2+ in the data set for those questions. Table 4.11 depicts the
descriptive statistical data from these responses.
Table 4.11: Student Satisfaction Ratings, Pre- and Post-Training: Mean, Median, Mode,
and Standard Deviation
Survey Survey Item Descriptor
Pre-

Post-

How satisfied are you
currently with your adult
education experience?
How do you think your
participation might affect
your degree of
satisfaction with your
adult education
experience?
How do you think your
participation might affect
your attendance in adult
education classes?
How satisfied were you
with the training?
How satisfied are you
currently with your adult
education experience?
How did participation in
this training affect your
degree of satisfaction
with your adult education
experience?
How did your training
experience affect your
participation in adult
education instruction?

Mean Median Mode Variance Standard
Deviation
4.85
5
5
0.1
0.38

4.92

5

5

0.08

0.28

4.85

5

5

0.31

0.5

4.69

5

5

0.7

0.85

4.77

5

5

0.36

0.58

4.69

5

5

1.23

1.07

4.62

5

5

1.26

1.08

Qualitatively, seven participants out of 189 spoke specifically to the value of
workforce training. One of those students commented,
Since I’ve been here, I’ve been through a class called forklifting. I got my
forklifting license, so I think I did good. I did good. I got my CPR license. I’m
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doing my WIN; I’m about finished with that. So I see where I did some things a
little bit different than I did before, and it’s not just cause I trying to prove
anything. I’m trying to prove to myself that I’m capable, and that I do got a little
bit of sense, and I’m able to do good. A little bit of sense on the side. Once I
finish my WIN, there’s all kind of jobs that I can get (85328, 02-09-2021).
Another student testified,
I went and got the forklift certification at the local technical college. It was a great
program. The teacher was awesome. The instruction was awesome. It was pretty
easy. Well, I wouldn’t have got it if it wasn’t for adult education. Yeah, our
counselor got me in the program to go through it. Yeah, got it in, got paid for; I
didn’t have to pay a dollar for it. It was nice (74585, 02-02-2021).
Student quantitative data, combined with comments such as these give some indication
that workforce training is a value-added component to the adult education experience.
Two findings emerged from exploring the impact of providing corporate workforce
training opportunities. First, some adult basic education students value workforce training
opportunities more than others and such training thus contributes to student satisfaction
for some students. Secondly, student-participant perception of the quality of the corporate
workforce training seems to impact satisfaction in the adult education program.
Supplemental Analysis of Data
Grounded theory analysis illuminated qualitative data from Student Satisfaction
open-ended survey items and scripted one-on-one interview responses. Participant openended survey responses from the Student Satisfaction Survey, as well as open-ended
interview responses produced 288 open codes leading to 21 axial codes illustrating five
categories (Trust, Thinking Habits, Self-Directedness, Student Satisfaction Overall
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Rating, and Workforce Related Opportunities) and two theoretical constructs (selfdirectedness and community context). Relational trust warranted subcategories: Personal
Regard for Others, Integrity, Respect, and Competence. Of the 288 axial codes, 101
related to trust, 27 of those referencing Personal Regard for Others. Of the 288 axial
codes, 114 aligned with Habits of Mind. The category of Habits of Mind contained 11
subcategories, each named after Habits of Mind participants referenced. Of those,
Persisting and Managing Impulsivity accounted for almost half. The third most frequent
reference was Remaining Open to Continuous Learning, and the fourth most frequent
reference was Thinking Interdependently. Table 4.12 identifies the theoretical constructs
and axial code listings with categories, subcategories, and their itemized number from the
spreadsheet, which organized the open codes, axial codes, source of data, and date (see
Appendix S). Referenced throughout this chapter, these data analyses formed a
perspective for better understanding the patterns relative to student feedback.
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Table 4.12: Theoretical Constructs and Axial Code Listings
Theoretical
Constructs
Honoring
student selfdirectedness
and
community
contexts

Categories – 5

Axial Codes – 288

Number

Trust
Total 101
codes

Relational Trust

Personal Regard for
Others - 27
Integrity - 1 code
Respect - 5 codes
Competence - 15 codes
Trust in Self - 17 codes
Trust in the Environment - 17 codes
Trust in the Process - 19 codes
Persisting - 36 codes
Managing Impulsivity - 17 codes
Remaining Open to Continuous Learning 15 codes
Thinking Interdependently – 11 codes
Striving for Accuracy - 8 codes
Metacognition – 8 codes
Responding with Wonderment and Awe – 6
codes
Questioning and Posing Problems - 4 codes
Thinking Flexibly - 4 codes
Taking Responsible Risks - 4 codes
Creating, Imagining, Innovating - 1 code
37 codes

1

29 codes

20

8 codes

21

Thinking
Habits Total
114 codes

SelfDirectedness
Student
Satisfaction
Overall Rating
WorkforceRelated
Opportunities

2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19

Summary
This dissertation in practice was designed to explore factors influencing student
satisfaction. Specific to this research question was a desire to understand what students
wanted upon entry to adult education and to understand the impact of an intervention
102

called Honoring Adult Behaviors and Influencing Thinking Skills (HABITS). The
HABITS intervention was designed to honor the theoretical constructs of student selfdirectedness within the context of the students’ sense of community. FCAE hoped that
creating a systemic initiative at the cultural level that included specific offerings for
students cognitively and vocationally would support student satisfaction as a whole.
Analysis related to student reasons for participating in adult basic education revealed two
findings:
1. Students came to adult education with the internal motivation to succeed
academically.
2. Through participation with adult education, students seemed to identify how
important trust-factors and growing self-directedness were in their actually
being successful.
The analysis of the student satisfaction data related to the HABITS initiative
revealed 5 findings:
1. Implementation of the 16 Habits of Mind curriculum did not appear to impact
student satisfaction, but the 16 Habits of Mind were relevant to adult
education students in helping them meet academic and life challenges.
2. The 16 Habits of Mind curriculum aligned with student hopes and fostered
value-added opportunity for adult basic student growth and development.
3. Students perceived that they experienced growth in their application of the 16
Habits of Mind.
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4. Some ABE students valued corporate workforce training opportunities more
than others and such opportunities thus contributed to student satisfaction for
some students.
5. Student-participant perception of the quality of the corporate workforce
training seemed to impact satisfaction in the adult education program.
Chapter 5 discusses implications of these findings and further connections between the
findings and the theoretical framework of this dissertation in practice.
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CHAPTER 5: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Action research findings present information of benefit to varying audiences and
for varying purposes. Primarily, the local setting benefits from knowing itself better and
using the insights gained to inform its own perceptions of the present and its practices for
the future (Efron, & Ravid, 2013; Herr & Anderson, 2015). In addition, published action
research can offer a research design model and findings for other practitioners to consider
in relation to their own system and practices (Efron, & Ravid, 2013; Herr & Anderson,
2015).
Overview of Study
Adult basic education students face a variety of life and academic challenges and
may come to ABE with ambiguous feelings towards participation. This study, designed
by the Director of Frances County Adult Education (FCAE), explored student satisfaction
with the program. The study was structured to honor FCAE adult learners while also
acquiring data that could serve two programmatic purposes:
•

Provide insights regarding current student perceptions.

•

Provide pertinent data when considering future initiatives.

Data analysis revealed that in general, ABE students came to adult education with
a commitment to themselves and a mindset of wanting to do better. For these reasons,
students valued the HABITS initiative. The 16 Habits of Mind curriculum offered a
value-added component to the adult basic education experience, and high-quality
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corporate workforce training opportunities contributed to student satisfaction for some
students.
As a synthesis of the research, this chapter analyzes the findings through the
filters of theory and literature discussed in Chapter 2. In addition, the chapter discusses
recommendations of sharing, continuing, and refining the work of honoring adult basic
education students. Implementation of these recommended practices include a focus on
continuing action-research as a means of focusing on continuous improvement.
Reflections on the research process and results affirmed some areas of the process and
challenged others, leaving room for growth. Limitations of the study pertained to those
outside the FCAE program, while recommendations for future research related to those
within and also outside the FCAE program. The chapter concludes with a final summary.
Results
The study focused on exploring Frances County Adult Education (FCAE) studentperceptions of their level of satisfaction with the FCAE program. What follows is a
discussion of findings, connecting them to the theoretical framework of this dissertation
in practice.
Finding 1: Students came to adult education with the internal motivation to succeed
academically.
Based on the data, adult basic education students came to adult education with a
sense of internal motivation. The construct of honoring student self-directedness within
community context was based on the positive presupposition that learners bring
intelligent, internal resources to participation in adult basic education. This finding was
consistent with that presupposition and findings from literature. Andragogical concepts
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echo the developmental nature of adult reasoning habits (Knowles, 2015; Lindeman,
1926). Constructivism promotes honoring students in their learning choices (Doolittle,
n.d.; Piaget, 1952). Lindeman (2009) affirmed that adult education should promote
student self-direction. In addition, research related to adult basic education student
persistence encouraged programs to support students self-directedness (Comings, et al.,
1999; Porter, et al., 2005). Drago-Severson (2014) indicated that adult basic education
student-participants valued and engaged in goal-oriented behaviors.
Finding 2: Through participation with adult education, students seemed to identify
how important trust-factors and growing self-directedness were in their actually
being successful.
Vygotsky (1930) suggested that learning occurs as an interdependent relationship
with the learning environment. Other literature indicates that stakeholders personally
judge the degree to which organizations act with integrity and depending on their
judgments, these same stakeholders choose the degree to which they will engage with,
and depend on, the organization as a whole (Bryk & Schneider, 2002; Costa & Garmston,
2016). Adult basic education students are going to make personal choices and judgments
related to participation in school (Drago-Severson, 2014; Riddle, 2004). Offering
students choices and honoring their voices in their own learning process builds trust
(Costa, 2008; Costa & Kallick, 2004). Stakeholders who trust a system’s intentionality
and integrity tend to participate with it more interdependently (Bryk & Schneider, 2002;
Costa & Garmston, 2016). Plus, a number of researchers have affirmed the value of
relational trust in school-work (Barth, 1990; Bryk & Schneider, 2002; Tschannen-Moran,
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2004). All of this literature supports this finding regarding the connectedness between
student trust and student success.
Finding 3: While implementation of the 16 Habits of Mind curriculum did not
appear to impact student satisfaction, the 16 Habits of Mind were relevant to adult
education students in helping them meet academic and life challenges.
Research has indicated that instruction in thinking dispositions should be a valueadded component for students (Anderson, 2017; Costa & Kallick, 2008). Literature
related to Habits of Mind has indicated that teaching habits can honor and promote selfdirectedness (Chang, et al., 2011; Houston, 2009; Vazquez, 2020). The sense that
thinking habits were supportive was consistent with the idea that Costa and Kallick’s 16
thinking habits serve as internal dispositions that support thoughts and behaviors related
to self-monitoring, self-managing, and self-modifying (Anderson, 2017; Houston, 2009;
Vazquez, 2002). Other research indicated that Habits of Mind were helpful in meeting
academic and life challenges (Hew & Cheung, 2011; Houston, 2009; McArthur, 2011;
Vazquez, 2020). Looking at this finding through the lens of satisfaction theory, Habits of
Mind instruction is most likely not an expected aspect of adult basic education and so
unless it serves to excite students, it exists as a non-factor in relation to student
satisfaction (Kano, 1984). Plus, a single measure from a small sample of participants
asked about the connection between implementation of the 16 Habits of Mind curriculum
and student satisfaction, possibly reducing reliability of any findings regarding impact on
student satisfaction (Grigoroudis & Siskos, 2010).
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Finding 4: The 16 Habits of Mind curriculum aligned with student hopes and
fostered value-added opportunity for adult basic student growth and development.
The finding that thinking habits were supportive of student hopes, growth, and
development was consistent with the idea that Costa and Kallick’ 16 thinking habits serve
as internal dispositions that support self-monitoring, self-managing, and self-modifying
(Anderson, 2017; Carner & Iadaviaia-Cox, 2012; Costa & Kallick, 2008). In other
studies, teaching 16 Habits of Mind has been linked to supporting student growth
(Houston, 2009; Marshall, 2004). Habits of Mind also offer flexibility. Studies have
indicated that some students value thinking habits more than others (Hew & Cheung,
2011; Houston, 2004). Literature that indicated adult basic education learners can be
characterized as fearing failure and having low self-concept (Bennett, 2016; Henschke,
2016) could account for the habits of persisting, managing impulsivity, and remaining
open to continuous learning resonating more with some participants.
Finding 5: Students perceived that they experienced growth in their application of
16 Habits of Mind.
Adult basic education should help adults engage in self-reflection on their
thinking habits (Knowles, et al., 2015; Lindeman, 1926). The finding that students
developed efficacy in applying thinking habits through participation in FCAE is
consistent with other HOM research (Houston, 2009; Marshall, 2004). This finding also
offers a rationale for adult basic education programs honoring adult self-directedness in
community context. Adult basic education programs can both facilitate adult-growth in
use of thinking habits and can benefit from adults doing so.
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Finding 6: Some adult basic education students valued corporate workforce training
opportunities more than others and such opportunities thus contributed to student
satisfaction for some students.
Workforce training opportunities serve as adult basic education programs’
proactive response to ABE students with low economic status and high employmentrelated needs (Adult workers, 2017). The value of workforce training opportunities also
aligned with legislative mandates related to the 2014 passage of WIOA. Ideologically
workforce training opportunities align with social efficacy theory (Schiro, 2013). Based
on social efficacy theory, WIOA legislation would indicate that all learners should value
workforce-related opportunities (About, 2018).
In contradiction to this theory, adult basic education students are a heterogeneous
group of learners (Bennett, 2016; Knowles, 2015; Lindeman, 1926). Statistical make-up
of learners confirms the diverse population of adult basic education learners (Digest,
2016). Constructivism emphasizes that learner-centered values can vary as well (Dewey,
1922; Schiro, 2013). The finding that some FCAE students valued provision of workforce
training opportunities is consistent with this literature. This finding was also consistent
with the construct of honoring student community context. Student-context related to
their economic and family needs factors into their lives and their participation in adult
basic education (Comings, et al., 1999; Drago-Severson, 2014). These combined factors
explain the finding that some students valued provision of workforce-related
opportunities more than others. Adult basic education student needs and perceptions vary
and should be honored by the community at-large.
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Finding 7: Student-participant perception of the quality of the corporate workforce
training impacted satisfaction in the adult education program.
Students participating in workforce related trainings were informed of those
trainings as a part of their FCAE participation and received assistance from FCAE when
applying for the trainings. In some cases, the trainings occurred onsite. Because of the
integrated nature of this process, students closely associated the workforce related
trainings with FCAE. Based on three-factor satisfaction research, performance
satisfaction aligns with the degree of performance quality (Metzler & Saurewein, 2002)
As a result, student satisfaction with the quality of their workforce training
understandably influenced the degree of satisfaction with FCAE. Student variance of
perception affirms the importance of honoring student self-directedness in community
contexts.
Conclusions
In general, participants affirmed the belief that adult basic education programs
should operate from a value-added perspective rather than a deficit-correcting
perspective. Adult basic education students come to participation in adult education
hoping programs will provide resources and remove or lessen barriers. With this in mind,
FCAE should continue to honor student self-directedness and community by doing the
following:
•

Pursuing student satisfaction as a programmatic goal;

•

Engage in behaviors that foster trust in all its facets;

•

Teach from a value-added perspective, offering the teaching of thinking habits
as a foundational practice; and
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•

Offer quality workforce-related training opportunities.

Working with integrity around these practices can encourage adult basic education
students in their voluntary program-participation.
Practice Recommendations
The goal of this study was to explore influencing factors and programmatic
responses to adult basic education student satisfaction. The research-instruments and
processes were intended to be evaluated and revised with the idea of recursive use,
ensuring programmatic improvement over time. Figure 5.1, illustrates this recursive
process in the visual construct of participants in relation to programmatic interventions
and desired outcomes.

Figure 5.1: Visual Construct of Participants in Relation to Programmatic Interventions
and Desired Outcomes
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Based off findings from research data and the research process itself, the following
recommendations emerged:
1. Research findings should be shared with FCAE staff for the dual-purposes of
affirming and motivating them.
2. FCAE should continue to engage in recursive self-reflection of its work, using
student feedback regarding student satisfaction as a predominant measure of
success.
3. FCAE should carefully engage with workforce training providers to ensure
high-quality training for student-participants.
4. FCAE should reflect on its beliefs and practices regarding the teaching of 16
Habits of Mind to improve systemically in ways that best impact students.
5. Additional measurements of the influence of Habits of Mind on student
satisfaction should be developed.
6. FCAE should continue to develop means by which to honor student selfdirectedness.
7. FCAE should continue to exhibit and promote trust-behaviors.
8. This research should be shared on more of a state and national level.
All of these practices are within the capability and authority of the Director of FCAE to
execute as a part of ongoing staff development and workforce partner-collaborations.
Implementation Plan
Implementation of the recommendations from this study will be initiated by the
research-practitioner, who is also the Director of Frances County Adult Education
(FCAE). Study findings have already been shared with staff in recent professional
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development meetings. Student surveys created for the purpose of this dissertation and
practice remain ongoing as a part of orientations and student ongoing participation, and
this will continue. Student-satisfaction survey instruments will also be revised by the
research-practitioner to better discern the impact of Habits of Mind on student
satisfaction. Collaborations with workforce training partners are also ongoing, and the
continued use of student pre- and post-workforce training surveys will enable the
program to monitor the quality of the training opportunities. In addition, as a means of
better understanding the impact of workforce training participation on adult education
student satisfaction, FCAE will add student interviews to post-training data collection.
The Director will be responsible to follow-up with any workforce training partners who
do not receive positive feedback. Beginning with the 2021-2022 school year, staff will
reengage with additional Habits of Mind training to support staff and student
resourcefulness. This ongoing training will be provided by the Director who is a certified
Habits of Mind trainer. The ongoing collection of student data will be processed by the
Director on an annual basis and results shared with staff to ensure that satisfaction
measurements are keeping student expectations, needs and desires in the forefront and
that the program considers student satisfaction in its focus on continuous improvement.
Lastly, the Director does plan to submit articles related to these findings for publication
to national journals.
Reflection on Action Research and Selected Methodology
Overall, the research process went well. I was pleased with the degree to which
the satisfaction surveys and interview protocol seemed to support student metacognition.
Most students volunteered additional comments when possible, and some student
interviews went on for over 20 minutes because of all the thinking that the questions
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prompted within them. These busy, hard-working adults seemed honored that I was
asking for their feedback. Plus, the survey instruments and interview questions
themselves seemed to be meaningful to student-experiences and offered some reliability
based on descriptive statistical analysis and cross-referencing student survey responses
with interview responses.
It felt very validating that the HABITS initiative seemed to contribute to student
satisfaction. My only area of disappointment was in the lack of data connecting 16 Habits
of Mind with student satisfaction. Data collection instruments included only a single
measure of this concept, which Grigoroudis and Siskos (2010) indicated would not
provide reliable data. I was disappointed in myself as a researcher when I realized afterthe-fact that my methodology didn’t offer a reliable means to measure this constructrelationship.
In my role as a social change agent, it was significant that workforce training
participation was valued by those who participated. I was not surprised that this did not
resonate with all students. The program will definitely benefit from having gained the
insight that opportunity for Corporate Workforce Development training seems to
influence satisfaction with FCAE, and that quality of training matters. Knowing that, we
will be mindful of how we might influence the quality of the workforce trainings in
which our students participate.
Overall, the research results were very affirming of programmatic initiatives and
culture. I was very glad that students seemed to trust our staff and our environment and
processes. I was particularly pleased that data indicated that students seemed to grow in
self-trust and in efficacy in applying 16 Habits of Mind. If I were to list the things I most
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would want FCAE students to say about their experience with the program, those two
things, combined with graduate status would be at the top of my wish-list. The literature
related to this research also reminded me how patriarchal WIOA legislation is in nature,
and how I do not ever want that to be the attitude from which FCAE works. Thinking
about WIOA legislation from a philosophical perspective allows me to manage the
dissonance that can exist between its mandates and the culture that I want FCAE to have
as a school. In conducting this research, I was definitely affirmed in my beliefs and
practices as an educational leader.
Limitations
This study was limited to the Frances County Adult Education program.
Convenience sampling created a limited participant size of 189 students, and the study
took place over a limited time frame that spanned 4-months of the 2020-2021 school
year. Garmston and Wellman (2016) identified dynamical principles of complex systems,
one of which is, “More data do not lead to better predictions” (p. 9). This dissertation in
practice was designed to provide limited, rich data to the local adult basic education
program for the purpose of informing systemic reflection and decisions that might benefit
current and future students. The participant size and length of study preclude
generalization of results (Cresswell & Cresswell, 2018).
Recommendations for Future Research
While this dissertation in practice answered some questions, it also raised others.
Some of the questions most relevant to FCAE were the following:
1. What research might FCAE conduct to inform the effectiveness of how it has
sustained the promising practices associated with the HABITS initiative?
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2. How might student satisfaction relate to student persistence and achievement?
3. What might additional student voices have to contribute?
Some of the questions for future research for other adult basic education programs were
the following:
1. How reproducible might the HABITS initiative be for other programs?
2. How might surveys and interview protocols created for this research be of
benefit to other adult basic education programs?
These questions seem like ones to most prioritize within the scope of the researchpractitioner’s influence.
Summary
WIOA was designed to legislate greater workforce accountability for adult basic
education programs, yet local ABE programs must consider the nature of this external
change-agent on their own educational communities and cultures. Because WIOA
changes are theoretical and technical in nature, and because ABE students are a
vulnerable population, local ABE programs should intelligently and intentionally
consider their responses in ways that promote community and equity for students. This
research was one practitioner’s approach to understanding this challenge and responding
in a manner congruent with the values of supporting student self-directedness within the
community contexts of the ABE learners.
This dissertation in practice was designed to explore student perceptions of what
students hoped to gain from participation in adult basic education and how satisfied they
perceived themselves to be with their adult basic education participation. Based off
findings of this research, FCAE should do the following:
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•

Pursue student satisfaction as a programmatic goal;

•

Engage in behaviors that foster trust in all its facets;

•

Teach from a value-added perspective, offering the teaching of thinking habits
as a foundational practice; and

•

Offer quality workforce-related training opportunities.

All of these conclusions are of value to FCAE and are of some value for consideration by
a larger community of adult basic education programs and stakeholders.
This dissertation in practice offers a larger audience of stakeholders in adult basic
education a reflection of adult basic education from a perspective that is most honoring to
the students, that of student satisfaction. Understanding student satisfaction is important
to understand student behaviors and inform programmatic improvement. Developing
reliable instruments to measure student satisfaction specific to adult basic education
students is essential to this work. This dissertation in practice contributes to a larger body
of research related to adult basic student education, a critical field in our country because
of the nature of the students and the needs of our society.
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APPENDIX B: HABITS OF MIND SELF-ASSESSMENT SURVEY
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APPENDIX C: ADULT EDUCATION STUDENT SATISFACTION SURVEY
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APPENDIX D: CORPORATE WORKFORCE PRE-TRAINING SURVEY
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APPENDIX E: CORPORATE WORKFORCE POST-TRAINING SURVEY
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APPENDIX F: INTERVIEW PROTOCOL AND QUESTIONS
Interview Protocol and Questions
The interviewer will follow the protocol as listed below:
Offer a friendly greeting to the student, including an indication of where the student
should sit.
Staff Person: Today, I’ve invited you here to conduct a conversation with you regarding
how satisfied you have been with your participation in adult education. Our goal as a
program is to learn from our students so we might better serve them. We value your
honest participation. May I record this conversation?
Throughout the interview, the adult education staff person will follow a pattern of
pause… paraphrase… pause… then ask a question. This pattern is designed to encourage
student reflection and elaboration.
Interview Script at Start
Hi, my name is _____________________________. Thank you for agreeing to
participate in this interview regarding adult education student satisfaction.
You will be provided with a written transcript of your responses to questions for you to
approve before use in this research study. Neither your name, nor any personal
identifying information will be published as a part of this research.

I would like to record this interview. Do I have your permission to do so?
Thank you.
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Please state your name and spell it for me.
Please explain how you are connected to adult education.
Table A.1 identifies the questions and the order in which they will be asked.
Table F.1: Question Bank
Questions
1.

How satisfied are you with your adult education experience?

2.

What might be some specific things you think about that help account for that
feeling?

3.

How would you describe the degree to which you trust the school and its staff?

4.

What are some ways your adult education experience has influenced you?

5.

What are some things you have paid attention to differently because of your adult
education experience?

6.

What are some different decisions you have made as a result of your adult
education experience?

7.

What are some things you believe about yourself now as a result of your adult
education experience?

8.

What are some things that have helped you be successful in adult education?

9.

What are some things that have helped you persist in adult education
participation?

10. To what degree has Habits of Mind instruction increased your satisfaction with
your adult education experience?
11. Did you earn any workforce development certifications?
If yes…
To what degree did your participation in workforce training increase your
satisfaction with your adult education experience?
12. What might you want to stay mindful of from now on?
13. How might you ensure that you keep that focus for yourself?
14. As you reflect on this conversation, what are some things that seem clearer to you
now?
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Some Additional Options for the Purpose of Clarification or Elaboration
Interviewers may use clarifying questions when students use words that have personal
meaning for them that might not be the same for everyone. Some clarifying prompts that
interviewers might use are as follows:
•

What does _______________ mean to you?

•

What might ______________ look or sound like to you?

•

On a scale of 1-5, where would you rank ____________?

Interviewers may also add questions to encourage student elaboration. Some additional
reflective questions that the interviewer might use are as follows:
•

What else might you tell me about that?

•

What might you like to add?

•

What question should I ask that I don’t know to ask?

Script at the End
Thank you again for participating in this interview.
Do you have any additional questions?
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APPENDIX G: ADULT EDUCATION REGISTRATION FORM
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APPENDIX H: MULTISTAGE SAMPLING PROCEDURE FOR CHOOSING
INTERVIEW CANDIDATES

Figure H.1: Multistage Sampling Procedure for Choosing Interview Candidates
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APPENDIX I: PURPOSEFUL SAMPLING

Figure I.1: Purposeful Sampling
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APPENDIX J: SITE APPROVALS BY DISTRICT SUPERINTENDENTS
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APPENDIX K: INSTITUTIONAL REVIEW BOARD APPROVAL
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APPENDIX L: PARTICIPANT FLYER
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APPENDIX M: INVITATION LETTER IN ENGLISH AND SPANISH
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APPENDIX N: SOME RESEARCHER THOUGHTS ON QUALITATIVE DATA
Some General, Descriptive, Researcher-thoughts from Qualitative Data: Interviews
and Surveys
Thinking organically, (Urquhart) all questions aside, what do adult education students
volunteer that is of importance to them?
That threads emerge?
What values, beliefs, assumptions?
Teachers mentioned 53 times, even though no question asks students to talk about
teachers.
All 53 mentions were positive, both in the nature of the teacher, their teaching, and/or
their influence on student interviewed and classroom culture of students (norms?)
One student - “thankful” 5 times
Hope mentioned 2 times by students and 2 times in paraphrases
Work mentioned 70 times, referring to school, not occupation, except by two students,
both ESL.
Future mentioned 11 times
Questions and use of questioning mentioned 13 times
Better used by one student 11 times
Some General Topics, Threads, and Themes
• Teachers matter
• Takes time
• Welcoming matters
• Trust matters
• Self-encouragement
• Hope
• Personal goals
• Community
• Pay attention
• Think
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Have to engage in the work
Learn about self as a learner
Take risks
Self respect
Efficacy
Adds to quality of life
Read better
Redefine failure
Open-mindedness - remaining open to continuous learning
Dreams
Advocate for self and others
Believe in self
Journey
Community celebration
Routines
Multiple ways to stay engaged
Change my life around
Different from K12 school experience
Effort matters
Learning something of importance
Learning and life goals beyond adult education
Family support
Others notice the learning
New opportunities
Want to help others
Want to be a better person
Future
Repetition in learning
Making different decisions for self
Feel safe(r)
Interactive classes
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APPENDIX O: STUDENT SATISFACTION SURVEY DATA: PLOTS WITH KEY
Table O.1: Student Satisfaction Key
Category #

Translation

0

In which educational program are you participating?
1 = GED
2 = HSD
3 = ESL

1

Gender
0 = Female
1 = Male

2

Age
0 = 24 or younger
1 = Older than 24

3

Ethnicity
0 = White
1 = Black
2 = Hispanic
3 = Asian
4 = Native

4

Low Income
0 = Not low income
1 = Low income
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Question
#

Translation

0

How Satisfied were you with the registration process to become a student?

1

How satisfied were you with the orientation process?

2

How satisfied are you with your relationships with staff?

3

How satisfied are you with your relationships with other students?

4

How satisfied are you with the level of respect adult education staff have demonstrated towards
you?

5

How satisfied are you with the level of respect you have observed adult education staff
demonstrating towards others?

6

How well do you trust the adult education staff?

7

As you think back to things you hoped to gain by engaging with Adult Education, how well do
you feel like the program has helped you in those areas?

8

How satisfied are you with the quality of instruction?

9

How satisfied are you with instructional resources provided?

10

How satisfied are you with the choices you have been offered as a part of your school
experience?

11

How satisfied are you with the help you received from staff in establishing academic goals for
yourself?

12

How satisfied are you with your educational progress?

13

As a part of orientation, you were asked to take a Habits of Mind self-assessment survey. To
what degree does your use of Habits of Mind help you in handling academic-challenges these
days? As a reminder, the Habits of Mind are listed.

14

To what degree does your use of Habits of Mind help you in handling life-challenges these
days?

15

How satisfied are you with the help you received from staff in establishing career-related goals
for yourself?

16

Have you earned a workforce training certificate as a part of your adult education experience?
(0 = No, 1 = Yes)

17

If yes, how did your participation in a workforce training certificate affect your degree of
satisfaction with the adult education experience?

18

How satisfied are you with the level of workforce preparation received?

19

How satisfied are you with the level of college preparation received?

20

How satisfied are you with the level of community information received?

21

How satisfied are you with the level of parenting education you received?

22

How likely are you to recommend Frances County Adult Education to a friend or family
member who could use its services?

23

How satisfied are you with the overall support you received from Frances County Adult
Education?

24

How satisfied have you been with your overall adult education experience?
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190
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Figure O.1: Student Satisfaction Survey Data Plots
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APPENDIX P: STUDENT SATISFACTION SURVEY: DIFFERENCE RANKS BY
SSE AND MSE
Table P.1: Student Satisfaction Survey: Difference Ranks by SSE and MSE
Independent
Category
Independent Independent
Max Squared
Question Number
Value 1
Value 2
SSE
Error
Q-14

C-3

IA-2

IB-3

1.04

0.64

Q-13

C-3

IA-0

IB-3

0.9444444444

0.6049382716

Q-13

C-3

IA-1

IB-3

0.8168402778

0.5017361111

Q-13

C-3

IA-2

IB-3

0.72

0.36

Q-16

C-3

IA-2

IB-3

0.72

0.36

Q-18

C-0

IA-2

IB-3

0.6038754325

0.4263321799

Q-17

C-3

IA-0

IB-3

0.5864197531

0.3734567901

Q-18

C-0

IA-1

IB-3

0.5262809917

0.3821487603

Q-18

C-3

IA-0

IB-3

0.450617284

0.3086419753

Q-14

C-3

IA-0

IB-3

0.450617284

0.25

Q-19

C-3

IA-0

IB-3

0.4382716049

0.3086419753

Q-17

C-3

IA-1

IB-3

0.3932291667

0.2712673611

Q-21

C-3

IA-0

IB-2

0.3765432099

0.25

Q-21

C-3

IA-0

IB-3

0.3765432099

0.25

Q-20

C-3

IA-0

IB-2

0.3580246914

0.25

Q-20

C-3

IA-0

IB-3

0.3580246914

0.25

Q-14

C-3

IA-1

IB-3

0.3185763889

0.2100694444

Q-16

C-3

IA-1

IB-3

0.2508680556

0.1254340278

Q-18

C-3

IA-1

IB-3

0.2430555556

0.19140625

Q-17

C-3

IA-2

IB-3

0.24

0.16

Q-18

C-3

IA-2

IB-3

0.24

0.16

Q-3

C-0

IA-2

IB-3

0.2283737024

0.169550173

Q-14

C-3

IA-1

IB-2

0.2252430556

0.1167361111

Q-16

C-3

IA-0

IB-3

0.2222222222

0.1111111111
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Q-19

C-3

IA-1

IB-3

0.2196180556

0.1736111111

Q-3

C-3

IA-1

IB-3

0.2161458333

0.1566840278

Q-19

C-3

IA-0

IB-2

0.2071604938

0.1264197531

Q-21

C-3

IA-1

IB-2

0.2005208333

0.1566840278

Q-21

C-3

IA-1

IB-3

0.2005208333

0.1566840278

Q-24

C-0

IA-1

IB-3

0.189164371

0.1111111111

Q-22

C-3

IA-0

IB-2

0.1728395062

0.1111111111

Q-22

C-3

IA-0

IB-3

0.1728395062

0.1111111111

Q-20

C-3

IA-1

IB-2

0.1727430556

0.1254340278

Q-20

C-3

IA-1

IB-3

0.1727430556

0.1254340278

Q-24

C-3

IA-0

IB-2

0.1666666667

0.1111111111

Q-24

C-3

IA-0

IB-3

0.1666666667

0.1111111111

Q-3

C-0

IA-1

IB-3

0.1652892562

0.1111111111

Q-1

C-3

IA-0

IB-2

0.1543209877

0.07716049383

Q-1

C-3

IA-0

IB-3

0.1543209877

0.07716049383

Q-10

C-3

IA-0

IB-2

0.1543209877

0.07716049383

Q-10

C-3

IA-0

IB-3

0.1543209877

0.07716049383

Q-23

C-3

IA-0

IB-2

0.1543209877

0.07716049383

Q-23

C-3

IA-0

IB-3

0.1543209877

0.07716049383

Q-9

C-0

IA-1

IB-3

0.1542699725

0.09182736455

Q-17

C-1

IA-0

IB-1

0.1516146352

0.09161250993

Q-13

C-0

IA-1

IB-3

0.1501561065

0.0993204775

Q-19

C-0

IA-1

IB-3

0.1429568411

0.09553719008

Q-16

C-3

IA-0

IB-2

0.1422222222

0.07111111111

Q-9

C-3

IA-1

IB-2

0.1354166667

0.08506944444

Q-9

C-3

IA-1

IB-3

0.1354166667

0.08506944444

Q-14

C-3

IA-0

IB-2

0.1350617284

0.09

Q-20

C-0

IA-1

IB-3

0.1303213958

0.05028466483

Q-8

C-3

IA-0

IB-2

0.1296296296

0.07716049383

Q-8

C-3

IA-0

IB-3

0.1296296296

0.07716049383

Q-9

C-3

IA-0

IB-2

0.1296296296

0.07716049383

Q-9

C-3

IA-0

IB-3

0.1296296296

0.07716049383

Q-12

C-3

IA-0

IB-2

0.1296296296

0.07716049383
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Q-12

C-3

IA-0

IB-3

0.1296296296

0.07716049383

Q-16

C-0

IA-1

IB-3

0.1295867769

0.06479338843

Q-24

C-3

IA-1

IB-2

0.1276041667

0.07335069444

Q-24

C-3

IA-1

IB-3

0.1276041667

0.07335069444

Q-16

C-3

IA-1

IB-2

0.1208680556

0.06043402778

Q-19

C-0

IA-2

IB-3

0.1203460208

0.07972318339

Q-3

C-3

IA-0

IB-3

0.1172839506

0.07716049383

Q-21

C-0

IA-1

IB-3

0.1167309458

0.06479338843

Q-12

C-0

IA-1

IB-3

0.1157024793

0.07438016529

Q-17

C-3

IA-0

IB-2

0.115308642

0.05975308642

Q-9

C-0

IA-2

IB-3

0.1089965398

0.07006920415

Q-22

C-0

IA-2

IB-3

0.1055363322

0.07006920415

Q-18

C-1

IA-0

IB-1

0.1004351182

0.05559501572

Q-7

C-3

IA-1

IB-2

0.09982638889

0.0625

Q-7

C-3

IA-1

IB-3

0.09982638889

0.0625

Q-19

C-3

IA-1

IB-2

0.09961805556

0.04694444444

Q-0

C-3

IA-0

IB-3

0.0987654321

0.04938271605

Q-10

C-0

IA-2

IB-3

0.09861591696

0.0553633218

Q-1

C-0

IA-1

IB-3

0.09550045914

0.05876951331

Q-12

C-3

IA-1

IB-2

0.09461805556

0.0625

Q-12

C-3

IA-1

IB-3

0.09461805556

0.0625

Q-8

C-0

IA-2

IB-3

0.08996539792

0.0553633218

Q-23

C-0

IA-2

IB-3

0.08996539792

0.0553633218

Q-12

C-0

IA-2

IB-3

0.08823529412

0.0553633218

Q-24

C-0

IA-2

IB-3

0.08823529412

0.0553633218

Q-24

C-1

IA-0

IB-1

0.08797440745

0.04653471438

Q-15

C-3

IA-1

IB-2

0.08680555556

0.0625

Q-15

C-3

IA-1

IB-3

0.08680555556

0.0625

Q-20

C-3

IA-0

IB-1

0.08632330247

0.02777777778

Q-3

C-3

IA-0

IB-2

0.08617283951

0.04

Q-19

C-3

IA-0

IB-1

0.08613040123

0.02334104938

Q-13

C-4

IA-0

IB-1

0.08295373472

0.0470982345

Q-15

C-0

IA-1

IB-3

0.0826446281

0.05876951331
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Q-7

C-0

IA-2

IB-3

0.08131487889

0.0553633218

Q-6

C-3

IA-0

IB-2

0.08024691358

0.04938271605

Q-6

C-3

IA-0

IB-3

0.08024691358

0.04938271605

Q-0

C-3

IA-2

IB-3

0.08

0.04

Q-3

C-3

IA-2

IB-3

0.08

0.04

Q-19

C-3

IA-2

IB-3

0.08

0.04

Q-7

C-0

IA-1

IB-3

0.07897153352

0.04499540863

Q-13

C-0

IA-2

IB-3

0.07792387543

0.05816608997

Q-15

C-0

IA-2

IB-3

0.07785467128

0.0553633218

Q-0

C-3

IA-1

IB-3

0.07725694444

0.05251736111

Q-17

C-3

IA-1

IB-2

0.07489583333

0.03210069444

Q-1

C-0

IA-2

IB-3

0.07439446367

0.0553633218

Q-15

C-3

IA-0

IB-2

0.07407407407

0.04938271605

Q-15

C-3

IA-0

IB-3

0.07407407407

0.04938271605

Q-22

C-0

IA-1

IB-3

0.07162534435

0.04499540863

Q-1

C-3

IA-1

IB-2

0.07118055556

0.05251736111

Q-1

C-3

IA-1

IB-3

0.07118055556

0.05251736111

Q-3

C-3

IA-1

IB-2

0.07114583333

0.03835069444

Q-6

C-0

IA-1

IB-3

0.06978879706

0.04499540863

Q-19

C-1

IA-0

IB-1

0.0675719511

0.03698224852

Q-21

C-4

IA-0

IB-1

0.06708266184

0.02294902671

Q-22

C-3

IA-1

IB-2

0.06684027778

0.04340277778

Q-22

C-3

IA-1

IB-3

0.06684027778

0.04340277778

Q-18

C-4

IA-0

IB-1

0.06643078316

0.03103594387

Q-13

C-3

IA-0

IB-2

0.06444444444

0.03160493827

Q-12

C-2

IA-0

IB-1

0.063735798

0.03833928309

Q-6

C-3

IA-1

IB-2

0.0625

0.04340277778

Q-6

C-3

IA-1

IB-3

0.0625

0.04340277778

Q-6

C-0

IA-2

IB-3

0.06055363322

0.04238754325

Q-18

C-3

IA-0

IB-1

0.05941358025

0.02777777778

Q-21

C-1

IA-0

IB-1

0.05905974206

0.02470889587

Q-21

C-3

IA-0

IB-1

0.05854552469

0.0301408179

Q-10

C-3

IA-1

IB-2

0.05815972222

0.03515625

197

Q-10

C-3

IA-1

IB-3

0.05815972222

0.03515625

Q-10

C-0

IA-1

IB-3

0.05693296602

0.03305785124

Q-11

C-0

IA-1

IB-3

0.05693296602

0.03305785124

Q-23

C-0

IA-1

IB-3

0.05693296602

0.03305785124

Q-0

C-3

IA-0

IB-1

0.05565200617

0.03260030864

Q-2

C-3

IA-0

IB-2

0.05555555556

0.02777777778

Q-2

C-3

IA-0

IB-3

0.05555555556

0.02777777778

Q-11

C-3

IA-0

IB-2

0.05555555556

0.02777777778

Q-11

C-3

IA-0

IB-3

0.05555555556

0.02777777778

Q-20

C-0

IA-2

IB-3

0.05543252595

0.01525951557

Q-23

C-3

IA-1

IB-2

0.0546875

0.03515625

Q-23

C-3

IA-1

IB-3

0.0546875

0.03515625

Q-2

C-0

IA-2

IB-3

0.05363321799

0.03114186851

Q-4

C-0

IA-2

IB-3

0.05363321799

0.03114186851

Q-11

C-3

IA-1

IB-2

0.05295138889

0.03515625

Q-11

C-3

IA-1

IB-3

0.05295138889

0.03515625

Q-21

C-0

IA-2

IB-3

0.05266435986

0.02339100346

Q-21

C-2

IA-0

IB-1

0.0515102613

0.02512483631

Q-16

C-0

IA-1

IB-2

0.05147416283

0.02573708141

Q-24

C-2

IA-0

IB-1

0.05070609266

0.02586923566

Q-6

C-2

IA-0

IB-1

0.05008666547

0.03056384175

Q-16

C-1

IA-0

IB-1

0.04941779175

0.02470889587

Q-14

C-3

IA-0

IB-1

0.04928626543

0.0301408179

Q-0

C-3

IA-1

IB-2

0.04892361111

0.02506944444

Q-0

C-4

IA-0

IB-1

0.04827234043

0.02478949751

Q-8

C-2

IA-0

IB-1

0.0481305796

0.03056384175

Q-14

C-0

IA-2

IB-3

0.04733564014

0.03114186851

Q-17

C-0

IA-2

IB-3

0.04698961938

0.03543252595

Q-17

C-4

IA-0

IB-1

0.04697148031

0.02697980987

Q-11

C-0

IA-2

IB-3

0.04671280277

0.03114186851

Q-18

C-3

IA-0

IB-2

0.04617283951

0.02419753086

Q-4

C-3

IA-1

IB-2

0.04427083333

0.02777777778

Q-4

C-3

IA-1

IB-3

0.04427083333

0.02777777778
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Q-3

C-3

IA-0

IB-1

0.0440779321

0.02777777778

Q-5

C-3

IA-0

IB-2

0.04320987654

0.02777777778

Q-5

C-3

IA-0

IB-3

0.04320987654

0.02777777778

Q-7

C-3

IA-0

IB-2

0.04320987654

0.02777777778

Q-7

C-3

IA-0

IB-3

0.04320987654

0.02777777778

Q-8

C-3

IA-1

IB-2

0.04253472222

0.02777777778

Q-8

C-3

IA-1

IB-3

0.04253472222

0.02777777778

Q-20

C-1

IA-0

IB-1

0.0422422568

0.01701323251

Q-9

C-2

IA-0

IB-1

0.04150162192

0.02295684114

Q-1

C-3

IA-0

IB-1

0.04031635802

0.0301408179

Q-3

C-2

IA-0

IB-1

0.03957813748

0.02895550448

Q-0

C-0

IA-2

IB-3

0.03916955017

0.02162629758

Q-19

C-2

IA-0

IB-1

0.03792633163

0.01304600605

Q-24

C-4

IA-0

IB-1

0.03763223178

0.02167786329

Q-14

C-0

IA-1

IB-3

0.03753902663

0.02295684114

Q-17

C-3

IA-0

IB-1

0.03751929012

0.01234567901

Q-2

C-3

IA-1

IB-2

0.03732638889

0.02126736111

Q-2

C-3

IA-1

IB-3

0.03732638889

0.02126736111

Q-13

C-3

IA-1

IB-2

0.03684027778

0.02126736111

Q-5

C-0

IA-2

IB-3

0.03633217993

0.02162629758

Q-23

C-3

IA-0

IB-1

0.03539737654

0.02334104938

Q-8

C-0

IA-1

IB-3

0.03489439853

0.02295684114

Q-5

C-0

IA-1

IB-3

0.03305785124

0.02295684114

Q-5

C-3

IA-1

IB-2

0.03298611111

0.02126736111

Q-5

C-3

IA-1

IB-3

0.03298611111

0.02126736111

Q-9

C-1

IA-0

IB-1

0.03041912283

0.01657979217

Q-3

C-0

IA-1

IB-2

0.03002659498 0.008925365641

Q-2

C-0

IA-1

IB-3

0.02938475666

0.01469237833

Q-16

C-4

IA-0

IB-1

0.02920995926

0.01460497963

Q-17

C-0

IA-1

IB-3

0.02762167126

0.00940312213

Q-23

C-2

IA-0

IB-1

0.02759167794

0.01827853576

Q-5

C-2

IA-0

IB-1

0.02743953793

0.01526290337

Q-10

C-3

IA-0

IB-1

0.02729552469

0.01740933642
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Q-0

C-1

IA-0

IB-1

0.02683974452

0.01789689153

Q-22

C-3

IA-0

IB-1

0.02671682099

0.015625

Q-9

C-4

IA-0

IB-1

0.02660099593

0.01717772748

Q-8

C-3

IA-0

IB-1

0.02633101852

0.0139371142

Q-23

C-4

IA-0

IB-1

0.02585930285

0.01717772748

Q-13

C-1

IA-0

IB-1

0.02570441047

0.01331360947

Q-12

C-1

IA-0

IB-1

0.02481515867

0.01255299158

Q-18

C-3

IA-1

IB-2

0.02472222222

0.01085069444

Q-22

C-4

IA-0

IB-1

0.02451788139

0.01242987777

Q-11

C-2

IA-0

IB-1

0.02416852767

0.01469237833

Q-22

C-2

IA-0

IB-1

0.02326655474

0.01703968138

Q-21

C-0

IA-1

IB-2

0.02294254276

0.01032342932

Q-15

C-2

IA-0

IB-1

0.02282100184

0.01703968138

Q-17

C-0

IA-1

IB-2

0.0214205598

0.01068883233

Q-20

C-0

IA-1

IB-2

0.02076283438

0.01014311088

Q-24

C-0

IA-1

IB-2

0.02071517312 0.009611687812

Q-4

C-0

IA-1

IB-3

Q-20

C-4

IA-0

IB-1

0.01925070167 0.005609053871

Q-20

C-2

IA-0

IB-1

0.01896316582

0.01149743807

Q-22

C-1

IA-0

IB-1

0.01888681335

0.01409659847

Q-4

C-3

IA-0

IB-2

0.01851851852

0.01234567901

Q-4

C-3

IA-0

IB-3

0.01851851852

0.01234567901

Q-0

C-2

IA-0

IB-1

0.01837634005 0.005563977592

Q-17

C-2

IA-0

IB-1

0.01774604572

Q-16

C-0

IA-2

IB-3

0.01771626298 0.008858131488

Q-4

C-2

IA-0

IB-1

0.01700707994

0.01004667438

Q-3

C-1

IA-0

IB-1

0.01687900583

0.01109886914

Q-0

C-0

IA-1

IB-3

0.01682277319

0.01190082645

Q-19

C-4

IA-0

IB-1

0.01649397918 0.009248709823

Q-13

C-0

IA-1

IB-2

0.01603007108 0.005472307218

Q-11

C-1

IA-0

IB-1

0.01565978009

Q-1

C-2

IA-0

IB-1

0.01507272836 0.007846077776

Q-1

C-1

IA-0

IB-1

0.01446851825 0.006990973255

0.0202020202
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0.01469237833

0.00826446281

0.01006700149

Q-0

C-0

IA-1

IB-2

0.01435239466 0.007474080217

Q-8

C-0

IA-1

IB-2

0.01434286241 0.007320769825

Q-18

C-2

IA-0

IB-1

0.01375780397 0.005221662564

Q-19

C-0

IA-1

IB-2

0.01367719345 0.008591736808

Q-7

C-3

IA-0

IB-1

0.0134066358 0.006944444444

Q-10

C-2

IA-0

IB-1

0.01334485251

Q-2

C-2

IA-0

IB-1

0.01246461386 0.007846077776

Q-4

C-0

IA-1

IB-2

0.01144664639 0.007474080217

Q-11

C-3

IA-0

IB-1

0.01128472222 0.006944444444

Q-12

C-4

IA-0

IB-1

0.01033879584 0.005110728837

Q-4

C-3

IA-0

IB-1

0.009548611111 0.004822530864

Q-15

C-1

IA-0

IB-1

0.009060301339 0.005917159763

Q-13

C-3

IA-0

IB-1

0.008969907407 0.004822530864

Q-2

C-1

IA-0

IB-1

0.0084954307 0.005662688337

Q-7

C-4

IA-0

IB-1

0.008462833861 0.005482299683

Q-11

C-4

IA-0

IB-1

0.007950022635 0.005110728837

Q-23

C-1

IA-0

IB-1

0.007488730551 0.004037986152

Q-14

C-0

IA-1

IB-2

0.007441511688 0.004832851955

Q-11

C-0

IA-1

IB-2

0.0073890843 0.004004340352

Q-6

C-4

IA-0

IB-1

0.007267722952 0.004074241738

Q-24

C-3

IA-0

IB-1

0.007233796296

Q-2

C-4

IA-0

IB-1

0.00718949751 0.004752195564

Q-13

C-2

IA-0

IB-1

0.00678109769 0.003961073891

Q-9

C-0

IA-1

IB-2

0.006582020266 0.004349884501

Q-14

C-2

IA-0

IB-1

0.006531153384 0.003395982417

Q-7

C-2

IA-0

IB-1

0.006107334779 0.003961073891

Q-12

C-0

IA-1

IB-2

Q-1

C-0

IA-1

IB-2

0.005902052929 0.004117933026

Q-15

C-4

IA-0

IB-1

0.00589298325 0.003155092802

Q-10

C-0

IA-1

IB-2

0.005816262658 0.002955792591

Q-4

C-1

IA-0

IB-1

0.005732598069 0.001890359168

Q-5

C-1

IA-0

IB-1

0.005732598069 0.001890359168

Q-10

C-1

IA-0

IB-1

0.005122985202 0.003232626033

0.00607681089
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0.00704190914

0.00390625

0.00378192113

Q-1

C-4

IA-0

IB-1

0.005033952014

Q-18

C-0

IA-1

IB-2

0.004737529431 0.001830192456

Q-10

C-4

IA-0

IB-1

0.00469932096 0.002784246265

Q-2

C-0

IA-1

IB-2

0.004586602102 0.003053498178

Q-14

C-4

IA-0

IB-1

0.004486373925 0.002695156179

Q-12

C-3

IA-0

IB-1

0.004340277778 0.003086419753

Q-4

C-4

IA-0

IB-1

0.004318334088 0.001810774106

Q-23

C-0

IA-1

IB-2

0.004295868404 0.002859675713

Q-22

C-0

IA-1

IB-2

0.004256150686 0.002765147543

Q-3

C-4

IA-0

IB-1

0.003954730647 0.002034585785

Q-6

C-3

IA-0

IB-1

0.003858024691 0.001736111111

Q-15

C-3

IA-0

IB-1

0.003472222222 0.001736111111

Q-7

C-0

IA-1

IB-2

0.003423667312 0.001208212989

Q-5

C-4

IA-0

IB-1

0.003066727026 0.001217564509

Q-8

C-1

IA-0

IB-1

0.002690126509 0.001747743314

Q-2

C-3

IA-0

IB-1

0.002604166667 0.001736111111

Q-5

C-3

IA-0

IB-1

0.00212191358 0.001205632716

Q-6

C-0

IA-1

IB-2

0.00200018429 0.001147047703

Q-5

C-0

IA-1

IB-2

0.001653845787 0.0009182736455

Q-8

C-4

IA-0

IB-1

0.001618107741 0.0009915799004

Q-9

C-3

IA-0

IB-1

0.001157407407 0.0007716049383

Q-7

C-1

IA-0

IB-1

0.001129741278 0.000629187593

Q-0

C-3

IA-0

IB-2

0.000987654321 0.0004938271605

Q-14

C-1

IA-0

IB-1

0.0008780662409 0.0004725897921

Q-16

C-3

IA-0

IB-1

0.0008680555556 0.0004340277778

Q-6

C-1

IA-0

IB-1

0.0005424995246 0.0002796389302

Q-15

C-0

IA-1

IB-2

7.15E-05

5.08E-05

Q-16

C-2

IA-0

IB-1

4.35E-05

2.17E-05

Q-1

C-3

IA-2

IB-3

0

0

Q-2

C-3

IA-2

IB-3

0

0

Q-4

C-3

IA-2

IB-3

0

0

Q-5

C-3

IA-2

IB-3

0

0

Q-6

C-3

IA-2

IB-3

0

0
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0.0016

Q-7

C-3

IA-2

IB-3

0

0

Q-8

C-3

IA-2

IB-3

0

0

Q-9

C-3

IA-2

IB-3

0

0

Q-10

C-3

IA-2

IB-3

0

0

Q-11

C-3

IA-2

IB-3

0

0

Q-12

C-3

IA-2

IB-3

0

0

Q-15

C-3

IA-2

IB-3

0

0

Q-20

C-3

IA-2

IB-3

0

0

Q-21

C-3

IA-2

IB-3

0

0

Q-22

C-3

IA-2

IB-3

0

0

Q-23

C-3

IA-2

IB-3

0

0

Q-24

C-3

IA-2

IB-3

0

0
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APPENDIX Q: HABITS OF MIND DATA: PLOTS WITH KEY
Table Q.1: Habits of Mind Key

Category #

Translation

0

Gender
0 = Female
1 = Male

1

Age
0 = 24 or younger
1 = Older than 24

2

Ethnicity
0 = White
1 = Black
2 = Hispanic
3 = Asian
4 = Native

3

Program
0 = Adult Ed Basic
1 = Adult Ed
2 = Adult High School
3 = Adult Ed-ESL
4 = Family Literacy

4

Low Income
0 = Not low income
1 = Low income
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Question
#

Habits of Mind

Translation

Persisting

When I start something, I keep laughing, learning, and trying
until I succeed.

Managing Impulsivity

I breathe deeply in and out and think before acting. I am
willing to delay gratification to attain long-term goals.

Listening with Empathy and
Understanding

I listen to understand others' thoughts and feelings before
trying to be understood.

Thinking Flexibly

I consider options and think about things from another
person's point of view.

Thinking about Thinking
(Metacognition)

I am aware of how I am thinking and feeling when I am
trying to solve a problem.

Striving for Accuracy

I check my work for quality and try to be accurate and
precise in everything I do.

6

Questioning and Posing
Problems

I think of, and ask questions to deepen my learning and
contribute to others' learning.

7

Applying Past Knowledge to
New Situations

I trust what I already know and use it in new ways and
circumstances to solve problems.

8

Thinking and Communicating
with Clarity and Precision

I think about what I'm saying. I speak in a way that my
audience will understand my thoughts and my heart.

9

Gathering Data through all the
Senses

I use all my senses (sight, hearing, touching, smelling,
tasting) to learn and answer questions I might have about life
and learning.

10

Creating, Imagining, Innovating I try new things and think about familiar things in new ways.

11

Responding with Wonderment
and Awe

I have a sense of wonderment about the world. I enjoy
finding things to celebrate. I pause to enjoy the moment.

Taking Responsible Risks

I am willing to take a chance to try new things. I try to live
life without regret.

Finding Humor

I laugh at life, circumstances, and myself, without making
fun of other people.

14

Thinking Interdependently

I enjoy working with, and learning from, others.

15

Remaining Open to Continuous I am a continual learner. I reflect on, and learn from, others
Learning
and my experiences and easily admit what I don't know.

16

Currently, to what degree do you feel you use these Habits
when you are tackling academic challenges?

17

Currently, to what degree do you feel you use these Habits
when you are tackling life-challenges?

0
1
2
3
4
5

12
13
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Figure Q.1: Habits of Mind Survey Data Plots
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APPENDIX R: HABITS OF MIND: DIFFERENCE RANKS BY SSE AND MSE
Table R.1: Habits of Mind: Difference Ranks by SSE and MSE
Independent
Category
Independent Independent SSE (Sum
Question Number
Value 1
Value 2
Squared Error)

Max Squared Error

Q-15

C-2

IA-2

IB-3

1.469387755

0.7346938776

Q-6

C-2

IA-2

IB-3

1.142857143

0.7346938776

Q-14

C-2

IA-2

IB-3

1.112244898

0.7346938776

Q-13

C-2

IA-2

IB-3

1.102040816

0.7346938776

Q-8

C-2

IA-2

IB-3

1.020408163

0.5102040816

Q-15

C-2

IA-1

IB-3

0.9624291115

0.5789224953

Q-15

C-2

IA-0

IB-3

0.9541939322

0.6478286734

Q-9

C-3

IA-3

IB-4

0.875

0.5625

Q-9

C-2

IA-1

IB-3

0.8369565217

0.5303638941

Q-3

C-2

IA-2

IB-3

0.806122449

0.5102040816

Q-5

C-2

IA-2

IB-3

0.806122449

0.5102040816

Q-6

C-2

IA-0

IB-3

0.7995240928

0.5353955979

Q-8

C-2

IA-0

IB-3

0.7804878049

0.500297442

Q-9

C-2

IA-0

IB-3

0.755502677

0.500297442

Q-11

C-2

IA-1

IB-3

0.7459829868

0.5146502836

Q-13

C-2

IA-1

IB-3

0.7450378072

0.5146502836

Q-11

C-2

IA-0

IB-3

0.7221891731

0.4663890541

Q-13

C-2

IA-0

IB-3

0.7079119572

0.4663890541

Q-14

C-2

IA-1

IB-3

0.6965973535

0.3445179584

Q-8

C-2

IA-1

IB-3

0.6939981096

0.4839319471

Q-6

C-2

IA-1

IB-3

0.6892722117

0.4689272212

Q-14

C-2

IA-0

IB-3

0.6844140393

0.3426531826

Q-9

C-2

IA-2

IB-3

0.6530612245

0.3265306122

Q-11

C-2

IA-2

IB-3

0.6530612245

0.3265306122
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Q-9

C-3

IA-1

IB-4

0.5972222222

0.25

Q-1

C-2

IA-2

IB-3

0.5816326531

0.3265306122

Q-0

C-3

IA-0

IB-3

0.5740625

0.4225

Q-11

C-3

IA-3

IB-4

0.555

0.3025

Q-5

C-2

IA-1

IB-3

0.5276465028

0.3073015123

Q-5

C-3

IA-1

IB-3

0.5138888889

0.3402777778

Q-5

C-3

IA-1

IB-4

0.5138888889

0.3402777778

Q-8

C-3

IA-0

IB-3

0.508125

0.37515625

Q-2

C-2

IA-0

IB-3

0.504164188

0.3146936347

Q-0

C-3

IA-2

IB-3

0.502082094

0.3146936347

Q-0

C-3

IA-3

IB-4

0.5

0.25

Q-10

C-2

IA-2

IB-3

0.5

0.3265306122

Q-6

C-3

IA-2

IB-3

0.493753718

0.3426531826

Q-6

C-3

IA-0

IB-3

0.49

0.34515625

Q-8

C-3

IA-2

IB-3

0.4651992861

0.2879238548

Q-5

C-2

IA-0

IB-3

0.4619274242

0.2879238548

Q-4

C-2

IA-1

IB-3

0.4617202268

0.2722117202

Q-3

C-2

IA-0

IB-3

0.4535990482

0.262343843

Q-2

C-2

IA-2

IB-3

0.4387755102

0.25

Q-4

C-2

IA-2

IB-3

0.4387755102

0.25

Q-7

C-3

IA-0

IB-3

0.435

0.3025

Q-9

C-3

IA-0

IB-3

0.4171875

0.275625

Q-1

C-3

IA-0

IB-4

0.409375

0.21390625

Q-0

C-2

IA-2

IB-3

0.3979591837

0.25

Q-0

C-2

IA-0

IB-2

0.3963869903

0.2916752662

Q-16

C-3

IA-3

IB-4

0.395

0.25

Q-6

C-3

IA-1

IB-3

0.3888888889

0.25

Q-10

C-2

IA-0

IB-3

0.3816180845

0.2147531231

Q-7

C-2

IA-2

IB-3

0.3775510204

0.25

Q-1

C-3

IA-1

IB-4

0.375

0.25

Q-6

C-3

IA-3

IB-4

0.375

0.25

Q-7

C-3

IA-3

IB-4

0.375

0.25

Q-7

C-3

IA-2

IB-3

0.3700178465

0.2147531231
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Q-7

C-2

IA-0

IB-3

0.3548483046

0.25

Q-7

C-3

IA-1

IB-3

0.3472222222

0.25

Q-14

C-3

IA-1

IB-3

0.3472222222

0.25

Q-14

C-3

IA-1

IB-4

0.3472222222

0.25

Q-7

C-2

IA-1

IB-3

0.3471172023

0.2084120983

Q-3

C-2

IA-1

IB-3

0.3461720227

0.2084120983

Q-5

C-3

IA-0

IB-3

0.3446875

0.25

Q-5

C-3

IA-0

IB-4

0.3446875

0.25

Q-9

C-3

IA-2

IB-3

0.3402736466

0.237953599

Q-10

C-2

IA-1

IB-3

0.3343572779

0.1986058601

Q-2

C-2

IA-1

IB-3

0.3270321361

0.1797022684

Q-2

C-3

IA-2

IB-4

0.3236912552

0.1338488995

Q-13

C-3

IA-0

IB-3

0.32

0.15015625

Q-0

C-3

IA-1

IB-3

0.3194444444

0.25

Q-3

C-3

IA-1

IB-4

0.3194444444

0.1736111111

Q-17

C-2

IA-2

IB-3

0.3163265306

0.1836734694

Q-4

C-2

IA-0

IB-3

0.3114217728

0.1927424152

Q-15

C-3

IA-0

IB-3

0.3096875

0.21390625

Q-11

C-3

IA-2

IB-3

0.2917787032

0.2102558001

Q-13

C-3

IA-2

IB-3

0.2872575848

0.1303033908

Q-13

C-3

IA-1

IB-3

0.2855555556

0.1469444444

Q-17

C-3

IA-0

IB-4

0.2834375

0.2025

Q-1

C-2

IA-0

IB-3

0.2816775729

0.1719214753

Q-14

C-3

IA-0

IB-3

0.2796875

0.2025

Q-14

C-3

IA-0

IB-4

0.2796875

0.2025

Q-2

C-3

IA-0

IB-4

0.26875

0.09765625

Q-4

C-3

IA-1

IB-3

0.2661111111

0.1469444444

Q-5

C-3

IA-2

IB-3

0.2629387269

0.1719214753

Q-5

C-3

IA-2

IB-4

0.2629387269

0.1719214753

Q-10

C-3

IA-0

IB-4

0.2609375

0.13140625

Q-13

C-3

IA-3

IB-4

0.255

0.09

Q-0

C-2

IA-1

IB-2

0.2544944254

0.1876880714

Q-2

C-3

IA-3

IB-4

0.245

0.16
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Q-12

C-2

IA-1

IB-3

0.2419659735

0.1706049149

Q-9

C-3

IA-0

IB-1

0.2394097222

0.13140625

Q-11

C-3

IA-1

IB-4

0.2361111111

0.1736111111

Q-8

C-3

IA-1

IB-3

0.2361111111

0.1736111111

Q-17

C-3

IA-2

IB-4

0.2344586556

0.1669021416

Q-17

C-2

IA-1

IB-3

0.2320415879

0.1209829868

Q-10

C-3

IA-0

IB-3

0.2309375

0.17015625

Q-15

C-3

IA-2

IB-3

0.2296252231

0.1719214753

Q-2

C-2

IA-0

IB-2

0.2286539839

0.1605579769

Q-12

C-2

IA-0

IB-3

0.2263533611

0.1619571684

Q-9

C-3

IA-1

IB-3

0.2222222222

0.1111111111

Q-14

C-3

IA-2

IB-3

0.2177275431

0.1522903034

Q-14

C-3

IA-2

IB-4

0.2177275431

0.1522903034

Q-1

C-3

IA-1

IB-3

0.215

0.1225

Q-0

C-2

IA-0

IB-3

0.2144556811

0.1005353956

Q-12

C-2

IA-2

IB-3

0.2142857143

0.1275510204

Q-16

C-2

IA-2

IB-3

0.2142857143

0.1275510204

Q-11

C-3

IA-1

IB-3

0.2077777778

0.1469444444

Q-0

C-2

IA-1

IB-3

0.2074669187

0.09936200378

Q-9

C-3

IA-2

IB-4

0.2030785247

0.06874628198

Q-17

C-2

IA-0

IB-3

0.2013682332

0.1165972635

Q-16

C-2

IA-1

IB-3

0.1968336484

0.09936200378

Q-3

C-3

IA-3

IB-4

0.195

0.1225

Q-1

C-2

IA-1

IB-3

0.1904536862

0.09936200378

Q-16

C-3

IA-0

IB-3

0.19

0.105625

Q-16

C-3

IA-1

IB-3

0.1866666667

0.1111111111

Q-16

C-3

IA-2

IB-3

0.1824628198

0.09444378346

Q-1

C-3

IA-2

IB-4

0.1776472338
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0.0007518210198

Q-2

C-0

IA-0

IB-1

0.001648771267

0.0008485822306

Q-14

C-2

IA-0

IB-1

0.001371944191

0.0007312350084

Q-8

C-0

IA-0

IB-1

0.001130812854

0.0007502835539

Q-0

C-0

IA-0

IB-1

0.00105557656

0.0006359168242

Q-5

C-3

IA-3

IB-4

0

0

Q-14

C-3

IA-3

IB-4

0

0
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APPENDIX S: OPEN AND AXIAL CODES
Table S.1: Open and Axial Codes
Number Axial Code
Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others

Student Source of
ID #
Data

Date

Text

The adult education staff
Student
is awesome. I enjoy
51982 Satisfaction 11/11/2020
everything and thanks
Survey
for motivating me.
42386 Interview
Student
94513 Satisfaction
Survey
Student
14516 Satisfaction
Survey
Student
56359 Satisfaction
Survey

Relational Trust 1 Personal Regard
for Others

17321 Interview

Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others

Student
49965 Satisfaction
Survey
Student
11193 Satisfaction
Survey
Student
11908 Satisfaction
Survey
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2/3/2021

The teachers are nice,
everything.

2/15/2021

Every staff here is so
nice.

2/2/2021 How nice the staff is.
Easy communication
2/11/2021 between teachers and
students.
The teachers here,
everybody is nice. I
congratulate the
1/28/2021 Principal and the
teachers for their
concern with the
students.
1/22/2021 The love from everyone
A lot of the staff and
1/21/2021 how the teachers pushes
us to do our work
1/20/2021

Love how comfortable
the staff make me feel.

Relational Trust 1 Personal Regard
for Others

12621 Interview

Everyone’s nice. They
want you to succeed and
they will be on top of
you if you are
struggling, like they'll
help you if you are
struggling in something.
2/11/2021
They’re just really all
around good people
here. They were very
helpful and nice to us
always. Everyone is very
helpful, not what I
expected.

Relational Trust 1 Personal Regard
for Others

Student
12623 Satisfaction
Survey

1/22/2021 My teachers' cooperation
Love the teachers. Very
good and determined
teachers. My high school
teacher helped me,
1/21/2021
texting and answering
his phone when I needed
him. He should get a
raise.
The people who work
here are nice. Yah,
2/3/2021
teachers take care of
you.

Relational Trust 1 Personal Regard
for Others

Student
12657 Satisfaction
Survey

Relational Trust 1 Personal Regard
for Others

12679 Interview

Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others
Relational Trust 1 Personal Regard
for Others

Student
12680 Satisfaction
Survey
Student
14546 Satisfaction
Survey
Student
35238 Satisfaction
Survey

Relational Trust 1 Personal Regard
for Others

That the teacher and
Student
everyone support it bring
59179 Satisfaction 12/16/2020 confidence in yourself
Survey
and make me want to do
and learn more.
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1/25/2021 Teachers are patient

1/27/2021

The staff are really
friendly.

2/15/2021 The teachers care.

Relational Trust 1 Personal Regard
for Others

65738 Interview

Relational Trust 1 Personal Regard
for Others

Interview/S
tudent
70007
Satisfaction
Survey

Relational Trust 1 Personal Regard
for Others

74585 Interview

222

That you care, for
number one. Well the
teachers, they’re willing
to help me out because I
want to learn and they’re
really taking a big
responsibility helping
me out. So they don’t
have to come here and
help me out, but they do,
and that mean a lot to
1/28/2021 me. So that is really the
reason why I try more
hard because I know I
gots somebody helping
me. I know they care. It
ain’t nothing that I don’t
think; I know it now. At
first, I said, “They
probably doing that
because of they job.” I
see daily, you know,
how they care.
All people here is very
gentle/helpful. I am very
happy here because all
people is working here is
very help me. I feel that
support for me. There is
the custodian, to the
2/4/2021
Director l. The other
time I have a problem,
and you family help. I
thank you for my life.
All people here. All the
staff are likeable. I love
my teacher.
What is it, what is the
word? I was just going
to say the teachers text
me and get up with me if
2/2/2021 I needed some help or
something… yeah. You
all are very responsive,
extremely responsive.
The responsiveness of

Relational Trust 1 Personal Regard
for Others

83430 Interview

Relational Trust 1 Personal Regard
for Others

85328 Interview
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my teachers always text
me in the morning, get
me to come to school,
yeah. They’re very
invitational. They
always want me to come
and get done. They just
won’t leave me dry, not
knowing where I’m at in
my school or whatever
other questions I have.
very caring and loving
people. Honestly, I enjoy
it here because of how
well connected and how
involved my teachers are
with me, and basically
all of the staff here, as a
whole. I never forget
about my teachers. I
1/28/2021 check up on them. Even
when we’re not her., I
make sure they’re okay.
How involved
everybody is in my life,
how much I truly do care
about them and how
much the school as a
whole means to me as a
person.
The teacher care.
Teachers have patience
and try to help us no
matter what, seeing that
we give up, but they try
to encourage us, just
keep listening and
understanding that
2/9/2021
sometimes we get a little
confused, but they bring
us back on track. Yeah. I
look forward to my
teachers; I really do.
They help us a lot. We
can call them in school
and out of school, so that

make a big difference to
me. Sometimes when I
can’t make it, something
go wrong, they’ll email
me and let me know
what going on, or try to
call and verify that I’m
okay, is my family okay.
So it makes a difference.
It makes you feel like
you loved. Just the love.
You’re loved. Yeah, it’s
like a family, another
family, and I really do
admire that and
appreciate that. They just
be glad to see you, no
matter what. Don’t
matter when you come
or how you come. They
always ask you, “Is you
okay? Is everything okay
with you. Is you okay?”
That makes you feel like
somebody care.
Sometimes you look for
that. Some days you
might have a rough day,
or you might have a
rough… no telling what
could go wrong, but just
to think that somebody
that don’t really know
you is concerned and
care about you. That
mean a lot to me. That
mean a lot to me.
Yeah, cause I don’t get...
no matter what… even
down to the
housekeepers, anybody,
it always a welcome.
They ask you, “How you
doin? Good morning.
Everything okay with
you? You need some
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help with anything?” It
makes you feel like
you’re not just walking
into a building. It’s like
you walking into like a
home, and I’m happy. I
am proud to have the
help and let other people
know that this school
care about you. Come
see.
My teacher is wonderful.
She has made sure to
keep in touch with me as
1/22/2021
much as possible and has
pushed me to want to
finish.
My proctor and the
Principal are honestly
some of the sweetest
people one could know
and they will do
anything to make sure
you get where you want
1/25/2021
to go if you're willing to
help yourself. Everyone
I've met, personally have
such kind hearts and are
so eager to help you.
Would definitely
recommend.
The teachers. They’ve
helped me a lot, and I
feel like I’ve
accomplished
something. I know the
teachers only want
2/11/2021
what’s best for me, and I
respect that from all the
teachers. I motivate
myself to come here, and
the teachers motivate me
to come here.

Relational Trust 1 Personal Regard
for Others

Student
94690 Satisfaction
Survey

Relational Trust 1 Personal Regard
for Others

Student
97257 Satisfaction
Survey

Relational Trust 1 Personal Regard
for Others

97669 Interview

Relational Trust 1 Personal Regard
for Others

Student
The teachers and the
97678 Satisfaction 12/16/2020
staff are nice.
Survey
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Relational Trust 1 Personal Regard
for Others

Student
99644 Satisfaction
Survey

2

Relational Trust Integrity

12621 Interview

3

Relational Trust Respect

63441 Interview

Relational Trust 3
Respect

Student
11908 Satisfaction
Survey

3

Relational Trust Respect

65738 Interview

3

Relational Trust Respect

70007 Interview
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1/22/2021 The staff being helpful.
They will not steer you
wrong. They will help
you. I’d say they’re
always 100% honest
about anything. Like,
they will tell you
2/11/2021
whether or not if it’s a
good idea or not. They
leveled with me with the
GED transfer,
transitioning into high
school diploma.
How I look at trust, like
doing something behind
2/3/2021
my back. My teachers is
not going to do that.
1/20/2021

They respect me just as I
respect them.

I trust you a whole lot. I
feel like I can tell you
things and I know it’s
not going to get back
out. But whatever I’m
telling you, I feel like
I’ve got somebody
telling me the right thing
to do. You all ain’t
telling me nothing
wrong to go do. You
1/28/2021
got... your teachers, you
know, you keep your
teachers around and they
not the only ones in life,
you … stay and help, do
all this, for number one.
I’m glad for you. And
you ain’t looking at
people like you got
yours and I ain’t got
mine and I don’t care.
I am very nervous
2/4/2021
before. You are the

Director, the Principal.
It’s normal. I am very
happy because you
understand me.
3

Relational Trust Respect

4

Relational Trust Competence

4

Relational Trust Competence

Relational Trust 4
Competence
4

Relational Trust Competence

4

Relational Trust Competence

Student
94496 Satisfaction
Survey
Student
42386 Satisfaction
Survey

42386 Interview

2/8/2021

Being respectful to
teachers and classmates

1/26/2021 I get skills and learning.
When teachers help me,
which normally I don’t
need help, but when I do
ask for help, they’re
2/3/2021
always there and
actually help me to be
successful. I mean that’s
why teachers are here.

Student
Learning new things and
56359 Satisfaction 1/28/2021
having good teachers
Survey
Student
Learning what I need to
86618 Satisfaction 11/11/2020
learn
Survey
What help me. The
teacher. The teacher help
me because, well, she
speaks Spanish, so
sometimes I don’t
understand so sometimes
she explain in Spanish,
which is good. But she
help a lot to all the
student, so that’s great.
Good teachers. My ESL
17321 Interview
1/28/2021
teacher is good teacher,
and, eh, she have the
ability of think very fast,
change the subject,
correct the
pronunciation, and this
and that, but make me
feel a lot better stay here.
She help a lot to all the
student, so that’s great. I
am amazed at the
227

educational quality that
the school delivers in
ESL.
Relational Trust 4
Competence

Student
49965 Satisfaction
Survey

4

Relational Trust Competence

12621 Interview

4

Relational Trust Competence

12679 Interview

Relational Trust 4
Competence

Student
14854 Satisfaction
Survey

4

Relational Trust Competence

74585 Interview

4

Relational Trust Competence

85328 Interview
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1/22/2021 They are helpful.
They’re really good.
Teachers and everyone’s
very helpful. From a
personal… from me
being in regular high
school, it’s way different
because they’re actually
here to help, and they’re
not here to judge you if
2/11/2021 you don’t know
anything. It’s okay not to
know anything. It’s okay
not to stress over
anything if you don’t
know it because they’ll
help you get to know it.
They’ll give you the
right materials for you to
know.
I trust the teachers too
much because I saw
2/3/2021 every day that they try to
help us to learn to speak,
all of those things.
11/9/2020 I get help learning math.
I can rely on the staff.
Ya’ll are really helpful
with me in the classroom
2/2/2021 and out of the classroom.
You all answer the
questions I have as best
you can.
They go over stuff with
you. If you really don’t
understand, they sit one2/9/2021
on-one and go over to
make sure you
understand what you

going through, and what
you got to do. And no
matter how many times
you have to do it, they
do it with a smile, and
I’m proud of that. I’m
proud of that. I learned...
in my reading… I used
to go through my
reading pretty fast. My
teacher, the teacher of
my reading, she make us
aware and pay attention
to what you doing and
think about it, just don’t
write it down, think
about what you writing
and how you writing and
proofread yourself, just
because we do make
mistakes and a lot of
times you can write
something down, but
when you proofread it,
it’s not that what you
was thinking about, you
just writing. She make
me pay more attention to
what I’m doing reading
the word cause she’s
preparing me to take my
GED and she tell us that
we have to pay attention,
listen, and then she give
us little side work to do
on the side, and it make
a difference. And if we
got a question, we can
go to my reading teacher
day or night, and that’s
the part about school and
about the teachers that I
respect the most because
they never tell you no.
They always willing,
“Okay, come on, let’s
229

see what we can get
done, or we’ll find some
practice and practice on
this and you’ll catch on a
little bit more, and
they’ve got the time for
one-on-one. They don’t
tell you you can’t do.
They say, “Yes you
can.” Or I say, “I’ll skip
it,” and they say, “Well,
let’s go about it a
different way; let’s go
about it this way.” We
look at… sometimes
they make us look at
little films to teach us, to
show us a little math,
and math have little
films about math. My
teacher make up a lot of
little papers and
something we kind of
stumble on, she make us
up little papers for us to
practice our math, and
she got that one-on-one
time, so it makes you
realize that you’re not by
yourself. I feel like
there’s no way for me
not to fail if I keep my
mind open and believe in
them, they can believe in
me, I sure do.
The different ways how
the teachers… the
different ways how they
go about teaching us.
Sometimes they teach us
with a group, and
sometimes they teach us
individual. It all depends
on what you need. And
the materials… You can
find they tell you how
230

4

Relational Trust Competence

Student
95670 Satisfaction
Survey

1/21/2021

4

Relational Trust Competence

97669 Interview

2/11/2021

Relational Trust 4
Competence

4

Relational Trust Competence

Student
97678 Satisfaction 12/16/2020
Survey
Student
99278 Satisfaction
Survey

2/11/2021

5 Trust in Self

42386 Interview

2/3/2021

5 Trust in Self

63441 Interview

2/3/2021

5 Trust in Self

5 Trust in Self

Student
49965 Satisfaction
Survey
Student
11908 Satisfaction
Survey

5 Trust in Self

11909 Interview

5 Trust in Self

12621 Interview

5 Trust in Self

12679 Interview
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1/22/2021

you be here, and they
help… they give you
homework, or they tell
you you can go the
website and find stuff if
you can’t be here.
If you need help with
anything, the teacher
will help you and show
you ways you can
understand better.
I didn’t experience
teachers really helping
me in high school, but I
have here.
They help you. Teachers
push us to do our best
that we can do.
My teachers are doing a
great job, teaching me
work, and helping others
when they need help.
Well I believe I can get
done with school as long
as I’m completely
focused.
I want to get my GED,
probably next month.
That’s what I believe.
You got this. Trust in
your teachers and God.

You are intelligent
1/20/2021 enough to complete this
program successfully.
I believe that I’m going
2/8/2021
to graduate.
I just keep believing in
myself and the hope of
2/11/2021 people. I want to become
a better person for
myself and for others.
That I can do it. I can do.
2/3/2021 I don’t know how much
future, like 2 years, 4

5 Trust in Self

5 Trust in Self

5 Trust in Self

5 Trust in Self

5 Trust in Self

5 Trust in Self

years, but there’s too
much life, so now I think
that I’m gonna make it. I
don’t know when, but
I’m gonna make it.
The sky is the limit!!
1/22/2021 Never say you can't do;
it's better late than never!

Student
12758 Satisfaction
Survey
Student
35238 Satisfaction 2/15/2021 I will receive it this time
Survey
Student
Anythng is possible;
59179 Satisfaction 12/16/2020
hold on to your dream.
Survey
Well, looking at the
people that done
graduated, they can do it,
I can do it. It might take
me… It taking me a little
65738 Interview
1/28/2021 longer, but I’m trying.
At least I’m trying about
it, so, you know, when I
do get it, I can say I
worked hard to get it.
And I know I do.
I feel a lot better about
myself now that I’m
74585 Interview
2/2/2021 almost done with school.
I’ve got one more test to
take and then I’m done.
I feel like I’m more
inspired to be a better
person. The staff as a
whole has helped me be
successful, like, them
showing me what I can
do and what I’m capable
of doing, and really me
83430 Interview
1/28/2021
surprising myself of
what I am capable of
doing. Honestly, two
years ago, I doubted
myself on a mental state
when it came to really
my work and how I was
doing it, but due to them,
232

5 Trust in Self

85328 Interview
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due to my teachers
showing me how to do
things… like … I just
had an interaction in the
class where I didn’t
get… where my math
was right, but my
outcome or the problem
was wrong, and I said,
and this is my personal
quote, “I’m not retarded;
I’m just slow.”
And they said, “Don’t
call yourself that
because you’re neither
one of those things.”
And I was like, “Oh,
okay.”
Cause when we stopped
going to school, I be
lost. I was like, “I don’t
know what I’m going to
do. I don’t know what
I’m going to do.” But
then we had good
teachers that left
pamphlets out and left
out stuff for us to do and
we able to call them or
email them and stuff, so
it just wasn’t like you
was out there. You had
2/9/2021
them, but you just
couldn’t see them. You,
know it was just a phone
call way, or a computershot away. I felt like I
still had ‘em, so I still
stayed there because out
there when the schools
closed and stuff, it was
kinda lost for a little
minute, you get scared.
You miss... you miss
your guidance. It’s not
like they be 24 hours

with you, but you kind
of miss that guidance.
Once you realize that
you got that guidance,
you like, “Okay, I just
go back to school when
they get ready, just stay
focused. Then you get
on your computer and do
your stuff like you got,
you can do on the
computer. You can do
your WIN, you can do
your different stuff on
your computers, so it
just was a different way
of teaching at that time.
But we still was
learning, thank the Lord.
And I thank the Lord for
the internet and the
different things that we
can get on and take us
along the way. It was
sad, but we was still
blessed. Yeah. I learned
that I’m capable, and I
learned what I learned,
and I learned this with
the help of the teachers.
Just believe that… take a
chance. Believe in
yourself. You might be
surprised who you might
save along the way, who
you might bring home.
They are so far down,
just give up. If you look
at my story, and realize
that I overcome a whole
lot. No matter how it
was, I still made it, you
can too. Just believe.
That’s right. Just
believe. With hope
there’s a future. There’s
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a good future waitin’ on
you, but you got to
believe. You gotta
believe in yourself. All
you got to do is believe
in yourself. That’s my
ultimate goal and to
realize that even me, I
can make it. I learned
not to second-guess
myself, to believe that I
can instead of say, “I
don’t think I can do
that.” I know I can do it,
and I can accomplish it.
This is my testimony and
my belief for my future,
that I believe that one
day I can be able to say,
“I made it. My pictures
on the wall. I
graduated!!! I
graduated.” I’m looking
forward to that day, but
I’m going to miss too in
a way because then I
realize I accomplished
the goals that I need to
be here, and the time
here be almost like
ended, but on a good
note. That I came in,
didn’t really do what I
thought I could at the
beginning, but in the
end, I accomplished a
world that I’m not scared
to go out and face
anymore. Yeah. This
gonna be my story, and a
chapter ended, but it
gonna end with good
note. And for that I look
forward to it. I don’t
want to rush it, but I
look forward to it. I look
235

forward to it. Because
then I know that all the
teachers, and all the
learning that I learn, that
I did accomplish what I
set out to be, and my
teachers be proud to
know that they help
another student test the
waters. Yeah, I feel more
like I can do it. I really
can do it this time. I
learned that I can do
anything if I believe in
myself. Thank you all.
God bless
5 Trust in Self

5 Trust in Self

Student
95617 Satisfaction
Survey

97669 Interview

Trust the
6
Environment

51982

6

Trust the
Environment

24852

6

Trust the
Environment

46357

6

Trust the
Environment

26953

1/22/2021 You can!

It's very complicated but
I know I can do it. I
2/11/2021 believe that I can do it,
can pass it. As whenever
I first came here, I didn’t
believe in myself.

Student
They're like a family
Satisfaction 11/11/2020
there.
Survey
Student
Everything is good. I
Satisfaction 1/22/2021
like everything.
Survey
Student
Satisfaction 12/16/2020 Everything is good.
Survey
Student
Satisfaction
2/4/2021 Friendly atmosphere.
Survey

236

6

Trust the
Environment

17321 Interview

237

I didn’t know the school
before, so for me, I
discover this, and that is
one of the point what
make me feel better,
safer, protected because
oh, this I have. I found
nice people. The
environment here is nice,
and a nice place for to
stay, with air
conditioning. The school
provide everything, so
no complaint, absolutely.
I feel more safe when I
communicate with the
people, and here in
communication with
other student, with
teachers. So I feel a lot
better. Maybe I was too
alone without the
speaking, without
1/28/2021
talking to the people,
and that what I need, I
don’t know, but I just
know now that I really
need to learn a lot of
English. Yes, yes, so I
told my teacher I realize
one thing. I say, “Do you
realize how many papers
you give to us?” When I
check, was 900. 900 for
the copy, and we have to
work. I don’t see other
places where they do
this. This is money,
time, program. The
people who create the
program for this is an
investment. So we need
more to be coming here.
I see how much you are
worry about what you
are doing. And I am

happy because you are
really good. Yes! I never
see a principal going
there and this and that.
Oh, it’s important. So
that is why I said, “She’s
a good teacher because I
know I was working
with teachers.”

6

Trust the
Environment

6

Trust the
Environment

6

Trust the
Environment

6

Trust the
Environment

6

Trust the
Environment

6

Trust the
Environment

Student
49965 Satisfaction
Survey
Student
11226 Satisfaction
Survey

1/22/2021 The support was good.

Everything was good
1/26/2021 and smooth. You are in
the best hands.
I now feel like I won’t
be judged. I feel like
12621 Interview
2/11/2021
nobody will treat me like
I’m stupid or special.
When you came to the
school, everybody is like
smile and say you,
“Good morning” and try
12679 Interview
2/3/2021 to have a conversation
with you, “How you
doing?” So I like it
because I hear too
English here.
I think that it is a great
Student
place. I can finally say I
59179 Satisfaction 12/16/2020 found peace with myself
Survey
just being here and
learning other things.
In my country, the
70007 Interview
2/4/2021
people in the schools,
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6

Trust the
Environment

83430 Interview

6

Trust the
Environment

85328 Interview
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people work, de, de, de
[basically are very taskoriented, impersonal].
Here, I can see you love.
People should register
and give it a try.
I would entrust my life
to some of the staff here,
to like my teachers, and
to some administrators. I
1/28/2021 feel like the entire
system here is really… I
don’t want to sound
cliche, but like a special
place.
They are all ready to
help. That’s the best part
of it all. You might be
can’t read or can write,
but you’re somebody.
And they treat you like
somebody, so that’s the
best part of this is all
people treating you the
way you want to be
treated, even though you
might don’t say it, but
they don’t judge you and
just make you feel like,
“Okay, I handle this a
2/9/2021 little bit more because
they not fussin’ at me
because I’m not good at
this, I’m not good at
that.” They say, “We’ll
work together until you
get to where you need to
be. And once you start
gettin’ to where you
need to be, you start
seeing the shells start
falling off, see the
person, instead of seeing
the binders that they put
up. When you do
accomplish it,

everybody’s happy for
you, not just you.
Everybody’s happy, and
it makes you feel like, “I
did it. I did it.” And I
thank you for taking the
time out to take up time
with us. You know,
because it’s a journey,
but it’s a journey that we
all go down together. I
trust the school almost
with my life because I
feel like when I’m here,
I’m safe. I don’t have to
worry about nobody
coming an bothering me
or nothing because I feel
safe. I don’t have to feel
scared. I feel like if
something was to go
wrong, where I could
find someone and talk to
them about it, and you
would be willing to
listen, so I feel
completely safe here.
Even when times get
hard, times get bad, you
always got somebody
here to talk to, and that’s
the best part of it all.
You got somebody you
can go to and talk to
when it doesn’t seem
like they get kinda
rough. You never know.
You might save
somebody from killing
themself one day, or
save somebody from
getting hurt. Just a kind
word from somebody,
just to say, “Good
morning. How are you
doin?” You just don’t
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know what that mean to
people sometimes. When
you don’t have nobody
who really seem to care,
but you be surprised at
who care when you walk
through this door. So I
thank God for you all,
and thank the Lord that
someone allowed for us
to be together some
kinda way, so it’s a
blessing in disguise.
That’s the best part of it
all. You might be can’t
read or can write, but
you’re somebody. And
they treat you like
somebody, so that’s the
best part of this is all
people treating you the
way you want to be
treated, even though you
might don’t say it, but
they don’t judge you and
just make you feel like,
“Okay, I handle this a
little bit more because
they not fussin’ at me
because I’m not good at
this, I’m not good at
that.” They say, “We’ll
work together until you
get to where you need to
be. And once you start
gettin’ to where you
need to be, you start
seeing the shells start
falling off, see the
person, instead of seeing
the binders that they put
up.
6

Trust the
Environment

Student
94690 Satisfaction
Survey
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1/22/2021 All the staff are good.

Trust the
6
Environment
6

Trust the
Environment

6

Trust the
Environment

Student
95617 Satisfaction
Survey
Student
96619 Satisfaction
Survey
Student
97257 Satisfaction
Survey

1/22/2021

1/21/2021 The staff is very helpful.

1/25/2021

Trust in the
7
Process

42386 Interview

2/3/2021

Trust in the
Process

63441 Interview

2/3/2021

Student
73820 Satisfaction
Survey

2/1/2021

7

Trust in the
7
Process

7

Trust in the
Process

Student
76486 Satisfaction 11/11/2020
Survey

7

Trust in the
Process

17321 Interview

1/28/2021

Student
11908 Satisfaction
Survey

1/20/2021

Trust in the
7
Process
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It's a good school to
reach your goals.

Have great help and
support.
Less people than in
regular schools. Because
of less people, more
work that gets done.
Teach, teacher’s good.
There aren’t a lot of
people here. I can focus
better.
No more days out.
There's not enough
students here for them to
keep shutting the
building down.
I am able to come in
person rather than
online.
And I know here one
thing good. In the
program, they teach
about the jobs. Now,
today, they teach about
the part of the body. We
have to go to see a
doctor. We need to know
how to pronounce the
stomach, liver, heart, so
it’s good, it’s good. It’s
very good. It different
program. She help a lot
to all the student, so
that's great.
I like doing the online
classes and going at my
own pace. I just overall
really enjoy finishing

7

Trust in the
Process

11909 Interview

7

Trust in the
Process

12621 Interview

7

Trust in the
Process

7

Trust in the
Process

7

Trust in the
Process

Trust in the
7
Process

7

Trust in the
Process

7

Trust in the
Process

7

Trust in the
Process

7

Trust in the
Process

Student
12820 Satisfaction
Survey
Student
13045 Satisfaction
Survey
Student
48072 Satisfaction
Survey

and completing school
this way.
Not a lot of people. I
don’t like being around a
2/8/2021 lot of people, so not a lot
of people. We don’t stay
long, like a school day.
2/11/2021 It is fun and easy.
1/21/2021

You're all alone while
doing everything.

1/20/2021 Not as complicated

2/9/2021

That it's not hard if you
get the time in.

Me reading more. I miss
Student
things that I forgot to do
59179 Satisfaction 12/16/2020
when I was younger, but
Survey
it all coming back to me.
They need to teach more
lessons. I have been
more satisfied as I paid
65738 Interview
1/28/2021
more attention and
focused more. People
will learn if you want to.
Student
If you put in the work,
81592 Satisfaction
2/4/2021 eventually it will pay off
Survey
in the long run.
Everything is a hands on
experience I can go to
83430 Interview
1/28/2021 my teachers with any
question. The classes can
be fast.
When we was out of
school, go to the website
and find it and keep
practicing. So the
85328 Interview
2/9/2021 computers and openmindedness of how
things is have made me
realize that even if I’m
not here, I’m still a part
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of here. I can still keep
on going and doing my
work, and being if I got
questions, just call my
teachers and ask them.
They do the best they
can, so we have to show
them that we trying to do
the best we can too.
Once you realize that
you got that guidance,
you like, “Okay, I just
go back to school when
they get ready, just stay
focused. Then you get
on your computer and do
your stuff like you got,
you can do on the
computer. You can do
your WIN, you can do
your different stuff on
your computers, so it
just was a different way
of teaching at that time.
But we still was
learning, thank the Lord.
And I thank the Lord for
the internet and the
different things that we
can get on and take us
along the way. It was
sad, but we was still
blessed.
Trust in the
7
Process

Trust in the
7
Process

Student
96618 Satisfaction
Survey

1/21/2021

Student
96986 Satisfaction
Survey

Adult education helped
me a lot with my
learning experience. I
completed a lot of work
1/22/2021
at adult education. The
classes is smaller and I
think that's the best part
about it.
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It helped me get where I
wanna be.

7

Trust in the
Process

8 Persisting

8 Persisting

8 Persisting
8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

It is not as stressful. It is
Student
more of a move at your
99168 Satisfaction 11/10/2020
own pace, and we are
Survey
not as rushed
Student
51982 Satisfaction 11/11/2020 I continue not to give up.
Survey
I’m always thinking that
I can get stuff done, and
on a pace. Like, I have
my own pace about
doing my work. That’s
42386 Interview
2/3/2021
what I’m usually
thinking about, to get my
work done. Just do what
you can at your own
pace.
Till I'm done here. Keep
63441 Interview
2/3/2021
on.
Student
Learn and never give up.
24852 Satisfaction 1/22/2021 Keep pushing. You can
Survey
do it. Never give up.
Student
35561 Satisfaction 1/20/2021 Never give up.
Survey
Student
Just keep up the good
46357 Satisfaction 12/16/2020
work.
Survey
I don't have to give up.
Student
You can make it. Don't
56359 Satisfaction 1/28/2021
get lazy! Don't
Survey
procrastinate!
Student
26953 Satisfaction
2/4/2021 Do not give up.
Survey
Student
Just come and don't look
57324 Satisfaction
2/9/2021
back.
Survey
Student
Work hard so you will
49965 Satisfaction 1/25/2021
be successful.
Survey
Student
11176 Satisfaction 1/21/2021 Don't give up.
Survey
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8 Persisting

Student
11908 Satisfaction
Survey
Student
11908 Satisfaction
Survey

8 Persisting

11909 Interview

8 Persisting

12621 Interview

8 Persisting

8 Persisting
8 Persisting
8 Persisting

8 Persisting

8 Persisting

8 Persisting

Student
12623 Satisfaction
Survey
Student
12657 Satisfaction
Survey
12679 Interview
Student
12680 Satisfaction
Survey
Student
12758 Satisfaction
Survey
Student
48072 Satisfaction
Survey

65738 Interview
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1/20/2021

You have to put your
mind to it and just do it.

1/22/2021 Never give up.
Just keep on working
until I finish. Keep on
working, like you keep
2/8/2021 saying, keep on working
and keep going. Yeah,
I’m going to keep doing
that.
Do your work. It's very
easy. All you got to do is
put in time. Just keep
2/11/2021 going, and don’t lose
yourself, and don’t give
up. Put in time and
effort.
1/22/2021

Stay on top of your
work.

1/21/2021 Do it.
2/3/2021 Don't get discouraged.
1/25/2021 Go for it.

1/22/2021 Never give up.

2/9/2021

Work hard and finish.
Keep going.

Well I started in 2019,
18? 2018, March of
2018, an, uhm, when I
came, I started in the
1/28/2021 lower paced class on the
third floor, and I must
have stayed down there
two or three months and
then I worked my way

down to Mrs. Griggs
class, and I moved over
to the GED class, so
that’s where I’m at now.
Straight GED. .I’m
trying to work… I’m
trying to get it. I’m not
going to give up. I’m
really working to try
hard. It takes so long.
People need to come
prepared to stay a long
time.
8 Persisting

8 Persisting

8 Persisting

8 Persisting

Student
74585 Satisfaction
Survey
Student
81592 Satisfaction
Survey
Student
83430 Satisfaction
Survey

85328 Interview
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1/26/2021 Never stop attending.

2/4/2021

1/28/2021

Keep attending. Never
give up, no matter what.
Keep going and don't
give up.

Have patience with
myself. I'm trying. I
really act with my
teacher better than I did
when I was younger.
When I was younger, I
really didn’t thought
about it as much, but as I
got older, and I came
back to school, I wants
to show myself that I’m
able and capable of
2/9/2021
learning and doing some
stuff that I needed to do.
Once I finish my WIN,
there’s all kind of jobs
that I can get. When I
was younger, I really
didn’t thought about it as
much, but as I got older,
and I came back to
school, I wants to show
myself that I’m able and
capable of learning and

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

8 Persisting

Student
88898 Satisfaction
Survey
Student
92641 Satisfaction
Survey
Student
94690 Satisfaction
Survey
Student
95617 Satisfaction
Survey
Student
95646 Satisfaction
Survey
Student
95670 Satisfaction
Survey
Student
96986 Satisfaction
Survey

97669 Interview
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doing some stuff that I
needed to do. Since I’ve
been back in school, I
accomplished some
goals. I really have
accomplished some
goals, I have. I never had
a chance to really try
something and take a
chance on myself.
Don't give up. It's easy
1/21/2021 work. Your progress is
based off you.
2/16/2021 Apply yourself.
You really have to push
yourself because it's all
1/22/2021
left up to you to want to
finish.
1/22/2021 Never give up.

2/1/2021 Keep going.

1/21/2021 To never give up.

1/22/2021 Never give up.
Repetition. Repetition. I
go over things over and
over again, especially
things that I do not
understand, and things
that I have trouble with,
2/11/2021
trying to comprehend,
tackle them first.
Honestly, just bringing
up the things that I
struggle with most. The
work can be hard.

8 Persisting

8 Persisting
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Student
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Survey
Student
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Survey

42386 Interview
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12623
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Student
Satisfaction
Survey
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Survey
Student
Satisfaction
Survey
Student
Satisfaction
Survey
Student
Satisfaction
Survey
Student
Satisfaction
Survey
Student
Satisfaction
Survey

85328 Interview
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Work hard and stay at it.
2/11/2021 You need to study and
take it serious.
1/28/2021 Come in. Do your work.
I’ve been here I’ve
actually been focused
more than I was in
regular school, actually.
So there’s less
2/3/2021 distraction, and so really
you’re paying attention
to the school, to the
work more. To not give
up and to not let the little
things distract me.
2/4/2021 Do your work.

2/15/2021

It's not as easy as it
looks.

2/11/2021 It's still hard work
Discipline in sitting
1/22/2021 down and doing your
work.
1/21/2021 Stay focused.

1/22/2021

2/9/2021

Stay focused and
determined.
Stay focused and don't
throw in the towel.

I got to just stay focused.
I ask God to keep my
mind… cover my
2/9/2021 mind… don’t let my
mind wander. I’m trying
to do the right thing,
accomplish the Goal-

Oriented. Keep my mind
focused, and keep me
around the right people
so that I know I’m doing
right. I’m doing right.
Because sometimes you
get off-balance. You get
set off. Things go wrong,
family members,
anything outside,
anything go wrong, and
you just throw it off to
the side. But I ask Him
to keep my mind focused
no matter what, you
know, still come, still
go, still go. Even with
how you work
sometimes. Sometimes
you don’t feel like going
but you go anyway. So
I’m thankful for that.
Just thankful for Him to
just keep my mind… not
let my mind wander.
Some people would just
give up, and when I see I
want to give up, I say,
“Lord, help me. Keep
me focused. Let me be
who I ask you to let me
be. Keep me on the right
track.” Everything don’t
be good. Everything
don’t be rosy, but I thank
Him for what it is
because I’m still here, no
matter what. I’m still
pushing to come, and
pushing to still try to do
the right thing. For that I
say, “Thank you.” Yeah.
And if you stay focused
and really push yourself
and come after a while it
will just, like, what you
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do that day. You get
used to everyday.
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9
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Student
94496 Satisfaction
Survey
Student
94690 Satisfaction
Survey
Student
96618 Satisfaction
Survey
Student
96619 Satisfaction
Survey
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Student
97257 Satisfaction
Survey

9
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Student
97669 Satisfaction
Survey

9

Managing
Impulsivity
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2/8/2021

Focus and study really
hard.

Don't give up because it
can be easy to do. It's
hard to push yourself to
1/22/2021
finish when it's not
mandatory to be in
classroom.
1/22/2021

Go there and don't play.
Get your work done.

1/21/2021 Stay focused.
GRADUATE! I've been
through some this most
difficult events in the
last year. That's usually
why we're in the
situation to get a GED
1/25/2021
because life hasn't
handed us the best cards,
but your hand will get
better if you graduate.
Buckle down and get it
done.
2/4/2021 It's really hard.
To help keep me that
focus, me whenever I’m
focused on something, I
ignore everything, and I
get in my own world, I
get in a zone. Or I listen
to music. I listen to
2/11/2021
music because it helps
me focus more, but I
know I ain’t gonna be
able to listen to music
when I take the GED, so
I’m just gonna sit there
and think about passing.

Focus on your work and
keep your head up.
9

Managing
Impulsivity

Remaining Open
10 to Continuous
Learning

Student
99996 Satisfaction
Survey
Student
42386 Satisfaction
Survey

1/28/2021

Do your work. Work
harder.

1/26/2021 I learned a lot.

Remaining Open
10 to Continuous
Learning

17321 Interview

Really, I bring my mind
in blank to get what they
give me. I am very
satisfied. I don’t have
any plans especially. Just
come here; I take what
they can give me. No, I
have no plans. Just live
1/28/2021 and enjoy the life. I have
my social security
retirement. It’s fine for
me, but make me feel a
lot better coming here,
be a student, be part of
this. I feel like a part of
the people, a part of
the... I feel more citizen.

Remaining Open
10 to Continuous
Learning

Student
11176 Satisfaction
Survey

1/21/2021

Remaining Open
10 to Continuous
Learning

12679 Interview

252

Learning more and
really enjoyed learning

When I came here in
August, I was a little
boring, and I was like
lost because I knew a
little bit of English, but,
well when I came here,
I’ve been learning a lot
new things, and actually,
2/3/2021 when I go to the stores,
when I go to just to talk
anybody, I understand
more things because
before I didn’t
understand nothing.
Now, I see that I can,
like, have a conversation
with another person.

Remaining Open
10 to Continuous
Learning

Student
14546 Satisfaction
Survey

I feel I came to know
late. I should have come
1/27/2021
to know earlier to
develop myself.

Remaining Open
10 to Continuous
Learning

Student
14854 Satisfaction
Survey

11/9/2020 Go for what you know

Remaining Open
10 to Continuous
Learning

Student
55146 Satisfaction
Survey

Remaining Open
10 to Continuous
Learning

Student
59179 Satisfaction 12/16/2020
Survey

Remaining Open
10 to Continuous
Learning

65738 Interview

1/28/2021

Remaining Open
10 to Continuous
Learning

74585 Interview

2/2/2021
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2/9/2021

It's great and it's a
challenge. I have learnt
and still willing to learn
more.
There is a lot to know
about yourself coming
here. Other than me
dropping out it much
easier towards life.
I keep going because I
just want to know more.
Really I want to know
everything I can know
how to do. If somebody
come to me right now
and ask me how to do
something, I can tell
them, step-by-step, or
show them step-by-step.
Well, I wish it could get
a little faster, but you
know it, it depended on
me and my learning, but
as far as I’m concerned
now, I think I’m doing
excellent. You know,
I’m really learning day
by day things I didn’t
know at first and what I
should have already
know, but I didn’t know
at the time.
Influenced me...to
buckle up and get
finished with my school,
get out of here, and
move on with my life.
Yeah, I haven’t gotten to
what’s next. I am

Remaining Open
10 to Continuous
Learning

85328 Interview
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deciding on what I want
to do after I leave here.
There is a lot of options I
can do. I don’t know
which one I want to do.
I really act with my
teacher better than I did
when I was younger.
When I was younger, I
really didn’t thought
about it as much, but as I
got older, and I came
back to school, I wants
to show myself that I’m
able and capable of
learning and doing some
stuff that I needed to do.
When I was younger, I
really didn’t thought
about it as much, but as I
got older, and I came
back to school, I wants
to show myself that I’m
able and capable of
learning and doing some
2/9/2021 stuff that I needed to do.
Since I’ve been back in
school, I accomplished
some goals. I really have
accomplished some
goals, I have. I never had
a chance to really try
something and take a
chance on myself. Since
I’ve been here, I’ve been
through a class called
forklifting. I got my
forklifting license, so I
think I did good. I did
good. I got my CPR
license. I’m doing my
WIN; I’m about finished
with that. So I see where
I did some things a little
bit different than I did
before, and it’s not just

cause I trying to prove
anything. I’m trying to
prove to myself that I’m
capable, and that I do got
a little bit of sense, and
I’m able to do good. A
little bit of sense on the
side.
I take a lot of notes. I
take a lot of notes of the
stuff that we do. We
have a lot of boardwork,
and when we be home,
don’t be with the
teachers, and sometimes
you might forget
something, but if you
take your notes properly,
you go right back and
you can imagine the
teacher standing there
talking to you about it.
And I got decide to write
everything I can find to
write down. Sometime if
I don’t be with them, and
don’t understand
something, if I go back
to the notes that I took
off the board or what we
talk about it, then it
comes back to me, like a
light bulb, just as I like,
“Okay, okay, I got it. I
got it.” I think if you
take a lot of notes and
pay attention to what
you doing, even if you
not here, of if something
else go wrong, if you
take the proper notes and
have some work behind
it, you’ll understand it
just as good as they tell
it to you because they
give it to you detail for
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detail, one step this way,
one step that way, so you
have good
comprehension
paperwork behind you if
they not there to help
you at that time. Yep,
paying attention to what
they talking about and
not goofing off because
they’ll talk to you,
they’ll tell you about it,
they’ll just start writing
notes on the board.
They’ll discuss the
notes. It be even if you
couldn’t read it, you
remember exactly what
they say word for word
because they’ll go over it
and go over it till you
understand what they
talking about. So, I do a
lot note writing. School
open up my mind, so I’m
glad of that. I want to
stay mindful of how the
way you learn, how the
way you open up your
mind. Don’t let your
mind close, cause if you
close your mind then
you miss a chance that
could be for you. Keep
your options open; keep
your mind open. You
never know when that
right job or that right
anything could come,
but if you stay closed,
then you’ll never know.
Stay focused, open
minded, listen. You be
surprised at what might
come your way, one day.
I might not see the day,
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97669 Interview

Student
99278 Satisfaction
Survey
70007 Interview
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but you never know, it
might come tomorrow.
So keep my mind open
and be willing to listen
and stay focused. I look
for certain grades for
me. Not saying that the
teacher say, “You got a
bad grade.” I just look
for see if I’m improving
myself.
The work. Some of it’s
hard, and I’m slowly
starting to understand
most of it. What I want
to stay mindful of is pay
attention, and take my
time, and read it, and not
like I did when I first
came here. I’ve paid
attention to a lot of
things because I realize
that growing up for me
was hard and rough, and
it’s like, life isn’t easy;
2/11/2021 it’s going to be hard.
And you gotta work hard
for the things that you
want. When I first
started coming here, I
really didn’t want to be
here, and then I started
coming more and more
and more. It influenced
me where I wanted to
start coming back so I
could change my life
around. I enjoy learning
new things, so it's very
helpful.
2/11/2021 You will learn a lot.
Yes. I am open-minded.
2/4/2021 Anything new is good.
The school is wonderful
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Learning
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Student
94463 Satisfaction
Survey
Student
49965 Satisfaction
Survey
Student
49965 Satisfaction
Survey
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for me because now I
can speak with other
people. I can read. I love
read. I need to learn
more because I want to
study technology, so I
learn more. I need to
learn more.
Take advantage of the
2/1/2021 open door that is handed
to you.
1/22/2021 Being nice.

1/22/2021 You have a lot of help.
Back in my house, I
need to learn and to be
with my daughter-inlove and my
granddaughter. I need to
learn from my family.
Speak, speak, speak.
When I have a new
letter, I practice with my
family. They say, “What
happened with you?” I
need to learn. When the
person understand me, I
am happy. My daughter2/4/2021 in-love help me. When
she coming to my house,
only speak English, she
don’t speak Spanish. For
this I need to learn more.
My granddaughter, too.
All vacation, she coming
a my house, only
English. I like read a
book. Maybe don’t
understand much read.
The tv too. When I don’t
know something new, I
look in internet for
practice.
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I want to remember who
helped me to get to
Interview
1/28/2021
where I am here now.
Honestly.
Yeah, because of my
teachers, and the present
surrounding, and how
things is this time, and
they make you feel like
it’s not just you, it’s us
doing this together, so it
makes me proud. I got
the support. No matter
Interview
2/9/2021
what situation wrong, I
got support here, and
they willing to walk the
mile, and walk the mile,
right on with me cause
they see that I can do
good, and I want to
make them proud and
make myself proud.
Take your time to get to
Student
know your teachers but
Satisfaction 11/10/2020
don't slack to register
Survey
and give it a try.
Student
Closeness with my
Satisfaction
2/4/2021
classmates
Survey
One of my cousins,
that’s helping me get to
where I’m at. So, yes,
ma’am. People in
school, little bit of both.
From my boyfriend to
my mom, to my dad.
Interview
2/11/2021 Mostly my cousin,
definitely mostly my
cousin. And helping
others, helping others
too. Helping others is a
very big thing. Yeah,
basically. Helping others
helped me a lot.
The computer. You
Interview
1/28/2021
know, I got a computer
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at home, you know, I
really didn’t know how
to work it, I just had it,
just playing around with
it, and my daughter said,
“Well, mom, if you can
learn how to do the
computer, you can go to
that school and learn
learn the same way. So
why don’t you try it?”
So she really, she really
got me into it, my
daughter. “Mom you
know you can do it. I
said, “I’m too old to try
and go to school.” She
said, “You ain’t never
too old.” When she told
me that, that when I got
up and said I was going
to do it. If my grandkids
come along, I can tell
them they need to try
and attempt to make
some good grades. Don’t
just be there making a
clown out of yourself.
Just try, you know.
That’s all I can tell my
grandkids. My kids, they
went to school, I really
didn’t know how to
teach them, so I had to
get extra help for them
because I didn’t know. I
was ashamed about it,
but you know, still they
got what they needed.
That’s not right, I don’t
know. But my
grandkids, I can tell
them to work hard.
Yeah, yeah, if somebody
see you trying, you
know, they willing to
260

11

Thinking
Interdependently

17321 Interview

11

Thinking
Interdependent-ly

12679 Interview

12

Striving for
Accuracy

Student
94513 Satisfaction
Survey
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help you. If you go in
there clowin’ around and
ain’t doing nothing, ain’t
nobody going to help
you because they going
to figure you don’t want
it no way. That’s how I
feel.
I changing my mind. I
changed my mind for
different reasons
politically, human,
different way. At the
point when I go back to
1/28/2021 Chile for vacation, and
they say, “But you are
Chilean.” I say, “No, I
am not Chilean, I am
from the United States
because I live more time
here.”
Now I feel like I reject
some how do people
think - some action, how
the people feel. No, I
don’t feel like that.
There is different. But I
saw all this make me
2/3/2021 feel like I’m more
protected. That’s it. I
feel more protection.
And of course, that keep
me more responsibility
also as a human person,
as a citizen, and I think it
make me feel better.
It’s not only learning
English, it’s
communicate with the
people. It is social part
of the life because where
2/15/2021
I live in Marion, the
house is outdoor, outside
of the city limits, so my
house, I don’t see my
neighbor. They live far

away, not too far, but not
close to the house, so we
live very quiet, very
nice, but so here is nice.
I forget everything. I put
my mind in English, and
we speak only English,
so it’s nice.
Striving for
12
Accuracy

Student
86618 Satisfaction 11/11/2020 Try your best
Survey
Oh, pronunciation.
Pronunciation. There are
many word that the
pronunciation almost
same, like your word
were and where, it’s
difficult. The b, the d,
17321 Interview
1/28/2021 for the Spanish people is
same. But here, when
you pronounce it
different, the people
know that. So the
pronunciation for me is
something what I really
needed.

12

Striving for
Accuracy

12

Striving for
Accuracy

11909 Interview

2/8/2021 Do your best

12

Striving for
Accuracy

Student
12758 Satisfaction
Survey

2/1/2021 pay attention

12

Striving for
Accuracy

65738 Interview
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I can, you know, be
independent. I don’t got
to sit there and wait for
nobody. If I try, you
know, if I make an
attempt to try, I might,
you know, I might get it
1/28/2021 wrong at first, but then
again I try again, I think
I get it right. How they
word things. I guess, you
know, that’s probably
my big step. I wasn’t
paying attention to all
this reading and I wasn’t

paying attention, but
now, you know,
everything I read now I
try and pay attention and
try and get what they
talking about.
12

Striving for
Accuracy

Student
96986 Satisfaction
Survey

Striving for
Accuracy

97669 Interview

13 Metacognition

63441 Interview

13 Metacognition

Student
35561 Satisfaction
Survey

12

13 Metacognition

13 Metacognition

13 Metacognition

1/22/2021 Always strive for better
Whenever I’m thinking
on the work, I think
about it, and then I try to
solve the problem, and if
2/11/2021
I can’t get it, I’ll try it a
second time, and after
that, I’ll ask the teacher
for help.
Not sure of anything
paying attention to
differently because of
2/3/2021
adult education. Not sure
what has helped me
persist.
1/20/2021

It's never too late to
accomplish your goals.

When you're just doing
APEX, you don't really
learn much. Just do the
11909 Interview
2/8/2021 work and not really
learning. I don’t think I
really make a lot of
different decisions.
Don't lose focus, and
don't lose faith in
12621 Interview
2/11/2021 myself. Don't put so
much on yourself where
you lose yourself
I see a difference in
where I wanted from
where i am now and
Student
where I know I want to
59179 Satisfaction 12/16/2020
go to having to know
Survey
where you want to be in
life is really great. It
gave me a lot to think
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13 Metacognition

65738 Interview

13 Metacognition

74585 Interview

13 Metacognition
Responding with
14 Wonderment and
Awe

Responding with
14 Wonderment and
Awe

Responding with
14 Wonderment and
Awe
Responding with
14 Wonderment and
Awe

about maybe something
I might want to do in
life.
Well, I got something I
can wake up and look
forward to do now. I
ain’t just laying there,
ain’t doing nothing,
watching tv. That ain’t
1/28/2021
helping me out, really.
I’m looking at the tv, but
they already got what
they need. I didn’t.
That’s really what
inspired me to.
I don't have many
thinking habits. I really
don't have any, actually.
I just come and do the
2/2/2021
work. That's about it. I
haven't thought about
what helps me be
successful.

Student
94693 Satisfaction 12/16/2020 Be confident and focus.
Survey
Student
I love coming here. I
56359 Satisfaction 1/28/2021 have learned a lot since
Survey
I've been here.
I am happy when I
participate. I give
opinions. I listen
opinions, and all the
time I participate in the
17321 Interview
1/28/2021
class. I think I could talk
more. (laughter) and
speak more (more
laughter). I enjoy what I
have now.
Student
I didn't know it wouldn't
12241 Satisfaction 1/20/2021
take long.
Survey
Student
I didn't know it would be
12657 Satisfaction 1/21/2021
so easy.
Survey
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Responding with
14 Wonderment and
Awe

70007 Interview

2/4/2021

Responding with
14 Wonderment and
Awe

85328 Interview

2/9/2021

15

Questioning and
Posing Problems

15

Questioning and
Posing Problems

15

Questioning and
Posing Problems

15

Questioning and
Posing Problems

16

Thinking
Flexibly

Student
86618 Satisfaction 11/11/2020
Survey

The teachers, the person
understand me, I am
happy.
I’m happy. When I’m
here, I’m happy, I really
am. Sometimes I come
in aggravated, but once I
get here, I be glad to see
the people, and glad to
get started, try to do the
best I can. Happy. I’m
really truly happy to be
back in school, and to
show myself, and then I
can show my kids that I
succeeded, I made it. I
made it too. It maybe
took me a while, but I
made it too.
Ask what you need to be
doing to get on the right
track to completing your
goal.
If you don't understand,
don't be afraid to say
something.

Student
35238 Satisfaction 2/15/2021
Survey
Student
Any questions you have
59179 Satisfaction 12/16/2020
to ask is important.
Survey
I got to ask questions,
and that… the more
questions you ask… I
ask you all kind of
questions, and that
makes me feel like,
85328 Interview
2/9/2021 okay. I'm asking
questions when I need
them and getting the
answers I need to get. I
always ask, "Why is
this? What this do?
What's that?"
Student
51982 Satisfaction 11/11/2020 Keep an open mind.
Survey
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16

Thinking
Flexibly

17321 Interview

16

Thinking
Flexibly

12621 Interview

Thinking
16
Flexibly
Taking
17 Responsible
Risks
Taking
17 Responsible
Risks

Taking
17 Responsible
Risks

When you knows more
people, you think better,
and you accept more of
1/28/2021
the people. So that make
me change my mind a
little bit.
I’m more open to what I
2/11/2021 have been struggling
with in the past

Student
85328 Satisfaction
Survey

2/9/2021 Have an open mind.

63441 Interview

2/3/2021

I stopped getting into
trouble and stuff.

12621 Interview

2/11/2021

I chose to do the right
thing for myself.

65738 Interview

You know when I’m
here, I feel like if I get it
wrong, I’m not going to
be laughed at, and
somebody else might be
wondering those same
questions that I’m
thinking, but they scared
to ask. So I think I can
kind of direct them in
the right path with that.
One time, I was scared
to ask any questions. If I
1/28/2021
didn’t know, I just,
“Okay, I don’t know,”
and I still don’t know
and walk away. But I
feel like I got some
encouragement, and I’m
not going to be laughed
at. If I did that, ain’t
nobody going to laugh,
they just going to look at
me, “I’m glad you asked
that because I want to
know it too.”
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Taking
17 Responsible
Risks

85328 Interview

Creating,
18 Imagining,
Innovating

Student
17321 Satisfaction
Survey

19 Self-Directedness

Student
83961 Satisfaction
Survey

19 Self-Directedness

17321 Interview

19 Self-Directedness

12621 Interview
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I can read better. I can
understand what I read. I
can comprehend, write
the little things that I
need to write, and I don’t
be scared to write stuff
no more and be scared
not to spell it right. I
remember a time I
2/9/2021
wouldn’t say a word. I
just sit back in class and
wouldn’t say nothing,
just go along with the
flow. Whether I
understand, I didn’t
understand. But now you
can’t keep my mouth
closed.
1/28/2021

Here is your future. Take
advantage of it.

I love that I have the
2/9/2021 opportunity to get my
GED.
I don’t miss any day,
except the computer I
don’t like because I have
to sit down 3 hours in
front of computer. I
can’t do that. I have
problems with my hip sit
1/28/2021
down, so I have to be
walking. So I prefer I
don’t do that. And also
because my English is
not too bad, so I can skip
it. I am able to do
everything.
right now I’m preparing
to speak more English
and to make like a test to
2/11/2021
work here because I can
do it, so I have to learn
to think new. But maybe.

19 Self-Directedness

12679 Interview
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I see choices and a
journey. Yah. Yah. So I
have to learn to think
new. In everything
because the United
States is English,
English, English,
English, English, so if
you don’t learn this
language, you no gonna
do nothing here because
I have a sister in
California. She has 6
years living here and she
stay at home and she
don’t know how to make
work outside from his
home. She just stay with
their kids, and I don’t
like that kind of life
because I like to go
outside and be with other
people, so it makes a
2/3/2021
difference that you can
enjoy the United States
if you learn English
because it’s too
different. You used to
stay in home and like
repressed. Yah, because
you can travel. You can
make more friends. You
can get more even when
you go the restaurant,
know that what are you
asking for, and I don’t
know. If you go to
another places of the
world, they don’t know
how to speak Spanish,
but they know speak
English, almost in
Europe, Asia, so it’s
going to help you. So
that’s why another thing
that I like to came here

19 Self-Directedness

Student
12758 Satisfaction
Survey
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because if you stay in
your home, nobody
knows you and nobody
wants to help you
because you are in
home. When you came
to school, the doors open
to you because the
people who work here is
to prepare and want to
help you. Yah, not just
staying home. You can
work. You can go to the
library. You meet more
places to do, and you
meet people, like your
friends. Even our
different, the age, but
this too good. I just have
friends in Mexico from
my age, like 23, 25, 26.
But now, I everyday get
a conversation with Mr.
Bernie, and he like 60,
70 and with the other
friends, they are 40, 30,
40, so it’s great because
I never have a
conversation, just with
my dad or my mom that
were older than me. But
I learn too much from
them too. Next week,
we’re going to go make
a training of CPR, and
it’s too good because
that’s going to give me a
certificate. My first one
in the United States.
I wish they said that
wisdom and education is
a challenge and to have
2/1/2021 both of those, you have
to have an education to
get and be what you
want later on in life.

19 Self-Directedness

Student
14546 Satisfaction
Survey

New students are
welcome to this learning
1/27/2021
curriculum and develop
their talents.

19 Self-Directedness

83430 Interview

19 Self-Directedness

Student
97678 Satisfaction 12/16/2020
Survey

19 Self-Directedness

42386 Interview

2/3/2021

19 Self-Directedness

42386 Interview

2/3/2021

19 Self-Directedness

63441 Interview

2/3/2021

19 Self-Directedness

Student
Get your education; it is
46357 Satisfaction 12/16/2020
very important.
Survey
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1/28/2021

I got my WIN. To know
that like uhm, like that’s
a big deal in a lot of
other places and not
everybody can achieve
that. Like as a whole,
like, and not everybody
does. There are still
some people working on
that.
I like it. It is teaching me
what I need to know
when I get into the real
world.
When people come here
students, they know that
they're here to get their
GED and succeed, and
I’m going to do that
because I want to be out
of school and actually be
on my own.
Learning to be focused
on the things that I want
to do. When I came here,
I was like, I need to get
done here and be to be
on my own and to do
what I got to do.
Taking my quizzes,
coming to school on
time. Passing. My GED
and passing tests that I
ain’t passed yet. I want
to graduate, so be done
with school, and go on to
the military.

19 Self-Directedness

17321 Interview
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Yes, yes. I need to listen
more because my
pronunciation is not.
Uh… as I said before, I
learned to speak like a
taxi driver, and in New
York, that is how I
started. I did another job
different, but was not
perfect. The
communication in New
York is easy. Because
nobody speak well. But
so I need more, and that
make me feel better if I
speak better and if the
people understand to me
better. With the English
that I speak now. I
learned it, but not very
well. I want to feel
better. Yes, I told my
teacher several time,
1/28/2021
“Congratulations,
because you have the
ability of keep people
together and nice class,
everybody’s happy,
everybody laugh,
everybody answer the
work, participate.
Because I was in another
class before, Prince
College in New York. It
was different. They give
you, “Oh you have to
study between page 19
to page 24. I see you
tomorrow.” Well, the
influence, maybe not in
changing my opinions,
no. About the politically,
religion, no, no. But the
influence is my
personality. Definitely
with my personality. I

feel very good when I
see people coming here
to study, when I see my
class student... that make
me feel better, but not
my core influence. I
have my way of
thinking. I no want to
change it. I know why.

19 Self-Directedness

19 Self-Directedness

19 Self-Directedness

19 Self-Directedness

19 Self-Directedness

Student
9965 Satisfaction
Survey
Student
11226 Satisfaction
Survey

1/22/2021 To finish.

1/26/2021 Getting my diploma.

11909 Interview

I just keep thinking
about how I’m going to
get that diploma so I can
finish with school, yeah.
2/8/2021
I think about that. I
might not graduate on
time if it weren't for
adult education.

12621 Interview

I just come because I
2/11/2021 want to graduate. I really
want to graduate.

12679 Interview

I know that I have to
learn too much because I
still thinking in Spanish,
and after try to speak in
English. But I’ve been
2/3/2021 learning too much, so
now my conversations
are better than before. I
come here to… I just
want to speak and learn
English too good
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because I want to make
like a... I don’t know…
to fit here in the United
States with everybody,
and that’s why I came.
My plans for the future
makes me persist in
learning English here.
Student
12680 Satisfaction
Survey

1/25/2021

19 Self-Directedness

Student
12758 Satisfaction
Survey

I'm very proud of
myself, and the path I'm
on. I really have a better
mindset now that I can
finally say I have a high
school diploma. I
couldn't be more happy
than I am now. After all
those years, I did it!!!
1/22/2021 Everything went well,
and I can now move
forward with my goals
I'm determined to
accomplish! Getting
myself to be a better
person for myself and
my child and to get my
GED and to become
someone in life.

19 Self-Directedness

Student
13045 Satisfaction
Survey

1/20/2021 Go ahead and do it.

65738 Interview

I want to be where
people always like me
for who I am. I want to
be successful and be able
to do something, show
1/28/2021 my grandkids what they
grandma did. Even I did
it late, but still, I got it,
though. I wish I can pass
all my tests. One day I’m
going to walk out of here

19 Self-Directedness

19 Self-Directedness

273

Go ahead and get that
degree.

with my GED. That y’all
going to tell me I passed
and I’m walking out the
door and you ain’t got to
come back no more to
the school.

19 Self-Directedness

70007 Interview
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That I’m going to get my
GED. That GED looking
at me. I’m gonna do it,
yeah. I had that in my
mind when I first came
to adult ed. I wasn’t
coming here to play
around. I was going to
get my GED and walk
back out the door, but it
ain’t as easy as I thought
is was (laughter).
When I coming here,
live here, I think I stay
here for maybe 5 years,
no more, and then go
back to my country. But
my son, he married here
with Americano girl. I
have my son, my
granddaughter. So, my
husband and I decide to
live here, no go back to
my country. So I need
learn the language
2/4/2021
because it is very
important
communication for all
people here.
I think in this time, I
learn more English and I
am prepared for study.
Good. When I speak
with other person, I feel
very good.
Communication with
other people who speak
English is good for me.

My goal is learn much
English for later. It’s
good.

19 Self-Directedness

74585 Interview

19 Self-Directedness

Student
81592 Satisfaction
Survey

19 Self-Directedness

83430 Interview

19 Self-Directedness

85328 Interview
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coming to school, doing
2/2/2021 my work, and getting
done
Have some goals in
mind. Be assertive in
your education. Adult Ed
2/4/2021
is much easier and
quicker to get your high
school diploma.
I want to graduate, so be
done with school, and go
on to the military. Oh,
boy, uhm, one major
being, uhm, me wanting
to join the US military.
Uhm. Two years ago if
you would have asked
me that, I would have
turned you down
1/28/2021
immediately, but now
seeing the benefits, and
really my teachers
pushing me and
convincing me to join.
My future as a whole.
My future, not even four
or five years from now,
like twenty to thirty.
Yes, ma’am.
I’m a student here try to
get my GED. Third time
appearing, but gonna
2/9/2021
finish this time. It's a
good school to reach
your goals.

19 Self-Directedness

Student
95617 Satisfaction
Survey

1/22/2021

19 Self-Directedness

Student
96618 Satisfaction
Survey

Go and get your work
1/22/2021 done so you can get
where you wanna be.

19 Self-Directedness

Student
96986 Satisfaction
Survey

1/22/2021

19 Self-Directedness

Student
97257 Satisfaction
Survey

19 Self-Directedness

97669 Interview

19 Self-Directedness

Student
99278 Satisfaction
Survey

19 Self-Directedness

Student
99979 Satisfaction
Survey
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It's a good school to
reach the goals.

Staying up late to finish
my Apex work.

A lot of your success is
on you. You'll find
there's a lot of self1/25/2021
sufficiency involved.
You either do this or you
don't.
The decisions that I’ve
made now is that I’d
rather come here and get
the GED and after that,
do something with my
life. I don’t wanna
disappoint any of my
family members; I don’t
want to disappoint
myself. I want to make
2/11/2021
myself proud. Just the
fact that I want to do it
for myself, the fact that I
see a future for myself
that I want to achieve
and that I know I can
achieve due to the help
that I have here. I just
wanna get done with
school.
Just want to receive my
2/11/2021 GED and get a good
paying job.
Be wise. Have wisdom.
Keep the faith. Don't
2/1/2021
quit. If you have goals to
achieve, make it work
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Interview/S
tudent
42386
Satisfaction
Survey
63441 Interview

94513

24852

46357

56359

76486

86618

17321

57324

11176

11908

and never give up on
your dreams!!!!!!
Great. As far as I've been
here, I've had a great
2/3/2021 experience. I learned a
lot and it was kind of
easy.
2/3/2021 It's good.

Student
So far it has been one of
Satisfaction 2/15/2021 the best experience of
Survey
my life.
Student
Satisfaction 1/22/2021 Everything is great.
Survey
Student
Everything is going well.
Satisfaction 12/16/2020
I enjoy it all.
Survey
Student
Satisfaction 1/28/2021 I love it.
Survey
Student
Satisfaction 11/11/2020 It's been a blast.
Survey
Student
Everything is going
Satisfaction 11/11/2020
great.
Survey
I believe is a good place
for coming to study, and
Interview/S
I believe more people
tudent
should come. Very
1/28/2021
Satisfaction
satisfied. Very satisfied.
Survey
I like it. I like it. I better
understand the English
language.
Student
Good experience and
Satisfaction
2/9/2021 this is something that I
Survey
needed to do for myself.
Student
I got all positive
Satisfaction 1/21/2021
feedback.
Survey
Student
I just overall really enjoy
Satisfaction 1/20/2021
this program
Survey
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Student
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Student
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Survey
Student
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Survey
Student
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Survey

Overall
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Interview/S
tudent
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Satisfaction
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2/8/2021

1/22/2021

I'm satisfied. It's okay
for me. It's okay.
Thank you for
everything.

I’m too satisfied because
2/3/2021 I have learned a lot. It is
a great experience.
1/25/2021 I love it.

1/20/2021 It feels fine
It is really excellent than
expected. Really
1/27/2021 wonderful program for
adults. Really enjoying
the program.
11/9/2020

It's a wonderful
experience. It is so great

1/22/2021

Everything is going
good.

1/26/2021 good time
Good program and a lot
of help. Much. Much.
Before I only, when
other people spoke me, I
say, “What saying?”
Now I understand. I
2/4/2021 need to learn more
because I improve 80
percent. Is good for me.
The adult education is
good for me. I am very
happy. It is very
important for me. I love.

Overall
20 Satisfaction
Rating

74585 Interview

Overall
20 Satisfaction
Rating

83430 Interview

Overall
20 Satisfaction
Rating
Overall
20 Satisfaction
Rating
Overall
20 Satisfaction
Rating

Student
92641 Satisfaction
Survey
Student
94496 Satisfaction
Survey
Student
96986 Satisfaction
Survey

I’m satisfied. I give it a
2/2/2021 10 out of 10. I’m really
satisfied.
Very, actually. I really
enjoy it here. I enjoy it
more than my high
school experience that I
had my whole three
1/28/2021
years of high school.
Here I have found hope.
I wish I would have
done this instead of high
school.
1/21/2021 The program is great.

2/8/2021

200%

1/22/2021 It was great.

Overall
20 Satisfaction
Rating

97669 Interview

I'm satisfied a lot
because it's something I
2/11/2021 didn't experience in high
school. I like showing up
and doing the work.

Overall
20 Satisfaction
Rating

Student
99278 Satisfaction
Survey

2/11/2021

Workforce21 Related
Opportunity

42386 Interview

Workforce21 Related
Opportunity

12621 Interview
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You learn things you
have done.

I mean since I’ve been
here, I actually looked
for some job
2/3/2021
opportunities on the side
while I’m doing school
and all.
I got WIN. It was just a
certificate, I mean, I
guess it was okay
because I worked for it,
2/11/2021
but after a few, it was
like, it’s a piece of
paper, saying I
completed something.

Workforce21 Related
Opportunity
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It’s not something to
overly get excited about.
When I came here, I
don’t want to work,
nothing. I just was in my
home, but I have a
career, has a career in
Mexico, but when I
came here, right now, I
think I need to work, so
right now I’m preparing
to speak more English
2/3/2021
and to make like a test to
work here because I can
do it. I like the counselor
because she try to help
me and to help anybody
to find like a job or like
some other things that
could help you to speak
more English and to live
here.
Now I can study because
I don’t have paper for
work... I need am
waiting for my son
through the paper for me
and my husband, maybe
2/4/2021
two years. I want to
study technology when I
learn more English. Start
career. Maybe I work in
the career. Now I need to
study.
I went and got the
forklift certification at
the local technical
college. It was a great
program. The teacher
was awesome. The
2/2/2021
instruction was
awesome. It was pretty
easy. Well, I wouldn’t
have got it if it wasn’t
for adult education.
Yeah, our counselor got
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me in the program to go
through it. Yeah, got it
in, got paid for; I didn’t
have to pay a dollar for
it. It was nice.
Getting my forklift
2/4/2021 license, my GED, silver
WIN
Since I’ve been here,
I’ve been through a class
called forklifting. I got
my forklifting license, so
I think I did good. I did
good. I got my CPR
license. I’m doing my
WIN; I’m about finished
with that. So I see where
I did some things a little
bit different than I did
2/9/2021
before, and it’s not just
cause I trying to prove
anything. I’m trying to
prove to myself that I’m
capable, and that I do got
a little bit of sense, and
I’m able to do good. A
little bit of sense on the
side. Once I finish my
WIN, there’s all kind of
jobs that I can get.
At this point, I'm not
looking for a job because
1-28-2021 I'm 78 years old.

